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Introduction  
Welcome to the Brilliant Tutoring Programme Training Day 

This is a chance for you to work with the Brilliant Club team and fellow tutors to shape and 
develop your plans for delivering tutorials and supporting pupil learning. 

As a reminder, our researcher development programme is built around three core 
principles of effective delivery to school-aged pupils: 

o Planning 
o Participation 
o Progress 

Alongside these principles, the weekend will be full of tips for delivering your tutorials and 
ideas that can be adapted for undergraduate teaching too. There is plenty of space for 
notes towards the end of the workbook that you can use to record ideas from fellow tutors 
and The Brilliant Club team. 

We hope the weekend provides you with the building blocks to plan and deliver an 
outstanding series of tutorials to pupils in non-selective state schools across the UK. 

Welcome to The Brilliant Club and enjoy your training! 

 

Dr Lauren Mottle     Nikita Vyas 

Teaching and Learning Manager   Programme Manager 
The Scholars Programme              Brilliant Tutoring Programme 
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Training Day Overview 
 

 

 

Planning 

• What will pupils know/be able to do by the end of a tutorial? 
• What will you include and why? 

Participation 

• What will pupils do? 
• What will you be doing? 

Progress 

• How will you know what pupils have learnt? 
• How will you support them? 

  

Planning

ParticipationProgress
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Planning Tutorials 

Programme Structure 
The Brilliant Tutoring Programme is a government-funded initiative to support schools in 
addressing the impact of Covid-19 on pupils’ learning by giving them access to subsidised 
tuition.  

Tutorials are available to KS3 and KS4 pupils across England in core English, Maths, and 
Science subjects.  
 

Programme breakdown  

 

 

You will work with six pupils per placement. They will be split into two groups and each 
group will complete 15 tutorials. In total, you will deliver 30 hours of tuition per placement.  
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First Tutorial Structure 

Icebreaker best practice and examples:  

In early tutorials, icebreakers help to build relationships between you and pupils. They 
should encourage pupils to talk to you and each other in a non-invasive and low-stress 
way. 

 
o Try to avoid asking potentially class-insensitive questions (e.g. what did you do over 

the summer?). 
 

o Examples of good icebreaker questions include:  
1) Most underrated snack.  
2) Your life is made into a movie. Name one song/artist that will be on the 
soundtrack. 
3) What’s a new food that you have tried recently? What are your thoughts on it?  
4) Tell us one boring fact about yourself. 
 

o Icebreakers can also set pupils off on fun quick tasks:  
e.g. Think of five nouns that start with the same letter as the first letter of your name. 
Write a two-sentence short story including these words. 

Introduce your research:  

o Do use pictures of you carrying out your research 
o Do share your education ‘journey’ with pupils 
o Do show/explain how your area of research has a real-world application 
o Do include a mini activity for pupils to try 
o Avoid using jargon-heavy language 

1) Icebreaker
2) Introduce 

your 
research

3) Welcome 
to BTP

4) Pre-
programme 

Survey

5) 
Knowledge 

Check
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Knowledge Checks 
Pupils will complete a short Knowledge Check at the start and end of each module in the 
form of a 15-minute online assessment. At the end of each Knowledge Check, ask yourself: 

o Did pupils understand the key concepts?  
o Does a topic need to be revisited? 

Knowledge Check 1 – Start of Module  

o Identify areas that pupils are less confident with  
o Plan opportunities to focus on these topics in tutorials  

Knowledge Check 2 – End of Module  

o Assess progress  
o Identify areas where support is still required 

Knowledge Checks Activity 
You have asked pupils to complete the below Knowledge Check referring to an unseen 
extract.  

The Knowledge Check 1 results show 4 out 6 pupils could not identify any techniques the 
author used to reveal how Nigel conveyed his mother’s attitude towards baking.  

Identifying language and structural features using accurate subject terminology is 
covered in Activity 1 of Tutorial 3.2.  

• How would you prepare to support pupils with this topic?  

Example: Prepare an appropriate worked example so that I can confidently model to 
pupils the process of identifying structural and language techniques in textual quotations.   

Knowledge Check 1 Example  
 
Pupils will complete this at the start and end of each module. Encourage them to 
complete it via the online form where possible.   
 
 
Read this extract from Toast: The Story of a Boy’s Hunger – a memoir written by Nigel Slater, 
a famous chef – in which he discusses his memories of his mother and mealtimes from his 
childhood.   
   
