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Welcome to the Brilliant Tutoring Programme
Welcome to the Brilliant Tutoring Programme, run by The Brilliant Club. This programme is
designed to help you boost your confidence, knowledge, and skills in a core subject. Your
teacher has selected you because you are already doing well at school but believes that
with extra support from this tuition you can achieve even more ambitious grades and
reach your full potential.
You’ll be covering core school subjects, working in a small tutorial group with a PhD
researcher or Masters student as your tutor. This means that the programme also offers you
the opportunity to widen your understanding of university.
You’ll be in a group with three other pupils and will have 15 hours of tutoring. This will usually
be delivered virtually over Microsoft Teams.

Tutorial

Description

Tutorial 1

You tutor will introduce themselves and tell you a bit about their research
or degree subject.

Tutorial 2-13

These are the tutorials where your tutor will teach you around three
modules based on your school curriculum.

Tutorial 14

This will be a refresher session where you will revisit a topic from one of the
modules you have previously covered.

Tutorial 15

The final tutorial is for your tutor to give you feedback and for you to
reflect on your progress.
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Making the most of your tutorials
The purpose of your tutorials is for you to learn, recap or revise topics that you will cover in
school, and to help you feel more confident as you approach your exams. Your tutor will
get you involved in activities and tasks to help you with this. To make the most of the
tutorials, we expect you to:


Turn on your video and microphone, if you can and feel comfortable doing so.



Engage with the activities your tutor sets and answer their questions via the chat
functions or by using your microphone.



Use appropriate language, listen carefully and be respectful of your tutor and
others in your group.



Be organised – log on in time for the start of your tutorial and bring this handbook
and any stationary or equipment you might need.



Complete any surveys and Knowledge Checks that you are asked to do by your
school or tutor.

Knowledge Checks
You’ll complete an online Knowledge Check at the start and end of each module, so that
you, your tutor and your school can see how far you’ve progressed over the course of your
tutorials.
To complete the Knowledge Checks you should use the link provided by your tutor.
If you’re not able to complete the questions online, they’re also in this handbook. You can
complete them and either take a photo of your answers or type them in an email and send
it to btpschools@thebrilliantclub.org along with your school and the name of your tutor.

Contact us
If you ever have any questions or need help from The Brilliant Club, contact us on:

btpschools@thebrilliantclub.org
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Module 1 – Shakespearean Context
Welcome to the Shakespearean Context module. In the Shakespeare component of the
GCSE exam, Assessment Objective 3 asks you to ‘show understanding of the relationships
between texts and the contexts in which they were written’. These sessions will broaden
your understanding of the social, political and historical conditions which defined
Shakespearean England and will allow you to critically evaluate how these conditions
shaped Shakespeare’s writing.
Tutorial

Topic

Tutorial 1.1

Shakespearean Theatre

Tutorial 1.2

The lives of women in Shakespeare’s England

Tutorial 1.3

Kingship in Shakespeare

Tutorial 1.4

Intertextuality: Allusion, Influences and Sources

Glossary and keywords


allusion: an indirect or passing reference to something outside of the text. For example,
making the reader think of another text, another character, or another scene.



conventions: a convention is a specific technique used by a writer so that the audience
comes to attach specific meaning to it.



Elizabethan audience: use this term when writing about an English audience between
1558-1603 (under the rule of Queen Elizabeth I)



gender norms: the behaviours and attitudes expected from each gender in a society



intertextuality: the relationship between texts, especially literary ones



Jacobean audience: use this term when writing about an English audience between
1603-1625 (under the rule of King James VI and I)



orb: a golden globe surmounted by a cross, forming part of the regalia of a monarch –
representative of the religious aspects of the monarch



patriarchy: a society in which men hold the power



sceptre: a ceremonial staff, usually highly ornamented, carried by a monarch and
symbolising secular responsibility



subvert: to undermine the power and authority of an established system



symbolism: the use of symbols to reflect an idea, concept or quality



treason: the crime of betraying one’s monarch, one’s country, or (historically) someone
to whom one owed allegiance
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Learning objectives
In this module you will look at:
1. The conventions of the Shakespearean theatre and the role of the theatre in society
2. What life was like for women in Shakespearean England and how this is reflected in
his writing
3. Key ideas about and attitudes to power and hierarchy in Shakespearean society
4. Intertextuality and allusion in Shakespeare’s writing and their effects

Knowledge Check 1
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
1. Write down three things you know about life in the Shakespearean era. (3)
o
o
o
2. What does 'patriarchy' mean? What does it mean for the relationship between men
and women? (2)

3. What is the Great Chain of Being? Provide a definition and give an example to
support your answer. (2)

4. Define intertextuality. (1)
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Tutorial 1.1 – Shakespearean Theatre
In this tutorial you will look at:


How to understand and identify the different parts of a Jacobean theatre



Jacobean staging conventions and applying them to the play you are studying



Understanding the role of theatre in society

Vocabulary Bank


Jacobean audience: use this term when writing about an English audience between
1603-1625 (under the rule of King James VI & I)
When the Jacobean audience first meet Macbeth, they would have seen him as a
ferocious and brave warrior.



Elizabethan audience: use this term when writing about an English audience
between 1558-1603 (under the rule of Queen Elizabeth I)
An Elizabethan audience would have enjoyed the love story of Romeo and Juliet.



conventions: a convention is a specific technique used by a writer so that the
audience comes to attach specific meaning to it
Conventions of a play can include lighting, staging, setting and costume.

Learning Activities
Staging in Shakespearean Theatre
Task: using the information your tutor has shared with you, annotate and label this
image of a Shakespearean theatre
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Reading activity
Consider the following example paragraph about how the opening scene of
Macbeth might be staged. Annotate according to the success criteria below.
The play Macbeth opens with three malevolent characters: the Witches. Due to
the supernatural nature of these characters, the setting would be dark to create
an ominous atmosphere reflecting the mood of The Witches. If this play was to be
performed in Shakespearean England, these characters would be played by
young men, and it would therefore be imperative that the costumes accurately
reflected the sinister female characters that Shakespeare had created. The
Witches should therefore be dressed in large, dark clothing, with several large
pieces of jewellery to draw attention to the fact that these characters are female.
The actors should look unkempt and dirty, with their hair backcombed; the lack
of order in their costume would reflect the chaos they cause in the play. By
presenting the characters in this way, a Jacobean audience would feel instant
horror and disgust towards these sacrilegious characters.

Success criteria





Write a series of points about how you would stage a key scene from the
Shakespearean play you have studied
Give specific examples of the convention choices you would make
Include clear reasons for your choices
Link to the play’s context – use the phrase ‘Jacobean audience’ or ‘Elizabethan
audience’

Writing activity
Now, select a scene from the Shakespeare play you are studying. Describe how
you would stage this scene, taking into account the conventions of Shakespearean
theatre. You should also link to the social context you have discussed today.
My paragraph
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Tutorial 1.2 – The lives of women in Shakespeare’s England
In this tutorial you will look at:


What life was like for women in Shakespeare’s England



How to apply contextual knowledge about the lives of women in Shakespeare’s
England to the presentation of female characters in the play(s) you are studying

Vocabulary Bank


patriarchy: a society in which men hold the power
Shakespearean England was a patriarchy; men had more power than women and
women were expected to be obedient and submissive.



gender norms: the behaviours and attitudes expected from each gender in a
society
Shakespeare uses his female characters to explore and critique the gender norms of
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the period; we see women who are confined and oppressed by their male
counterparts, as well as those who challenge them.


subvert: to undermine the power and authority of an established system
In assuming a sense of autonomy, Shakespeare’s female characters often subvert
the expectations of their patriarchal society.

Learning Activities
Task: Think about the female characters in the play you are studying. Concentrate
on one character and answer the following questions:





Who is this character in the play?
How does she behave? How does she interact with other characters in the
play?
Does she ever monologue? What insight into her character do we get from
this?
How does her character reflect the gender norms of the time?
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Task: How does Queen Elizabeth I’s reign relate to the female characters in the
play you have studied?

Shakespearean Attitudes to Women in John Knox’s The First Blast
of the Trumpet against the Monstrous Regiment of Women
Task: Read and discuss the extracts from The First Blast of the Trumpet against the Monstrous
Regiment of Women.1
Extract 1: THE DECLAMATION
To promote a Woman to bear rule, superiority, dominion or empire above any realm,
nation or city is
A. Repugnant to nature.
B. Contumely to God.
C. The subversion of good order, of all equity and justice.
A. Men illuminated only by the light of nature have seen and determined that it is a thing
most repugnant to nature, that Women rule and govern over men.

1

https://www.gutenberg.org/files/9660/9660-h/9660-h.htm accessed 20.10.20
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B. Woman in her greatest perfection was made to serve and obey man, not to rule and
command him. After the fall, she was made subject to man by the irrevocable sentence of
God. In which sentence there are two parts.
(a) A dolour, anguish and pain as oft as ever she shall be a mother.
(b) A subjection of her self, her appetites and will to her husband and his will.
C. The Empire of a Woman is a thing repugnant to justice, and the destruction of every
commonwealth where it is received.
(a) If justice be a constant and perpetual will to give to every person their own right: then to
give or to will to give to any person that which is not their right, must repugn to justice. But to
reign above Man can never be the right to Woman: because it is a thing denied unto her by
God, as is before declared.
(b) Whatsoever repugneth to the will of God expressed in His most sacred word, repugneth to
justice. That Women have authority over Men repugneth to the will of God expressed in His
word. Therefore all such authority repugneth to justice.

Extract 2: THE FIRST BLAST TO AWAKE WOMEN DEGENERATE
To promote a woman to beare rule, superioritie, dominion or empire aboue any realme,
nation, or citie, is repugnant to nature, contumelie to God, a thing most contrarious to his
reueled will and approued ordinance, and finallie it is the subuersion of good order, of all
equitie and iustice
In the probation of this proposition, I will not be so curious, as to gather what soeuer may
amplifie, set furth, or decore the same, but I am purposed, euen as I haue spoken my
conscience in most plaine and fewe wordes, so to stand content with a simple proofe of
euerie membre, bringing in for my witnesse Goddes ordinance in nature, his plaine will
reueled in his worde, and the mindes of such as be moste auncient amongest godlie writers.
And first, where that I affirme the empire of a woman to be a thing repugnant to nature, I
meane not onlie that God by the order of his creation hath spoiled woman of authoritie and
dominion, but also that man hath seen, proued and pronounced iust causes why that it so
shuld be. Man, I say, in many other cases blind, doth in this behalfe see verie clearlie. For the
causes be so manifest, that they can not be hid. For who can denie but it repugneth to
nature, that the blind shal be appointed to leade and conduct such as do see? That the
weake, the sicke, and impotent persones shall norishe and kepe the hole and strong, and
finallie, that the foolishe, madde and phrenetike shal gouerne the discrete, and giue counsel
to such as be sober of mind? And such be al women, compared vnto man in bearing of
authoritie. For their sight in ciuile regiment, is but blindnes: their strength, weaknes: their
counsel, foolishenes: and iudgement, phrenesie, if it be rightlie considered.
I except such as God by singular priuiledge, and for certein causes knowen onlie to him selfe,
hath exempted from the common ranke of women, and do speake of women as nature and
experience do this day declare them. Nature I say, doth paynt them furthe to be weake,
fraile, impacient, feble and foolishe: and experience hath declared them to be vnconstant,
variable, cruell and lacking the spirit of counsel and regiment. And these notable faultes haue
men in all ages espied in that kinde, for the whiche not onlie they haue remoued women
from rule and authoritie, but also some haue thoght that men subiect to the counsel or
empire of their wyues were vn worthie of all publike office.
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Task: Read this model paragraph and annotate it against the success criteria on the
presentation. What are its strengths? What could be improved?
John Knox’s polemical The First Blast of the Trumpet against the Monstruous
Regiment of Women gives a vitriolic diatribe against female authority:
‘woman in her greatest perfection was made to serve and obey man, not
to rule and command him’. The words ‘serve’ and ‘obey’ here make clear
the societal expectation that women be submissive to their male
counterparts, whilst the biblical resonances of these words highlight the
deeply entrenched Christian values which guided contemporary attitudes
towards gender roles. This is further emphasised through the assertion that
woman was ‘made’, implying that women have been designed to fulfil a
certain role and that to subvert this norm is to blaspheme. Throughout the
extract, Knox repeatedly uses the word ‘repugnant’ reinforcing the idea
that any challenge to male authority is unnatural and repulsive,
exemplified in this quotation by the juxtaposition of the words ‘serve/obey’
and ‘rule/command’. Therefore, Knox asserts that in 16th-century England,
there is no place for female autonomy or authority, and that the presence
of a woman on its throne is ‘repugnant’ to nature and to God’s will.

Task: How does Knox’s The First Blast of the Trumpet against the Monstruous Regiment of
Women present his attitudes to female authority? Link your ideas to the Shakespearean
play you are studying.
Planning space

My paragraph
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Tutorial 1.3 – Kingship in Shakespeare
In this tutorial you will look at:


What the Divine Right of Kings was



Understanding the Great Chain of Being

Vocabulary Bank


orb: a golden globe surmounted by a cross, forming part of the regalia of a
monarch – representative of the religious aspects of the monarch
The orb symbolises the monarch’s role as the head of the Church of England and
Christ’s representative on Earth.



sceptre: a ceremonial staff, usually highly ornamented, carried by a monarch and
symbolising secular responsibility
13

Shakespeare uses the metaphor of the ‘bloody’ sceptre in Macbeth to emphasise
his tyrannical nature; a symbol of nobility and power has been tainted as Macbeth
has seized rather than inherited the throne.


treason: the crime of betraying one’s monarch, one’s country, or (historically)
someone to whom one owed allegiance
Treason is a common theme in Shakespeare’s plays; he seeks to explore the
motivations and consequences of such an act.

Learning Activities
Starter Activity
What do we mean by the term ‘kingship’? Is there a king or a royal character in the play
you have studied? Describe this character and how they act towards others in the play.

Key concepts
The Divine Right of Kings
In whose reign was the play you are studying written? How might the play and royal
characters in the play reflect:


The issues surrounding kingship at the time?



The concept of treason and treachery?



The Divine Right of Kings?
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The Great Chain of Being
Task: Annotate the diagram of The Great Chain of Being with the names of characters from
the play you are studying.

Task: Use the quote from the play you are studying which your tutor has provided and write
an analytical paragraph focused on this question:
15

How does Shakespeare present leadership in the play?
Remember, you can support your analysis with reference to other events, characters or
quotations in the play. You could include:
o

Analysis of the quotation at text, line, word and sound level

o

Exploration of any allusions, metaphor or other dramatic devices employed

o

Reference to the audience perception of the character based on the quotation

o

Reference to Shakespeare’s intention

o

Reference to your contextual knowledge of the time
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Tutorial 1.4 – Intertextuality: Allusion, Influences and Sources
In this tutorial you will look at:


Defining and identifying intertextuality and allusion



Analysing the effect of intertexts and allusions

Vocabulary Bank


intertextuality: the relationship between texts, especially literary ones
Texts are products of intertextuality; Shakespeare’s plays are heavily influenced by a
range of classical and contemporary texts.



allusion: an indirect or passing reference to something outside of the text. Making
the reader think of another text, another character, another scene for example.
In Shakespeare’s plays, he regularly makes allusions to classical or religious texts.



symbolism: the use of symbols to reflect an idea, concept or quality
Throughout his plays, Shakespeare employs symbolism that would have been familiar
to the contemporary audience to convey meaning

Learning Activities
Researching sources
Intertextuality and sources
No text exists in isolation; we recognise that all texts are products of their time. However,
they are influenced not just by the ideas of the time but also the texts in circulation at the
time.
Many of Shakespeare’s plays have been made into modern films. However, Shakespeare’s
plays themselves were often interpretations of even older stories or histories…
Shakespeare’s sources
Shakespeare often borrowed and retold stories for an Elizabethan audience. However, this
doesn’t mean that he retold them accurately; artistic licence was a writer’s prerogative in
Elizabethan times just as it is today.
Below is a table summarising the most likely sources for several of Shakespeare’s plays.
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Play

Source

Macbeth

Holinshed’s Chronicles, a history of England, Ireland and Scotland (1577).
James VI & I’s Daemonologie (1597), a treatise on witchcraft and how to
recognise it.

Romeo and
Juliet

Arthur Brooke, The Tragicall Historye of Romeus and Juliet (1562)
Prior to this English language version, there had been similar stories in
Italian and French.

The Tempest

Original to Shakespeare, but influenced by Ovid’s Metamorphoses and
William Strachey’s 1610 letter detailing a shipwreck in Bermuda.

The Merchant
of Venice

Ser Giovanni Fiorentino, Il Pecorone (1558)

Much Ado
About Nothing

Ariosto's Orlando Furioso (1516), translated by Sir John Harington in 1591
Sir Edmund Spenser, The Faerie Queene (1590)

Julius Caesar

Thomas North’s translation of Plutarch’s Lives (1579)

Task: Consider the play you have studied and research its sources. Then, answer the
following question: How has the source influenced Shakespeare’s writing? How has
Shakespeare altered the story for his contemporary audience?