My mother was never much of a cook. Meals arrived on the table as much by happy 
accident as by domestic science. She was a chops-and-peas sort of a cook, occasionally 
going so far as to make a rice pudding, exasperated by the highs and lows of a 
temperamental cream-and-black Aga1 and a finicky little son. She found it all a bit of an 
ordeal, and wished she could have left the cooking, like the washing, ironing and dusting, 
to Mrs P., her ‘woman what does’.   
   
Once a year there were Christmas puddings and cakes to be made. They were made with 
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neither love nor joy. They simply had to be done. ‘I suppose I had better DO THE CAKE,’ she 
would sigh. The food mixer – she was not the sort of woman to use her hands – was an 
ancient, heavy Kenwood that lived in a deep, secret hole in the kitchen work surface. My 
father had, in a rare moment of do-it-yourselfery, fitted a heavy industrial spring under the 
mixer so that when you lifted the lid to the cupboard the mixer slowly rose like a corpse 
from a coffin. All of which was slightly too much for my mother, my father’s quaint 
craftsmanship taking her by surprise every year, the huge mixer bouncing up like a jack-in-
the-box and making her clap her hands to her chest.    
   
“Oh heck!” she would gasp. It was the nearest my mother ever got to swearing.   
   
She never quite got the hang of the mixer. I can picture her now, desperately trying to 
harness her wayward Kenwood2, bits of cake mixture flying out of the bowl like something 
from an I Love Lucy sketch. The cake recipe was written in green biro on a piece of 
blue Basildon Bond and was kept, crisply folded in to four, in the spineless Aga Cookbook 
that lived for the rest of the year in the bowl of the mixer. The awkward, though ingenious, 
mixer cupboard was impossible to clean properly, and in among the layers of flour and 
icing sugar lived tiny black flour weevils. I was the only one who could see them darting 
around. None of which, I suppose, mattered if you were making Christmas pudding, with its 
gritty currants and hours of boiling. But this was cake.   
   
Cooks know how to butter and line the cake tins before they start the creaming and 
beating. My mother would remember just before she put in the final spoonful of brandy into 
the cake mixture, then take half an hour to find them. They always turned up in a drawer, 
rusty and full of fluff. Then there was the annual scrabble to find the brown paper, the 
scissors, the string. However much she hated making the cake we both loved the sound of 
the raw cake mixture falling into the tin.    
   
“Shhh, listen to the cake mixture,” she would say, and the two of us would listen to the slow 
plop of the dollops of fruit and butter and sugar falling into the paper-lined tin. The kitchen 
would be warmer than usual and my mother would have that I’ve-just-baked-a-
cake glow.   
“Oh, put the gram on, will you, dear? Put some carols on,” she would say as she put the 
cake in the top oven of the Aga. Carols or not, it always sank in the middle. The 
embarrassingly hollow, sometimes as deep as your fist, having to be filled with marzipan.   
Forget scented candles and freshly brewed coffee. Every home should smell of baking 
Christmas cake. That, and warm freshly ironed tea towels hanging on the rail in front of the 
Aga.   
   
1) Aga – a large, iron oven that keeps its heat   
2) Kenwood – a type of food mixer   
  
Now that you’ve read the overall extract, it’s time to show your deeper understanding of 
the text by answering these questions.   

Independently answer the following questions about the extract from Toast: The Story of 
a Boy’s Hunger – a memoir written by Nigel Slater, a famous chef – in which he discusses 
his memories of his mother and mealtimes from his childhood.  
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The first questions are about paragraph 1:  

1. Find a quotation that shows what Nigel thinks about his mother. (1 mark)  

“My mother was never much of a cook.” or “She found it all a bit of an ordeal”.   

2. What does this quotation show about his mother’s attitude towards making food? (1 
mark)  

Anything similar to or aligning with one of the following:   

The speaker’s mother displaying a lack of love and passion for cooking/baking/Clear 
incompetence, maybe even hate or disdain    

The next question is about paragraph 5.  

3. Nigel’s mother does not bake very often. Find two quotations which show this. (2 
marks)  

“Once a year there were Christmas puddings and cakes to be made” “However much 
she hated making the cake we both loved the sound”    

  

4. How does Nigel convey his mother’s attitude towards baking? Make sure you 
include quotations from the extract to prove your point and explain any techniques 
the author uses to reveal how his mother feels about baking. (10 marks)   

Use the full mark scheme to assess this answer (out of 10 instead of 100)   
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Notes 
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Effective Instructions and Questioning 

Principles of Effective Instructions 
1  

2  

3  

4  

5  

6  

7  

Instructions Example 

Task in tutorial  Discuss X 

Prepare your 
wording  

“You are going to have 5 minutes to read X. As you read, think about 
whether you AGREE or DISAGREE and write down TWO opinions or 
ideas which support each point. Discuss these with your partner and 
be ready to feedback.” 

Actions 

Be aware: Praise pupils as you can see them writing bits down and 
support pupils if needed. 

Time: Remind pupils of the time and when to move on. 

Communicate expectations: Remind pupils any pair could be called 
on to share their ideas. 

Model/example  Read through the first two sentences together and pick out a piece 
of information that you would highlight and share your rationale. 

Success Criteria Every pair to be able to identify and contribute the evidence for and 
against X. 
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Instructions Activity 

Task in tutorial   

Prepare your 
wording  

 

Actions 

 

Model/example  

 

Success Criteria 

 



Instructions Activity – Pupil Handbook Task 
Read the extract and try and work out the meaning of the words listed in bold without using 
a dictionary 

‘Somewhere there, on that desolate plain, was lurking this fiendish man, hiding in a burrow 
like a wild beast, his heart full of malignancy against the whole race which had cast him 
out.’ 

‘I knew that seclusion and solitude were very necessary for my friend in those hours of 
intense mental concentration during which he weighed every particle of 
evidence, constructed alternative theories, balanced one against the other, and made up 
his mind as to which points were essential and which immaterial.’ 
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Deliberate Practice 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Notes 

 

2. Group feeds 
back what went 

well and 
suggestions for 

improvement– 30 
seconds

3. Tutor has another go at 
delivering instructions

1. Tutor has 2 
minutes to deliver 

instructions.
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Bloom’s Taxonomy 
 

 

 

 

 

 

 

 

 

 
Bloom’s Taxonomy Questions1 

Knowledge (Remembering) 

• "What is...?" 
• "How would you describe...?" 
• "Why did...? 
• "How would your show...?"  

 

Comprehension (Understanding) 

• "What facts or ideas show...?" 
• "How would you compare...?" 
• "How would your classify...? 
• "Can you explain what is 

happening...?" 
 

Application (Transferring) 

• "What would result if...?" 
• "What facts would you select to 

show...?" 

• "What approach would you use 
to...?" 

• "How would you use...?"  
 

Analysis (Relating) 

• "What inference can you make...?" 
• "What is the relationship 

between...?" 
• "What evidence can you find...?"  

 

Synthesis (Creating) 

• "What could be changed to 
improve...?" 

• "How would you test...?" 
• "What outcome would you predict 

for..

 
1 Source: http://faculty.academyart.edu/faculty/teaching-topics/teaching-curriculum/enhancing-
teacher-student-interaction/different-types-questions-blooms-taxonomy.html 

Lower order 

Higher order 

http://faculty.academyart.edu/faculty/teaching-topics/teaching-curriculum/enhancing-teacher-student-interaction/different-types-questions-blooms-taxonomy.html
http://faculty.academyart.edu/faculty/teaching-topics/teaching-curriculum/enhancing-teacher-student-interaction/different-types-questions-blooms-taxonomy.html
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Questioning Activity 

1. Plan a series of three questions that you could deliver for the topic on the next page. 
Remember to vary the challenge of your questions (Low, medium, high challenge – see 
example on the next page).  
 
2. How will you decrease the challenge if pupils are struggling? 
 

Topic   

Questions  1. 

 2. 

 3. 

Adaptation for 
struggling 
pupils 

 

 

Notes 
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Questioning Example 

Write down what you think these words mean:
Immaterial
Malignancy
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Progress and Feedback 

Aims of The Brilliant Tutoring Programme
The aim of the Brilliant Tutoring Programme is to build pupils’ confidence and fill gaps in 
knowledge. 

Adapting Tutorials 
When teaching pupils, there will be times when some or all pupils don’t grasp a concept as 
quickly as you might expect. It is important in these moments that you are prepared to 
respond and adapt your tutorial to support pupils’ needs.  

Read the scenarios provided carefully and work in groups to discuss how you would adapt 
the tutorial to meet the needs of your learners. 

English Tutorial Scenario 
You have introduced pupils to reading and analysing unseen extracts and are moving onto 
objective 3. At this point, however, it becomes apparent that the group still do not feel 
confident selecting relevant textual evidence to support their arguments, therefore, cannot 
proceed with critically evaluating non-fiction texts. Selecting relevant evidence was 
covered in the previous tutorial.  