18

Biblical and classical allusions
Task: Which key Biblical, religious or classical allusions can you find in the play you have
studied? Find a quotation for any that are relevant, then explain why Shakespeare is using
this allusion.
One box is left blank in case there are any you wish to add.
BIBLICAL AND RELIGIOUS
Reference

Quotation

Purpose

Genesis: the
temptation, fall
and
banishment
from Paradise

Pontius Pilate
washing hands
to absolve
himself of guilt
over the
crucifixion of
Christ

Doomsday and
the Final
Judgement

Sacrifice, for
example Christ
as ‘lamb of
God’ or
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Abraham’s
sacrifice of
Isaac

Satan and/or
his banishment
from Heaven

Sainthood

CLASSICAL
Reference

Quotation

Purpose

Gods or
goddesses of
war, e.g.
Jupiter, Bellona
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Gods or
goddesses of
love and
desire, e.g.
Cupid,
Aphrodite/
Venus

Any other
mythological
gods,
goddesses

Hercules
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Task: Look at the example below. How is the paragraph constructed? Annotate
using the success criteria. What has been done well? What could be improved
further?
Shakespeare deliberately creates a sense of tension by opening
the play with a conversation between three witches. The use of
chiasmus and trochaic tetrameter in the line, ‘Fair is foul and foul
is fair,’ echoes a chant, creating an eerie atmosphere and a
sense of unease, which is further reinforced by the phrase, ‘on the
heath’: a heath is a bare and barren land, outside the safe
spaces of towns and cities: it is on the margins, where anything
can happen. However, the witches’ inclusion may not just be for
dramatic effect, but acknowledgement of the king’s interests:
James VI & I’s 1597 book Daemonologie was a key source for the
play, and many of the witches’ actions in the play correlate with
James’ claims in his own text. The phrase also foreshadows
Macbeth’s betrayal and a key theme of the play; it warns the
audience that appearances cannot be trusted, and even those
who seem good can be rotten inside.

Success criteria





Produce a clear, thoughtful point
Use embedded quotations
Analyse quotations in depth, exploring what they allude to, their implications and
the connotations of key words
Use ambitious vocabulary and punctuation

Task: Now, considering what you’ve come up with above, write a paragraph answering
the same question – how does Shakespeare employ references to other texts in order to
develop his characters?
You could include:






Exploration of any allusions, metaphor or other dramatic devices employed
Analysis of quotations at text, line, word and sound level
Reference to the audience’s perception of a character or theme based on allusions
employed
Reference to Shakespeare’s intentions
Reference to your contextual knowledge of the time
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Knowledge Check 2
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:

1. Write down three staging conventions of the Shakespearean theatre. These could
refer to the structure of the theatre building or about how plays were staged and
acted. (3)
o
o
o
2. What was life like for women in the Shakespearean era? Use one example of a
female character from the Shakespearean play you are studying to support your
answer. You might think about topics such as relationships, choices or property. (2)

3. What were the consequences of disturbing the Great Chain of Being in the
Shakespeare play you have studied? To answer this question, provide a definition of
the Great Chain of Being, state a character or event that disrupts it in the play you
are studying, and describe the consequences of this. (3)

4. Why does Shakespeare use intertextuality in his plays? (2)
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Module 1 review
How do you feel now?
This module aimed to help you understand:
1. The conventions of the Shakespearean theatre and the role of the theatre in society
2. What life was like for women in Shakespearean England and how this is reflected in
his writing
3. Key ideas about and attitudes to power and hierarchy in Shakespearean society
4. Intertextuality and allusion in Shakespeare’s writing and their effects
Reflection is important because it helps you review and improve the way you approach
tasks, rather than just carrying on doing things as you have always done them.
Take a few minutes to think about where you think you did well during the last four tutorials,
and what you think you could improve on. Write you thoughts in the boxes below.

What I did well…

What I could have improved on…

What I could do differently to make the most of my next tutorials…
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Module 2 – Creative Writing
Welcome to the Creative Writing tutorial booklet. In your exam, you will need to produce a
piece of original writing. This could be a story or a description. In order to succeed in this
written piece, you will need to create a piece of writing that is engaging, carefully
structured and imaginative. You need to use language well to convey your ideas
effectively.
Tutorial

Topic

Tutorial 2.1

Setting

Tutorial 2.2

Characterisation

Tutorial 2.3

Structuring an Effective Piece of Writing

Tutorial 2.4

Sentence Structures and Language Patterns

Glossary and keywords


cyclical structure: a structure whereby the beginning and the end are linked, for
example through themes, motifs, images, or sentence structures



dialogue: conversation between two or more characters as a feature of a book, play,
or movie



imagery: visually descriptive language that helps the reader to picture the scene or
character



metaphor: a figure of speech that encourages comparison by stating one thing is
another



motif: write a description/definition of the word here



pathetic fallacy: the attribution of human feelings and responses to inanimate things
or animals, for example weather and nature; usually used to reflect mood and create
atmosphere



personification: the attribution of a personal nature or human characteristics to
something non-human



onomatopoeia: the use of words whose sound reflects what they describe



repetition: the use of repeated words or phrases for emphasis or effect



sentence structure: the way a sentence is grammatically arranged



simile: A comparison stating something is ‘like’ or ‘as’ something else



temporal/perspective shift: a change in the time or perspective of the storyline
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Learning objectives
In this module you will look at:
1. Using language effectively to describe a setting
2. Creating an effective character
3. Structuring your creative writing effectively

Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can. If you can’t complete the questions online, you can do it here:
Either write a description as suggested by this image OR write a short story about an
unusual find. (20)
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Tutorial 2.1 – Setting
In this tutorial you will look at:


How to structure a piece of creative writing



Making effective word choices in creative writing



Writing for effect when describing a setting

Key Techniques


pathetic fallacy: the attribution of human feelings and responses to inanimate things
or animals, for example weather and nature; usually used to reflect mood and create
atmosphere



personification: the attribution of a personal nature or human characteristics to
something non-human



onomatopoeia: the use of words whose sound reflects what they describe
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Learning Activities
Task: Write a paragraph to describe this setting.

Main Activity
Consider the ideas you have explored in this tutorial around word choice and language
devices such as figurative language.
Task Redraft your paragraph from the first activity, trying to incorporate what you’ve
learned.
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Tutorial 2.2 – Characterisation
In this tutorial you will look at:


How to describe a character effectively and interestingly



How to develop and build your character description



How to reflect and critique your own creative writing

Key Techniques


imagery: visually descriptive language that helps the reader to visualise



metaphor: a figure of speech that encourages comparison by stating one thing is
another



simile: comparing two things by stating one is similar to another
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Learning Activities
Starter Activity
What makes a good and believable character? In the box below, create a spider diagram
to collect as many ideas as you can.

Creating an Effective Character: Example
Task: Read through the extract and annotate carefully, focusing on the question:
How does Peake use language to create a powerful impression of Mr. Flay for the reader?
You should consider language and any structural features.
Mr Flay appeared to clutter up the doorway as he stood revealed,
his arms folded, surveying the smaller man before him in an
expressionless way. It did not look as though such a bony face as
his could give normal utterance, but rather that instead of sounds,
something more brittle, more ancient, something dryer would
emerge, something perhaps more in the nature of a splinter or
fragment of stone. Nevertheless, the harsh lips parted. ‘It's me,’ he
said, and took a step forward into the room, his knee joints
cracking as he did so. His passage across the room - in fact his
passage through life - was accompanied by these cracking
sounds, one per step, which might be likened to the breaking of
twigs.
Titus Groan, by Mervyn Peake
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How effective do you think this characterisation is? Explain your answer.

Main Activity: Practise Creating an Effective Character
Task:
A) Annotate the character below.
Personality? Appearance? Remember, you need to show these things, not just tell. You
could also consider backstory but remember; your story or description needs to take place
over a short time with temporal shifts if you are using them; you should not be writing a
summary of their life, but rather offering hints about their past to let the reader make
inferences.
Also think about: Where is your character? How are they interacting with their surroundings?
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B) Next, revisit and develop. In a different coloured pen, add figurative language to
help paint a vivid portrait of your character.
C) Now, you need to turn your ideas into a descriptive paragraph to introduce your
character, just as Peake introduces Mr. Flay. Try to include all the figurative language
you included on your outline.
Write on every other line to give yourself space to edit.

33

D) Reflect on and annotate your work, just as you did Peake’s writing.
What have you used to influence your reader?
Could you make any changes to improve your writing? Make any alterations in a
different coloured pens on the lines you left empty.

Tutorial 2.3 – Structuring an Effective Piece of Writing
In this tutorial you will look at:
o

o

Different kinds of narrative structural techniques
o

Motif

o

Cyclical structure

o

Temporal/perspective shift

How to apply them in your own writing

Key Techniques


cyclical structure: a structure whereby the beginning and the end are linked, for
example through themes, motifs, images or sentence structures



temporal/perspective shift: a change in the time or perspective of the storyline



motif: a repeated element or image that has symbolic significance

Learning Activities
Planning an effective structure
Task: Pick a story and draw its structure on Vonnegut’s graph, explaining at each change
what happens in the story.
The story I have chosen: ______________________________________________________________
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Using motifs
Task: Considering what you know about motifs, what could you use as a motif for the
following themes?
freedom

_____________________________________________

innocence

_____________________________________________

regret

_____________________________________________

independence

_____________________________________________

love

_____________________________________________

coming of age

_____________________________________________

good vs. evil

_____________________________________________

Using temporal and perspective shifts
Task:
A) Annotate the extract below. How has Mosse used temporal shifts to establish setting
and atmosphere?
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It’s her first time in the Pyrenees, although she feels very much at home. She’s
been told that in the winter the jagged peaks of the mountains are covered with
snow. In the spring, delicate flowers of pink and mauve and white peep out from
their hiding places in the great expanses of rock. In early summer, the pastures
are green and speckled with yellow buttercups. But now, the sun has flattened
the land into submission, turning the greens to brown. It is a beautiful place, she
thinks, yet somehow an inhospitable one. It’s a place of secrets, one that has
seen too much and concealed too much to be at peace with itself.
Labyrinth, by Kate Mosse

B) Rewrite this encounter from Malfoy’s perspective – how do you think he would feel?
Three boys entered and Harry recognized the middle one at once: it was the pale
boy from Madam Malkin’s robe shop. He was looking at Harry with a lot more
interest than he’d shown back in Diagon Alley.
“Is it true?” he said. “They’re saying all down the train that Harry Potter’s in this
compartment. So it’s you, is it?”
“Yes,” said Harry. He was looking at the other boys. Both of them were thickset and
looked extremely mean. Standing either side of the pale boy they looked like
bodyguards.
“Oh, this is Crabbe and this is Goyle,” said the pale boy carelessly, noticing where
Harry was looking. “And my name’s Malfoy, Draco Malfoy.”
Ron gave a slight cough, which might have been hiding a snigger. Draco Malfoy
looked at him.
"Think my name's funny, do you? No need to ask who you are. My father told me
all the Weasleys have red hair, freckles, and more children than they can afford."
He turned back to Harry.
"You'll soon find out some wizarding families are much better than others, Potter.
You don't want to go making friends with the wrong sort. I can help you there.”
He held out his hand to shake Harry’s, but Harry didn’t take it.
“I think I can tell who the wrong sort are for myself, thanks,” he said coolly.
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Tutorial 2.4 – Sentence Structures and Language Patterns
In this tutorial you will look at:


How to identify effective sentence structures



How to appraise and compare the effectiveness of different narrative openings



How to create your own opening paragraph to a piece of creative writing

Key Techniques


sentence structure: the way a sentence is grammatically arranged



dialogue: conversation between two or more characters as a feature of a book, play,
or movie



repetition: the use of repeated words or phrases for emphasis or effect
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Learning Activities
A) Choose an opening sentence to annotate. Think about language choices,
but also sentence construction. How does the writer use sentence structure to
influence the reader?
Write the opening you’ve chosen in this box below:

You can borrow sentence structures. Look again at the sentence you have annotated.
How is it constructed? Label the parts of the sentence.
B) Now, use the labelled sentence to create your own, using this as a model.

A) Choose 2 images from the selection your tutor has provided. Write a
paragraph below to describe one of your scenes, trying to create atmosphere
through both language and structure. You can use all the techniques you
practised in earlier sessions.

B) Now, do the same for your other image:
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C) Reflect. How effectively do you think you have used language and structure
to create atmosphere? Why?

Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
EITHER write a description as suggested by this image OR write a short story about an
isolated location. (20)
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Module 2 review
How do you feel now?
This module aimed to help you:
1. Use language effectively to describe a setting
2. Create an effective character
3. Structure your creative writing effectively
Reflection is important because it helps you review and improve the way you approach
tasks, rather than just carrying on doing things as you have always done them.
Take a few minutes to think about where you think you did well during the last four tutorials,
and what you think you could improve on. Write you thoughts in the boxes below.

What I did well…

What I could have improved on…

What I could do differently to make the most of my next tutorials…
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Module 3 – The Victorian Era: Context
Welcome to the Victorian Era: Context module. In the 19th century text component of the
GCSE exam, Assessment Objective 3 asks you to ‘show understanding of the relationships
between texts and the contexts in which they were written’; these sessions will broaden
your understanding of the social, political and historical conditions which defined Victorian
England and will allow you to critically evaluate how these conditions shaped the writing of
this period.
Tutorial

Topic

Tutorial 3.1

The Industrial Revolution

Tutorial 3.2

Class in Victorian England

Tutorial 3.3

The Lives of Children

Tutorial 3.4

The Role of Women

Glossary and keywords


abhorrent: disgusting, repulsive, shocking



chaste: not having sexual nature or intention



conservative: averse to change and holding traditional values



deprivation: lacking things considered to be basic necessities in society



dichotomy: a division or contrast between two things that are opposed



domestic: relating to the running of a home



echelon: a level or rank in an organisation or society



hierarchy: a system in which people are ranked according to their power and
authority



oppression: prolonged cruel or unjust treatment



proliferation: rapid increase in the number of amount of something



prominence: the state of being important, famous or noticeable



systemic: something that is spread throughout a group or system such as a body,
economy or society
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Learning objectives
In this module you will look at:
1.
2.
3.
4.

What life was like in the Industrial Revolution
The class system in Victorian England
Life for children in the Victorian Era
The expectations and roles of women in Victorian England

Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
1. What was the Industrial Revolution? (2)

2. Referring to the Victorian text you are studying, explain how the class system worked
in the Victorian era? (4)
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3. What was life like for children in the Victorian era? Please give a specific example to
support your answer.(2)

Tutorial 3.1 – The Industrial Revolution
In this tutorial you will look at:


What life was like in the Industrial Revolution.



Connecting the contextual knowledge of the Industrial Revolution to the text you
are studying.

Vocabulary Bank


hierarchy: a system in which people are ranked according to their power and
authority
The Industrial Revolution precipitated a clear social hierarchy; the wealthy ruling
class were able to exploit their lower-class counterparts for low paid (and often
dangerous) labour in factories and workhouses.



proliferation: rapid increase in the number of amount of something
The proliferation of machinery as a result of the Industrial Revolution drove the
migration of workers from rural to urban areas.



systemic: something that is spread throughout a group or system such as a body,
economy or society
The workhouses reflected the systemic poverty faced by many during the Victorian
era.

Learning Activities
Starter Activity
In the box below, create a mind-map of everything you know about the Industrial
Revolution. Use the image on the PowerPoint as a prompt, and consider the different
groups of people in society and the different places in the country. How would different
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individuals have been affected by the Industrial Revolution based on where they lived or
what class in society they were from?

Exploring criticism of the Industrial Revolution: William Blake
William Blake was a poet who lived in Victorian London. He wrote London in 1794 as
a criticism of the Industrial Revolution, child labour and poverty.
Task: Read, annotate and discuss William Blake’s London.
How does William Blake’s London present his attitudes to the Industrial Revolution?
I wander thro’ each charter’d street,
Near where the charter’d Thames does flow.
And mark in every face I meet
Marks of weakness, marks of woe.
In every cry of every Man,
In every Infants cry of fear,
In every voice: in every ban,
The mind-forg’d manacles I hear
How the Chimney-sweepers cry
Every blackning Church appalls,
And the hapless Soldiers sigh
Runs in blood down Palace walls
But most thro’ midnight streets I hear
How the youthful Harlots curse
Blasts the new-born Infants tear
And blights with plagues the Marriage hearse
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Task: Read the model analytical paragraph. Annotate it against the success criteria. What
are its strengths? What could be improved?

William Blake’s London expresses his contempt for the impact of the Industrial
Revolution on society and on nature. He describes the ‘mind-forged manacles’ which
afflict the poor, implying that they are systemically oppressed by the pressures of the
newly industrialised British economy. The lexical choice of ‘manacles’ evokes the
image of slavery; indeed, Blake implies that the working class are trapped and
exploited, forced to live and work in dire conditions for very little pay. Moreover, that
these are ‘mind-forged’ adds to this image of repression, suggesting that Victorian
society works to keep in place the strict class divisions which ensure that the rich can
benefit from low paid labour in the factories. This image reflects Blake’s criticism of
Victorian England, depicting a harsh and dangerous London which has been
corrupted by the Industrial Revolution.

Success Criteria
 Produce a clear, sustained argument
 Use embedded quotations
 Analyse quotations in depth, exploring their implications and the connotations of key
words
 Link your ideas to attitudes about the Industrial Revolution
 Use ambitious vocabulary and punctuation

Task: how does William Blake’s London present his attitudes to the Industrial
Revolution? Link your ideas to the text you are studying.
Remember to talk about language and structural features in your answer.
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Tutorial 3.2 – Class in Victorian England
In this tutorial you will look at:


The class system in Victorian England.



Connecting this knowledge to the text you are studying.



Considering if or how class has changed in society over the past 200 years.

Vocabulary Bank


echelon: a level or rank in an organisation or society
The lower classes, living and working in dire conditions, were at the mercy of those in
the upper echelons of Victorian society.



dichotomy: a division or contrast between two things that are opposed
The slums and the townhouses of Victorian England were manifestations of the
dichotomy between rich and poor which existed in this period.



prominence: the state of being important, famous or noticeable
Wealthy factory owners rose to prominence following the Industrial Revolution.
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Learning Activities
Starter task: In the box below, create a mind-map of everything you know about
class in Victorian England. How is class reflected in the text you have studied?