How will you adapt your tutorial at this point? 
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English Tutorial Example 

 In this tutorial you will look at: 

 selecting relevant evidence to support an argument 

 comparing writers’ use of language and structure 

 critically evaluating non-fiction texts 

Learning activities 
  When we compare two texts, we use CPETE: 

• Comparison Point 
• Evidence 
• Technique 
• Explanation 

Both Roald Dahl and Nigel Slater talk about their childhood food memories. This example 
CPETE paragraph talks about which author most successfully conveys how important 
memory is to them.  

As you read it, highlight the different CPETE parts. Think about how they evaluate the two 
texts. 

In Roald Dahl’s Boy: Tales of Childhood, he talks about the sweetshop he visited as a 

child; in Nigel Slater’s Toast: The Story of a Boy’s Hunger, he talks about his memories 

of his mother making Christmas cake. Although both authors reminisce about their 

childhood food memories, Roald Dahl most successfully conveys the idea of how 

important his sweetshop memories are to him. For example, he describes the 

sweetshop as being to him as “a church is to a Bishop”. This simile suggests that the 

sweetshop was so important to his life as a child, because a church is essential for a 

Bishop to do their job. In contrast, Nigel Slater describes that when his mother made 

Christmas cake, he “loved the sound of raw cake mixture falling into the tin”. The 

verb “loved” is important because the fact that out of the whole process described 

in the extract, this was the only part that he enjoyed, could suggest that the overall 

memory is not as important to him as the sweetshop was to Roald Dahl.  
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Independently answer the following questions about the two extracts. 

 

1. Look again at paragraph 5 of Roald Dahl’s Boy: Tales of Childhood. 
a. Find a phrase that conveys the boys’ amazement about gobstoppers 

changing colour. 
b. Why does this show how impressed they were that the sweets could 

change colour? 
 
2. Look again at paragraph 1 or Roald Dahl’s Boy: Tales of Childhood. The boys 

loved visiting the sweetshop in Llandaff. Give two examples from the text which 
show this. 

 

3. This question is about Roald Dahl’s Boy: Tales of Childhood and Nigel Slater’s 
Toast: The Story of a Boy’s Hunger. Which author do you think creates the most 
pleasant image of their childhood food memories? Use CPETE to answer this 
question. 

Notes 
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Principles of Effective Feedback 
 
Feedback should be: 
 

o Understandable 
Use accessible, pupil-friendly language. 
 

o Fair and balanced 
Pick out both strengths and areas for development. 
 

o Specific 
Provide clear examples from the pupil’s work. 
 

o Actionable  
Provide concrete suggestions for things to improve and explain how. 
 

o Concise 
Aim for no more than two to three main points to focus on for improvement. 
 

Providing Effective Feedback 
When marking pupils’ work it is very important to give fair, detailed, and actionable 
feedback that picks out both specific strengths and areas for development. All feedback 
should be framed positively and should focus on how the pupils can improve their future 
work. 

Look at the example feedback forms for your subject. Annotate and discuss the following:  

o How successfully do you think these tutors have written feedback for their pupils?  
o What else could they include to improve their feedback techniques? 

 

 

 

 

  



 

Page | 22 
 

Feedback Examples 

 Tutor 1 

Pupil name George 

Subject English KS4  

Areas of strength Fantastic knowledge of poetic devices, George!  

You have clearly completed further reading of Shakespearean 
context.  

Most of the time, you understood the concepts we discussed really 
well.  

Areas to work on Spelling. Other than that, I don’t think you could have improved on 
anything! 

 

Overall comments George – well done! I have thoroughly enjoyed marking your work. 
You have worked hard throughout our tutorials, and it’s great to 
see you enjoying analysing poetry and looking up wider contexts 
researching independently around the topic. It’s been wonderful 
to see you grow in confidence over the last few weeks, and the 
group on a whole has benefitted from your insightful contributions. 
You’re just perfect!    

 

 

 Tutor 2 

Pupil name Zahra 

Subject English KS4  

Areas of strength  You have built up good knowledge of key terminology.   

 You have improved your knowledge of the Victorian era.   

You have demonstrated an ability to produce creative writing.  

Areas to work on You could continue to improve by catching up on missed tutorials. 

Overall comments You were always willing to contribute your ideas to the rest of the 
group. You listened carefully, asked interesting questions and 
stayed engaged with activities.   
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 Tutor 3 

Pupil name Harpreet 

Subject English KS4  

Areas of strength  1) Reading and Understanding Unseen Extracts  

You have demonstrated a good technique to approach unseen 
extracts – I was particularly impressed by your application of the 
techniques we covered on identifying unfamiliar vocabulary. You 
provided clear and consistent definitions of audience, form, and 
purpose, while also demonstrating your knowledge of structure 
devices.  