Class in Victorian England
Task: How does the information on class in Victorian Britain link to the text you
are studying? How are the characters in your text affected by the class system?

Persuasive Devices
Task: Write your own speech agreeing or disagreeing with this statement: ‘The class
divisions which characterised Victorian England still exist today’
Planning space
In this space, write down the 3-5 persuasive devices you will use in this speech and write the
examples of how you will use them.
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My paragraph

Tutorial 3.3 – The Lives of Children
In this tutorial you will look at:


What life was like for a child in the Victorian era.



Applying this knowledge to the Victorian text you are studying.
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Vocabulary bank


abhorrent: disgusting, repulsive, shocking
The practice of allowing children as young as four to work as chimney-sweeps is
abhorrent to a 21st century reader.



deprivation: lacking things considered to be basic necessities in society
Whereas children from wealthy families had the privilege of education, poor children
living in slums were often deprived of schooling in order to earn money for their
families.



oppression: prolonged cruel or unjust treatment
Children from poorer families were oppressed by the harsh social hierarchy which
characterised Victorian England

Learning Activities
Starter task: In the box below, create a mind-map of everything you know about
the lives of children in Victorian England. Use the image on the PowerPoint to help
you with this.

The Lives of Children: Oliver Twist
Task: Read and discuss this extract from Charles Dickens’ Oliver Twist. How
does he present the harsh living conditions faced by children in workhouses?
The room in which the boys were fed was a large stone hall, with a copper at one end; out
of which the master, dressed in an apron for the purpose, and assisted by one or two
women, ladled the gruel at mealtimes. Of this festive composition the boys had one
porringer and no more – except on occasions of public rejoicing when he had two ounces
and a quarter of bread besides.

50

The bowls never wanted washing. The boys polished them with their spoons again till they
shone again; and when they had performed this operation (which never took very long,
the spoons being nearly as large as the bowls), they would sit staring at the copper, with
such eager eyes, as if they could have devoured the very bricks of which it was composed;
employing themselves meanwhile, in sucking their fingers most assiduously, with the view of
catching up any stray splashes of gruel that might have been cast thereon.
Boys have generally excellent appetites. Oliver Twist and his companions suffered the
tortures of slow starvation for three months. At last they got so voracious and wild with
hunger, that one boy who was tall for his age, hinted darkly to his companions that unless
he had another basin of gruel, he was afraid he might some night happen to eat the boy
sleeping next to him, who happened to be a weakly youth of tender age. He had a wild,
hungry eye and they implicitly believed him. A council was held; lots were cast for who
should walk up to the master after supper that evening and ask for more; and it fell to Oliver
Twist.
The evening arrived; the boys took their places. The master, in his cook’s uniform, stationed
himself at the copper; his pauper assistants ranged themselves beside him; the gruel was
served out; and a long grace was said over short commons. The gruel disappeared; the
boys whispered to each other and winked at Oliver; while his next neighbours nudged him.
Child as he was, he was desperate with hunger, and reckless with misery. He rose from the
table; and advancing to the master, basin and spoon in hand, said, somewhat alarmed at
his own temerity,“Please, sir, I want some more.”
The master was a fat, healthy man; but he turned very pale. He gazed with stupefied
astonishment on the small rebel for some seconds; and then clung for support to the
copper. The assistants were paralyzed with wonder, the boys with fear.
“What!” said the master at length, in a faint voice.
“Please, sir,” replied Oliver, “I want some more.”
The master aimed a blow at Oliver’s head with the ladle, pinioned him in his arms, and
shrieked aloud for the beadle.

The Lives of Children: Using Modal Verbs to Write About Oliver
Twist
Task: How does the use of modal verbs enhance the quality of the analysis in this model
paragraph? What would improve it further? Annotate it using the success criteria.
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How does Dickens present the lives of children in Victorian workhouses in this extract?

Dickens presents a group of children ‘tortured’ by the deprived conditions they
suffer in the Victorian workhouse. He expresses that ‘they would sit staring at the
copper, with such eager eyes, as if they could have devoured the very bricks of
which it was composed’, implying that they are so hungry that they would image
eating bricks. The lexical choices of ‘eager’ and ‘devoured’ exposes the
desperation felt by the boys, evoking sympathy in the reader. Moreover, the image
of the boys ‘staring’ at and fantasising about eating bricks could evoke a sense of
mental deterioration: the children are so desperately malnourished that they find
even bricks appealing. Overall, Dickens successfully evokes the image of starving,
desperate children who are neglected by the very institutions claiming to help
them, which may be seen as reflective of Dickens’ wider social criticism.
Success criteria:




Use of embedded quotations
Critical, perceptive analysis which shows multiple interpretations
Ambitious vocabulary and punctuation

My Paragraph
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Tutorial 3.4 – The Role of Women
In this tutorial you will look at:


The expectations and roles of women in Victorian England



Applying this knowledge to the presentation of women in the text you are
studying.

Vocabulary bank


chaste: not having sexual nature or intention
In Victorian England, the chaste woman was upheld as an ideal.



conservative: averse to change and holding traditional values
Victorian England was characterised by conservative attitudes towards women: they
were expected to be obedient, submissive and sexually pure.



domestic: relating to the running of a home
In Victorian England, the idea of the ‘separate spheres’ emerged: men were suited to
the public and women were suited to the domestic.

Learning Activities
The Role of Women
Task: how does the information on the PowerPoint about the lives of women in
Victorian England link to the text you have studied?
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The Fallen Woman
Task: How does the image of the fallen woman link to Victorian ideals about the role
of women? How do these ideals link to the characters in the text you are studying?

Exploring the Role of Women in Victorian England: Robert
Browning
Task: Read, annotate and discuss My Last Duchess by Robert Browning (1842)
FERRARA
That’s my last Duchess painted on the wall,
Looking as if she were alive. I call
That piece a wonder, now; Fra Pandolf’s hands
Worked busily a day, and there she stands.
Will’t please you sit and look at her? I said
“Fra Pandolf” by design, for never read
Strangers like you that pictured countenance,
The depth and passion of its earnest glance,
But to myself they turned (since none puts by
The curtain I have drawn for you, but I)
And seemed as they would ask me, if they durst,
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How such a glance came there; so, not the first
Are you to turn and ask thus. Sir, ’twas not
Her husband’s presence only, called that spot
Of joy into the Duchess’ cheek; perhaps
Fra Pandolf chanced to say, “Her mantle laps
Over my lady’s wrist too much,” or “Paint
Must never hope to reproduce the faint
Half-flush that dies along her throat.” Such stuff
Was courtesy, she thought, and cause enough
For calling up that spot of joy. She had
A heart—how shall I say?— too soon made glad,
Too easily impressed; she liked whate’er
She looked on, and her looks went everywhere.
Sir, ’twas all one! My favour at her breast,
The dropping of the daylight in the West,
The bough of cherries some officious fool
Broke in the orchard for her, the white mule
She rode with round the terrace—all and each
Would draw from her alike the approving speech,
Or blush, at least. She thanked men—good! but thanked
Somehow—I know not how—as if she ranked
My gift of a nine-hundred-years-old name
With anybody’s gift. Who’d stoop to blame
This sort of trifling? Even had you skill
In speech—which I have not—to make your will
Quite clear to such an one, and say, “Just this
Or that in you disgusts me; here you miss,
Or there exceed the mark”—and if she let
Herself be lessoned so, nor plainly set
Her wits to yours, forsooth, and made excuse—
E’en then would be some stooping; and I choose
Never to stoop. Oh, sir, she smiled, no doubt,
Whene’er I passed her; but who passed without
Much the same smile? This grew; I gave commands;
Then all smiles stopped together. There she stands
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As if alive. Will’t please you rise? We’ll meet
The company below, then. I repeat,
The Count your master’s known munificence
Is ample warrant that no just pretense
Of mine for dowry will be disallowed;
Though his fair daughter’s self, as I avowed
At starting, is my object. Nay, we’ll go
Together down, sir. Notice Neptune, though,
Taming a sea-horse, thought a rarity,
Which Claus of Innsbruck cast in bronze for me!

Task: how does Browning’s My Last Duchess present Victorian attitudes towards the
role of women? Link your ideas to the text you are studying.
Planning space

My paragraph
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Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
1. How does the Industrial Revolution feature in the Victorian text you are studying?
Provide 2 examples (2)

2. Compare how the text you studied in school presents the class system and the lives
of children compared to Charles Dickens' Oliver Twist. Provide 1 point about class
and 1 point about children. (6)
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Module 3 review
How do you feel now?
This module aimed to help you understand:
1. What life was like in the Industrial Revolution
2. The class system in Victorian England
3. Life for children in the Victorian Era
4. The expectations and roles of women in Victorian England
Reflection is important because it helps you review and improve the way you approach
tasks, rather than just carrying on doing things as you have always done them.
Take a few minutes to think about where you think you did well during the last four tutorials,
and what you think you could improve on. Write you thoughts in the boxes below.