2) Analysing Poetry 

You can understand and identify language and structural features 
of poems, as well as seek out deeper meanings. You have made 
particularly sophisticated observations in our work on ‘Search for 
my Tongue’.  

3)Analysing Fiction 

You are beginning to formulate PETE paragraphs to structure an 
argument. I was really impressed with the points you contributed 
during our whole group analysis of Treasure Island.  

Areas to work on 1) Reading and Understanding Unseen Extracts  

To improve with this topic, you need to delve even deeper into the 
‘hidden meanings’ of unseen texts. For example, when we looked 
at the Nigel Slater piece, think about the significance of the 
‘Kenwood’ that ‘lives in some dark hole’ and rising from it ‘like a 
corpse’. What might this tell you about how often it is used and, in 
turn, how often Slater’s mother bakes? Asking and answering these 
questions will help you to develop your arguments even further, 
too. 

2) Analysing Poetry 

Ensure that when you analyse poetry, you do not forget to talk 
about the technique aspect of ‘PETE’. For example, think about 
the literal and metaphorical meaning behind the phrase ‘lost my 
tongue’. What might this reveal about the poet’s feelings towards 
their ‘mother tongue’?   

3) Analysing Fiction 

You have made some really interesting and valid points here and I 
particularly like your inference of the significance of the graveyard 
setting in the Dickens’ extract we looked at.  
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There is, however, a lack of evidence in your piece to support your 
claims. Remember that it is really important to back up a point with 
textual evidence. That is all that is currently missing from your piece 
to make it a really strong answer! 

 

Overall comments It has been a pleasure to teach you in our weekly tutorials, 
Harpreet. You are a very bright pupil who shows great potential in 
English Literature. You regularly makes very strong and insightful 
contributions to sessions and put in a great deal of effort when 
completing individual work, too. I would encourage you to keep 
practicing PETE paragraphs, as this will ensure you are putting your 
(often very sophisticated) analysis of texts into a clear and 
coherent structure. I wish you every success in the future! 

 

How successfully do you think these tutors have written feedback for their pupils? Which 
comments are good, and why? 

 
Which comments could be improved, and how? What else could they include to improve 
their feedback techniques? 
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Learning Circles 
Session Aims 

• To meet other BTP tutors 

• To share ideas and experiences  

 

In your breakout rooms, quickly introduce yourself to your group with the following 
information: 

• Name and university 

• Area of research/study 

• Previous TBC experience (if any!) 

• Please do use this as an opportunity to connect with researchers and pick up these 
conversations beyond today! 

As a group, discuss the following questions:  

1. What are you most looking forward to? 
2. How could you approach a tutorial where pupils can’t use their cameras or 

microphones?  
3.  How could you support pupils who are at different levels in the same tutorial? 

 

  



 

Page | 26 
 

Additional Note Space 
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Appendix 1: Teaching Vocabulary Strategies 

Teaching Vocabulary Strategies 

Pupil 
Friendly 
Definitions 

 

1. Select a word: devious 
2. Look at dictionary definition: straying from the right course; not 

straightforward 
a. Think about this definition from a pupil’s point of view. How is 

the definition unhelpful or potentially misleading? 
3. Creating a pupil friendly definition: 

a. How might you characterise the words so that their meanings 
are specific? 

b. What everyday language might you use to create and 
explanation? 

Cloze 
exercises 

 

Widening Participation to higher education is a ________ priority for the 
UK and Scottish governments. WP aims to address the ______ in the take-
up of higher education opportunities between different social groups. 

1: decisive strategic diplomatic considerate 
2: discordance error discrepancies  miscalculation 
• Forces pupils to select between words and choose the appropriate 

answer. 
• Extension: ask pupils to explain and justify their choices 

 

Generating 
examples 

 

In this activity, pupils are asked to generate appropriate contexts or 
situations for statements or questions about new words. 
 
For example: 
1. Three things that a philanthropist would do. 
2. What might someone who is exuberant say about your work? 
3. How would a cook show they are industrious? 

  



 

Page | 28 
 

Appendix 2: Further reading 
Planning 

• Understanding by Design – G. Wiggins & J. McTighe 
https://cft.vanderbilt.edu/guides-sub-pages/understanding-by-design/ 

o Explains planning backwards, starting with objectives, then how understanding will be 
assessed, and then how content will be taught 

• The Vocabulary-Comprehension Relationship across the Disciplines: Implications for Instruction – 
J. Harmon & K. Wood 
https://www.mdpi.com/2227-
7102/8/3/101?utm_source=TrendMD&utm_medium=cpc&utm_campaign=Education_TrendMD_0 

o Discusses the relationship between vocabulary and comprehension in academic 
contexts, and the implications this has for instruction 

• Tips on Writing Course Goals, Learning Outcomes and Measurable Learning Objectives – Iowa 
State University, Center for Excellence in Learning & Teaching 
http://www.celt.iastate.edu/teaching/preparing-to-teach/tips-on-writing-course-goalslearning-
outcomes-and-measureable-learning-objectives/ 

o Suggests how to apply Bloom’s taxonomy to create observable and measurable tutorial 
objectives 

Participation 

• “More Effective Questioning,” Fast and Effective Assessment – G. Pearsall 
http://www.ascd.org/publications/books/118002/chapters/More-Effective-Questioning.aspx 

o Outlines a range of strategies for effective questioning 
• Inside the Black Box: Raising Standards Through Classroom Assessment – P. Black & D. Wiliam 

https://www.rdc.udel.edu/wp-content/uploads/2015/04/InsideBlackBox.pdf 
o Discusses the importance of formative assessment in achieving positive pupil outcomes 

• Taxonomy of Educational Objectives – B. Bloom 
o Explores how thinking progresses in level of difficulty, which can be used in questioning to 

push pupils towards higher-order thinking 

Progress 

• The Zone of Proximal Development – L. Vygotsky 
o Explores how to provide pupils with enough support to progress 

• 20 Ways To Provide Effective Feedback For Learning – TeachThought 
https://www.teachthought.com/pedagogy/20-ways-to-provide-effective-feedback-for-
learning/ 

o Provides suggestions for ensuring that feedback is purposeful.  

Additional Research 

• 32 Research Based Instructional Strategies – TeachThought 
https://www.teachthought.com/learning/32-research-based-instructional-strategies/ 

o Lists effective teaching strategies and the supporting research. 

 

 

https://cft.vanderbilt.edu/guides-sub-pages/understanding-by-design/
https://www.mdpi.com/2227-7102/8/3/101?utm_source=TrendMD&utm_medium=cpc&utm_campaign=Education_TrendMD_0
https://www.mdpi.com/2227-7102/8/3/101?utm_source=TrendMD&utm_medium=cpc&utm_campaign=Education_TrendMD_0
http://www.celt.iastate.edu/teaching/preparing-to-teach/tips-on-writing-course-goalslearning-outcomes-and-measureable-learning-objectives/
http://www.celt.iastate.edu/teaching/preparing-to-teach/tips-on-writing-course-goalslearning-outcomes-and-measureable-learning-objectives/
http://www.ascd.org/publications/books/118002/chapters/More-Effective-Questioning.aspx
https://www.rdc.udel.edu/wp-content/uploads/2015/04/InsideBlackBox.pdf
https://www.teachthought.com/pedagogy/20-ways-to-provide-effective-feedback-for-learning/
https://www.teachthought.com/pedagogy/20-ways-to-provide-effective-feedback-for-learning/
https://www.teachthought.com/learning/32-research-based-instructional-strategies/
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Appendix 3: Useful Online Questioning Tools 
• Padlet: www.padlet.com 

o A shared interactive 'whiteboard' where both the tutor and pupils can directly type/share 
ideas in real time. (n.b. Anybody with the Padlet link can contribute, so it's important to 
make sure you keep your Padlets 'private'.). 
 

• Mentimeter:  www.mentimeter.com 
o Allows you to create polls, rank selected pieces of information and create word clouds. 

 
• Whiteboard.fi:  www.whiteboard.fi 

o A virtual whiteboard platform, where tutors can write information on a 'main whiteboard' 
that they then 'push' to pupils to allow for each pupil to annotate/write on individually. 
The tutor can observe all whiteboards, but pupils can only see their own and the tutor 
board. (n.b. It is important to make sure you 'enable waiting room lobby' for your virtual 
classroom for safeguarding purposes). 
 

• Kahoot: kahoot.com 
o Allows you to create interactive quizzes that pupils can take part in both remotely and 

face-to-face via entering a code on their phone, computer, or tablet. 

http://www.padlet.com/
http://www.whiteboard.fi/
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