What I did well…

What I could have improved on…

What I could do differently to make the most of my next tutorials…
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Module 4 – Unseen Poetry
Welcome to the Unseen Poetry tutorial booklet. In the unseen poetry component of the
GCSE exam, you will need to read and respond to two unseen poems. You will be asked to
analyse one in detail, identifying and commenting on the poem’s language, form and
structure. You will also be asked to compare this poem with another, focusing on how and
why writers present their attitudes. These sessions will develop your ability to read,
understand and analyse unseen poems.
Tutorial

Topic

Tutorial 4.1

Language techniques

Tutorial 4.2

Structural devices

Tutorial 4.3

Exploring hidden meanings

Tutorial 4.4

Comparing unseen poems

Glossary and keywords


aggrieved: feeling resentment at being unfairly treated



comparison: exploring or considering the similarities and/or differences between
two texts.



connotation: a feeling or idea that is linked to a word in addition to its meaning.



elusive: difficult to find, catch, achieve or remember



ephemeral: lasting for a very short time



melancholy: feeling extreme sadness



perceptive: having or showing clear insight – in other words, offering a unique
viewpoint on something.



semantic field: a set of words linked by meaning.



structure: the way a poem is laid out



tone: the attitude/mood of the speaker – the tone will link to how the speaker
feels.



transcendental: beyond the range of normal human or physical experience



tribulation: pain/unhappiness.
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Learning objectives
In this module you will look at:
1.
2.
3.
4.

Language techniques used to convey messages in a vivid and compelling way
Structural devices used to emphasise messages
Understanding connotations and hidden meanings in texts
Comparing poems and their tone, structure, and language

Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
How does the poet use language and structural techniques to present love in this poem?
(20)
‘Valentine’ by Carol Ann Duffy
Not a red rose or a satin heart.
I give you an onion.
It is a moon wrapped in brown paper.
It promises light like the careful undressing of love.
Here.
It will blind you with tears
like a lover.
It will make your reflection
a wobbling photo of grief.
I am trying to be truthful.
Not a cute card or a kissogram.
I give you an onion.
Its fierce kiss will stay on your lips,
possessive and faithful
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as we are,
for as long as we are.
Take it.
Its platinum loops shrink to a wedding-ring,
if you like.
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Tutorial 4.1 – Language Techniques
In this tutorial you will look at:


Revising poetic language techniques and their definitions



Identifying poetic language techniques



Exploring the purpose and effect of language techniques in poetry

Vocabulary Bank


ephemeral: lasting for a very short time

The poet explores the ephemeral nature of human life.


elusive: difficult to find, catch, achieve or remember

The poet reinforces the idea that true happiness is elusive.


transcendental: beyond the range of normal human or physical experience

The evocation of an omnipotent deity gives the poem a sense of the transcendental.

Learning Activities
Starter Activity – Language Techniques
The techniques below are used to convey writers’ messages in a vivid and
compelling way.
Starter task: match up the language techniques with the correct definition
alliteration

Words intended to evoke a certain feeling in the reader

sibilance

Words intended to create a picture in the reader’s mind

triadic structure (also
known as a triple)

A repeated letter sound at the start of a series of words

rhetorical question

Comparing something to something else using ‘like’ or ‘as’

emotive language

The repetition of ‘s’ sounds to create a hissing sound, often for a
sinister effect

metaphor

The use of a cluster of three words, sentences or sounds for effect

simile

A question that does not require an answer, asked for effect

Imagery

Giving an object human characteristics

Personification

When the weather or setting reflects an emotion, mood or
atmosphere

pathetic fallacy

Saying something is something that it is not for effect
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The use of language techniques in Yeats’ ‘When You Are Old’
Task: read and discuss this poem. Label any techniques you can identify

When you are old and grey and full of sleep,
And nodding by the fire, take down this book,
And slowly read, and dream of the soft look
Your eyes had once, and of their shadows deep;

How many loved your moments of glad grace,
And loved your beauty with love false or true,
But one man loved the pilgrim soul in you,
And loved the sorrows of your changing face;

And bending down beside the glowing bars,
Murmur, a little sadly, how Love fled
And paced upon the mountains overhead
And hid his face amid a crowd of stars.

Task: Answer the questions about the following quotes from the poem to help practise your
analysis skills.
‘But one man loved the pilgrim soul in you,
And loved the sorrows of your changing face’






Why has the speaker compared their lover to a ‘pilgrim’?
What are the connotations of the word ‘changing’? What could this show us about
the speaker’s feelings?
Why does the speaker use the past tense to write about his feelings?
Why do you think the word ‘love’ is repeated? What does this show the reader?
What attitude is evoked in this quotation?
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‘When you are old and grey and full of sleep’






What is the effect of the word ‘you’?
What language technique has been used here? What is its effect?
What are the connotations of the word ‘grey’? Why has the speaker chosen to use
this word to describe his love?
Give two ideas for what the speaker could mean when he says that his lover is ‘full of
sleep’.
What attitude is evoked in this quotation?

‘Love fled […] and hid his face amid a crowd of stars.’






What language techniques are used in this quotation/ What are their effects?
What does the poet mean when he says that ‘Love’ is now hiding in the stars?
What are the connotations of ‘stars’? What tone does this create?
What attitude is evoked in this quotation?
How does this quotation link to Yeats’ overall message in the poem?

Tutorial 4.2 – Structural Devices
In this tutorial you will look at:


Revising poetic structural techniques and their definitions



Identifying poetic structural techniques



Exploring the purpose and effect of structural techniques in poetry

Vocabulary Bank


structure: the way a poem is laid out
The poem’s structure reflects its message: the use of repetition emphasises the relentless
nature of grief.



aggrieved: feeling resentment at being unfairly treated
She felt aggrieved by the way she had been treated by her husband.



melancholy: feeling extreme sadness
Her life was defined by melancholy.
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Learning Activities
Starter Activity – Structural Devices
These devices are used to emphasise writers’ messages in a vivid and compelling way.
Starter Task: match up the structural device with the correct definition
enjambment

A pause in the middle of a line of poetry

repetition

A figure of speech where contradictory ideas are put together

caesura

When a sentence runs over more than one line or stanza of a poem

oxymoron

When the sounds of words correspond

juxtaposition

The pattern of stressed and unstressed syllables in a line of poetry

rhyme

When a word or phrase is used more than once in a poem for effect

rhythm

The rhythmic structure of a poem

meter

When two contrasting things are placed closely together

The use of structural devices in Carol Ann Duffy’s Havisham
(1993)
Task: read and discuss this poem. Label any devices you can identify.
Beloved sweetheart bastard. Not a day since then
I haven’t wished him dead. Prayed for it
so hard I’ve dark green pebbles for eyes,
ropes on the back of my hands I could strangle with.
Spinster. I stink and remember. Whole days
in bed cawing Nooooo at the wall; the dress
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yellowing, trembling if I open the wardrobe;
the slewed mirror, full-length, her, myself, who did this
to me? Puce curses that are sounds not words.
Some nights better, the lost body over me,
my fluent tongue in its mouth in its ear
then down till I suddenly bite awake. Love’s
hate behind a white veil; a red balloon bursting
in my face. Bang. I stabbed at a wedding cake.
Give me a male corpse for a long slow honeymoon.
Don’t think it’s only the heart that b-b-b-breaks.

Task: read and annotate this model paragraph against the success criteria. What are its
strengths? What could be improved?
Duffy uses structure to convey the speaker’s melancholy in ‘Havisham’ through the
use of caesura. Duffy isolates the word ‘spinster’ with a full stop, reinforcing the
speaker’s status as an aggrieved, single character. In placing the word on its own in
this way, the structure of this line serves to highlight Duffy’s melancholic tone. Caesura
is also used in the poem following the word ‘dead’; this illustrates the intensity of the
speaker’s vitriol whilst visually emphasising her desire for the suffering of her absent
partner. Overall, Duffy’s use of caesura peppers the poem with blunt stops, reflecting
the embittered mood of its speaker.
Success criteria:





Identify structural devices used in the poem
Use a quotation to support your ideas
Explain why Duffy used the structural device, analysing its link to the overall tone of
the poem
Use ambitious vocabulary
Task: write a paragraph of your own which answers the same question.
How does Duffy use structure to convey the speaker’s melancholy in ‘Havisham’?
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Tutorial 4.3 – Exploring Hidden Meanings
In this tutorial you will look at:


Understanding what connotations and hidden meanings are



Identifying connotations and hidden meanings in Roger McGough’s poem

Vocabulary Bank


connotation: a feeling or idea that is linked to a word in addition to its meaning.
The colour red has connotations of love, danger and blood.



perceptive: having or showing clear insight – in other words, offering a unique
viewpoint on something.
The student offered perceptive ideas in their analysis.



tribulation: pain/unhappiness.
The soldiers faced great tribulation during WW1 and WW2.
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Learning Activities
Starter
Write down as many connotations as possible for the following words:

Silver
Fire
White
Door
Home

Task: read the poem. Highlight 5 words or phrases and label them with as many
connotations you can.
First Day at School by Roger McGough (1985)
A millionbillionwillion miles from home
Waiting for the bell to go. (To go where?)
Why are they all so big, other children?
So noisy? So much at home they
Must have been born in uniform
Lived all their lives in playgrounds
Spent the years inventing games
That don't let me in. Games
That are rough, that swallow you up.
And the railings.
All around, the railings.
Are they to keep out wolves and monsters?
Things that carry off and eat children?
Things you don't take sweets from?
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Perhaps they're to stop us getting out
Running away from the lessins. Lessin.
What does a lessin look like?
Sounds small and slimy.
They keep them in the glassrooms.
Whole rooms made out of glass. Imagine.
I wish I could remember my name
Mummy said it would come in useful.
Like wellies. When there's puddles.
Yellowwellies. I wish she was here.
I think my name is sewn on somewhere
Perhaps the teacher will read it for me.
Tea-cher. The one who makes the tea.

Developing our analysis
Now you have read the poem and identified some key words/phrases and their
connotations, you’re going to further develop your analysis and look for hidden meanings.
Top tip:
When looking for hidden meanings, the following phrases could be helpful:




Here, the writer could/may/might….
Furthermore, this suggests that…
In addition, this alludes to the idea of…

Analysis task: Choose 2 quotations to explore in depth. Complete the table, aiming to say
at least four things about your selected quotations. The first one has been done as
example.

Quotation
‘And the
railings.

Analysis 1

Analysis 2

Analysis 3

Analysis 4

Firstly, the
writer evokes

Furthermore, the
use of the phrase

The repetitive
sentence

In addition, this
phrase could
69

All around, the
railings.’

a sense of
imprisonment
through the
reference to
the word
‘railings’ as this
connotes
feeling
trapped.

‘all around’
could suggest to
the reader that
there is no respite
from the dangers
of school.

structure here
might be
suggestive of the
fact that every
day in this school
feels the same;
there is no
escaping the
tribulations of this
playground.

allude to the idea
that although
school may
appear safe and
welcoming, to
young children it
can be a
disturbing
experience that
they cannot
escape.

Writing task: Choose one of your quotations to write up into a detailed paragraph below,
answering the question:
How does the writer present school in this poem?
You should aim to explore your quotation in as much detail as possible and explore as
many hidden meanings as possible. Think about everything we have covered in the
sessions so far, Use the success criteria to help you.
Success Criteria:







Confidently explore your ideas and interpretations to show how well you understand
the poem.
Include a quotation to analyse in detail.
Explain the basic meaning of your quotation.
Identify any techniques used and explore why they have been used.
Zoom in on single words and explore their connotations.
Write about hidden meanings of single words and phrases – try to offer at least 3
hidden meanings.
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Give reasons for the writer’s choices – think about why they have included certain
words/phrases.
Comment on the effect on the reader – what do they learn? How do they feel?
Use a range of the vocabulary that we have learnt.

Tutorial 4.4 – Comparing Poems
In this tutorial you will look at:


Understanding how to compare poems through looking at tone, content,
structure, message and language used

Vocabulary Bank


semantic field: a set of words linked by meaning.

The poem has a strong semantic field of love.


comparison: exploring or considering the similarities and/or differences between two
texts.

The comparison of the two poems revealed similar attitudes.
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tone: the attitude/mood of the speaker – the tone will link to how the speaker feels.

The poem had a dark and sombre tone.

Learning Activities

Starter
A)

What does the word ‘comparison’ mean?

B) Write down anything you could look for when comparing two poems:

Task: Read the poem ‘The School in August’, thinking about how it compares to the
poem from our last session ‘First Day at School’.
The School in August by Philip Larkin (1943)
The cloakroom pegs are empty now,
And locked the classroom door,
The hollow desks are lined with dust,
And slow across the floor
A sunbeam creeps between the chairs
Till the sun shines no more.

Who did their hair before this glass?
Who scratched 'Elaine loves Jill'
One drowsy summer sewing-class
With scissors on the sill?
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Who practised this piano
Whose notes are now so still?

Ah, notices are taken down,
And scorebooks stowed away,
And seniors grow tomorrow
From the juniors today,
And even swimming groups can fade,
Games mistresses turn grey.

Write down your immediate thoughts on how this poem by Philip Larkin is similar/different to
the poem ‘First Day at School’ by Roger McGough?

Task: complete this table for the poems, including quotations as evidence where you can.
First Day at School

The School in August

What is the tone of
each poem?
What does this show
us about the
speaker’s attitude
towards school?
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Select a key
words/phrase that
portrays the key
emotions in the
poem.
Explain what the
word/phrase shows.

What is the semantic
field in the poem?
What does this
suggest?

What do you notice
about the structure of
the poem?
What could this
show?

Summarise the
overall message of
each poem.
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Task: using your table to help you, write an answer to the following question.
How does the writer present school in each of the poems?


You may want to think about the memories presented of school and how the
speaker of the poem feels about school.



Remember to identify and analyse the language and structural features used to
create this presentation of school.
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Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
How does the poet present nature in this poem? (20)
Winter Swans by Owen Sheers
The clouds had given their all –
two days of rain and then a break
in which we walked,
the waterlogged earth
gulping for breath at our feet
as we skirted the lake, silent and apart,
until the swans came and stopped us
with a show of tipping in unison.
As if rolling weights down their bodies to their heads
they halved themselves in the dark water,
icebergs of white feather, paused before returning again
like boats righting in rough weather.
‘They mate for life’ you said as they left,
porcelain over the stilling water. I didn’t reply
but as we moved on through the afternoon light,
slow-stepping in the lake’s shingle and sand,
I noticed our hands, that had, somehow,
swum the distance between us
and folded, one over the other,
like a pair of wings settling after flight
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Module 4 review
How do you feel now?
This module aimed to help you with:
1.
2.
3.
4.

Language techniques used to convey messages in a vivid and compelling way
Structural devices used to emphasise messages
Understanding connotations and hidden meanings in texts
Comparing poems and their tone, structure, and language

Reflection is important because it helps you review and improve the way you approach
tasks, rather than just carrying on doing things as you have always done them.
Take a few minutes to think about where you think you did well during the last four tutorials,
and what you think you could improve on. Write you thoughts in the boxes below.

What I did well…

What I could have improved on…

What I could do differently to make the most of my next tutorials…
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Module 5 – Writing Non-Fiction
Welcome to the Writing Non-Fiction module. In your exam, you will need to produce a
piece of original writing. This will be a non-fiction piece and, dependent on exam board,
could take various forms, including but not limited to a letter, a speech, or an article.
These sessions will help you to effectively write and structure a piece of non-fiction writing
which considers the conventions of the form, intended audience and the purpose of your
writing
Tutorial

Topic

Tutorial 1

Form, Audience and Purpose

Tutorial 2

Using Language Effectively

Tutorial 3

Structuring an Effective Piece of Writing

Tutorial 4

Redrafting and Editing

Glossary and keywords


anecdote: a short story about a real person or incident, usually interesting or
amusing



audience: the reader



chronological: in date or time order



to edit: to correct or modify



to evaluate: to assess or weigh up



form: the type of text, e.g. letter, article



hyperbole: exaggeration for effect



imperative verb: a verb used to give commands and create an imperative
sentence



perspective: the viewpoint from which events are narrated



prioritised: the most important facts first



purpose: the reason for writing; why the text is being produced



to redraft: to draft a document again in a different way



register: the vocabulary and sometimes the grammar structures or patterns you
use. These vary dependent on context or audience



tone: the feeling or mood created by the writer’s language choices
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Success criteria for non-fiction writing
o
o
o
o
o
o
o
o
o
o
o
o
o

Writing is clear and makes sense.
Form, audience and purpose are clear.
Writing shows a clear opinion and perspective throughout.
Powerful introduction used to engage the reader.
Powerful ending which leaves an impression.
Writing uses an appropriate tone and register.
Paragraphing is used accurately and for effect.
Range of language devices used effectively.
Variety of sentence structures.
Range of punctuation used accurately.
Ambitious vocabulary used for effect.
Grammar is accurate.
Writing shows evidence of editing and improving.

Learning objectives
In this module you will look at:
1. Understanding and identifying the form, purpose and audience of a text, and
adapting your writing for different audiences
2. Using language devices effectively in a piece of non-fiction writing
3. How to structure a powerful piece of non-fiction writing
4. Redrafting and editing your work effectively

Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
“School uniform is outdated, uncomfortable and does not positively impact on student
progress. Students should be given the freedom to express themselves as individuals and
wear whatever they want.”
Write a letter to the governors of your school, arguing for or against this statement. (20)
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Tutorial 5.1 – Form, Audience and Purpose
In this tutorial you will look at:


The differences between formal and informal language



Identifying the purpose, form, and audience of a range of texts



Altering the form or content of a text for a different audience

Key terms


audience: the reader



form: the type of text, e.g. letter, article



purpose: the reason for writing; why the text is being produced



register: the vocabulary and sometimes the grammar structures or patterns you use.
These vary dependent on context or audience



tone: the feeling or mood created by the writer’s language choices

Learning Activites
Starter activity
Quickly collate a spider diagram below. Which features would you expect to see for the
following forms of writing?

Letter

Review

Article

Form
Leaflet

Essay

Speech
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Level of formality
Task: colour code the features below according to whether you would expect to
see them in formal or informal writing. You might see some in both…
Short, direct sentences

No contractions

Sophisticated vocabulary

Formal adjectives

Informal adjectives

Contractions, e.g. I’d

Tags

Complex sentences

Shortened forms or slang

Task: read and annotate the extract below. How does the tone, register and formality
make it suitable for a teenage audience?
Why should you visit? Surely, it should be why shouldn’t you?! I didn’t
stay still all week! What with abseiling, climbing, wild swimming, hiking,
rafting… the list goes on. I didn’t stop from when I woke up until the sun
went down. And it didn’t stop there; every night, we stayed up late
around the fire, talking, laughing and joking, sometimes until the sun
came up again! I know the mates I made there will be mates for life.
Literally, the best holiday of my life.

Now, translate it into a more formal tone to make it suitable for a national magazine aimed
at older readers.
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Practising Tone and Register
Use the space below to write the first two paragraphs of a letter to the
headteacher. You are trying to persuade them to give you time off to attend a music
festival. Write on the left. On the right, annotate:





How have you constructed your letter?
How have you used tone and register appropriately?
How have you used language devices to persuade?
How has your audience affected your language choices?

Annotation space:

Now, write an email to a friend. You are trying to persuade them to accompany you to the
music festival. Write on the left. On the right, annotate:



How have you constructed your email?
How have you used tone and register appropriately?
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How have you used language devices to persuade?
How has your audience affected your language choices?

Annotation space:

Now, reflect:





How are your texts different?
Which is more effective, and why?
What would you change if you attempted the task again?
What are your target areas for your future writing?
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Tutorial 5.2 – Using Language Effectively
In this tutorial you will look at:


Understanding how you can use language effectively in a piece on non-fiction
writing



Analysing the suitability, purpose and effect of anecdotes in specific pieces of
writing

Key terms




anecdote: a short story about a real person or incident, usually interesting or amusing
hyperbole: exaggeration for effect
imperative verb: a verb used to give commands and create an imperative sentence

Learning Activites
Language devices
You will be marked on how engaging your writing is, as well as how it is
appropriate for audience and purpose. Below are a series of different language devices
you can employ in order to engage your reader.
Task: Complete the table with a definition and example for each, then summarise the
effect in the final column.
Device

Definition

Example

Effect

Direct address

Alliteration

Facts/statistics

Opinions
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Rhetorical
question

Emotive
language

Superlative

Triadic structures
(also known as
a triple)

Exaggeration

Repetition

Evaluate
Read through the extract below, then annotate it. Consider how Jonathan Jones
uses language to influence the reader in the opening to his article, ‘A picture of loneliness:
you are looking at the last male northern white rhino’.

What is it like to look at the very last of something? To contemplate the
passing of a unique wonder that will soon vanish from the face of the
earth? You are seeing it. Sudan is the last male northern white rhino on
the planet. If he does not mate successfully soon with one of two
female northern white rhinos at Ol Pejeta conservancy, there will be no
more of their kind, male or female, born anywhere. And it seems a slim
chance, as Sudan is getting old at 42 and breeding efforts have so far
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failed. Apart from these three animals there are only two other
northern white rhinos in the world, both in zoos, both female.2

Practice
Using the words and techniques you have explored and identified above, write a
paragraph for an article in a magazine for young people about an environmental issue
that interests you; some ideas could be global warming, deforestation or littering in local
areas. Choose appropriate words for your purpose and audience.

Tutorial 5.3 – Structuring an Effective Piece of Writing
In this tutorial you will look at:


Understanding how to structure a piece of non-fiction writing appropriately
according to the form (e.g., a speech or an article)



Identifying and evaluating what makes a powerful introduction and conclusion
to a piece of non-fiction writing

Source: Jones, May 2015, The Guardian
https://www.theguardian.com/commentisfree/2015/may/12/last-male-northern-white-rhino
2
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Key terms


chronological: in date or time order



perspective: the viewpoint from which events are narrated



prioritised: the most important facts first

Learning activities
Starter activity
Create a spider diagram collating all the different structural devices you could
employ when writing non-fiction

Paragraphing for effect
On the next page is a series of paragraph ideas for the task you started previously
on healthy eating. What is the most effective structure?
o
o
o

Rank them.
Why have you chosen this order?
In the space to the side, write a link sentence to tie your paragraphs together. This
can be the last sentence of the previous paragraph, the first of the new, or a single
line paragraph
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Task: Write an article for the school newspaper giving your opinion on healthy
eating. Preparation:
1. What structural features are relevant and appropriate to use in an article?
Write a list of your own success criteria:
o
o
o
2. What will you include in your introduction?
o
o
o
3. What will you include in your conclusion?
o
o
o
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Tutorial 5.4 – Redrafting and Editing
In this tutorial you will look at:


Understanding the importance of redrafting and editing your own work



How to redraft and edit effectively

Key terms


to edit: to correct or modify



to evaluate: to assess or weigh up



to redraft: to draft a document again in a different way

Learning activities
Practise checking your work
Some key questions and points to remember when checking your work are:
•

Check your sentences by reading over your work. Do they read correctly? Have you
missed out any words?

•

Ensure your sentences are fluent and your ideas link together.

•

Look at your paragraphs. Have you tied them together with linking sentences?

•

Look back over words that you know you spell wrong frequently and ensure you
have got them right. Speak to your teacher if you are not sure which words these
are!

•

Make sure that there are no full stops missing.

•

Make sure you do not have any comma splices in your work.

•

Make sure that all your apostrophes are used correctly.

Task: Look at the piece of work you have brought with you. Check your work according to
the points above and take note or correct where necessary.

Editing your work
In the real world, you would never turn in a first draft. You would always ensure that you
had time to look over and edit; you might restructure your argument or feel that a section
could be rewritten to make it stronger.
In the exam, you will have limited time to make changes. Higher level editing strategies
include:
•

Interrogating your word choices. Have you used the best word to express your
views?
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•

Restructuring sentences. Could you open with an adverbial rather than a main
clause? Would your sentence be better as two sentences, rather than a complex
sentence?

•

Adding ideas. Could your work benefit from a one line paragraph, or a one word
sentence?

•

Adding suitable connectives. Are you linking ideas well and building your argument
effectively?

•

Reviewing your introduction and conclusion. Do they accurately express your ideas?

Remember, if you manage your time well, you will have the time to make changes.

Evaluation
Look at the piece of work you have brought with you and annotate it using the mark
scheme for your exam board.
Think about which grade band you would currently place it in, why you would place it
here, and what you need to do in order to move it up to the next band.

Reflection
Compare your edited work to your original piece.
How have you improved it? Into which band would you place it now? Why?
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Knowledge Check
You should complete these questions using the online form provided by your tutor if you
can.
If you can’t complete the questions online, you can do it here:
“Children under the age of 18 should not be allowed a part-time job; they should be fully
focused on their studies. Exams are the most important thing in a child’s life – a part-time
job would be too distracting and there are no benefits for the child!”
Write a letter to your local MP, arguing for or against this statement. (20)
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Module 5 review
How do you feel now?
This module aimed to help you with:
1. Understanding and identifying the form, purpose and audience of a text, and
adapting your writing for different audiences
2. Using language devices effectively in a piece of non-fiction writing
3. How to structure a powerful piece of non-fiction writing
4. Redrafting and editing your work effectively
Reflection is important because it helps you review and improve the way you approach
tasks, rather than just carrying on doing things as you have always done them.
Take a few minutes to think about where you think you did well during the last four tutorials,
and what you think you could improve on. Write your thoughts in the boxes below.

What I did well…

What I could have improved on…

What I could do differently to make the most of my next tutorials…

96

End of programme reflection
In your final tutorial your tutor will give you some feedback and you’ll reflect on the whole
of the programme. Use this space to write your thoughts and targets for improvements you
could make in your lessons at school.

What I did well…

What I could have improved on…

My target for future work is…

What I enjoyed most about the Brilliant Tutoring Programme…

What I found challenging…

How I overcame these challenges…
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Congratulations!
You’ve reached the end of the Brilliant Tutoring Programme! This means you have
completed 15 hours of tutoring with a PhD researcher or Masters student in English. You
have worked on developing your subject knowledge and study skills which can be applied
in your future school studies

Contact us
If you ever have any questions or need help from The Brilliant Club, contact us on:

btpschools@thebrilliantclub.org
For resources about the programme, including guidance on how to use Microsoft Teams,
go to:

thebrilliantclub.org/already-working-with-us/btp
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