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Course Rationale 
 

In this module you will explore Victorian working class entertainment, focussing on London‘s East 

End. You will discover types of Victorian popular culture that have influenced much of the 

entertainment that you might encounter every day on television or online, from football to Britain’s 

Got Talent. In particular, you will consider how Victorians viewed the idea of ―fun‖, and how that 

compares to our understandings of leisure in Britain today.  

By taking part in debates about the relationship between popular culture and politics (i.e. how 

power gets shared between people), you will consider questions such as: 

 Was popular culture a place for working class people to fight against inequality? 

 Did women get to take part equally in entertainment in Victorian Britain? 

 Is popular culture a place where people are controlled by those in power? Or is it 

somewhere that people can create resistance? 

As well as learning about the nineteenth century, during the module you will develop key skills:  

 Taking notes during mini-lectures. 

 Debating ideas and presenting an argument. 

 Conducting independent historical research. 

 Analysing primary sources relating to a historical event (such as posters, photographs, or 

prints from the time period).  

 Reading secondary sources and considering different historian‘s arguments about the 

nineteenth century. 

In the final assignment (see p. 39) you will use the skills and knowledge you have developed 

throughout the course to write a university-style essay on music hall and one other form of popular 

entertainment of your choice. Emphasis is placed on how you evaluate information given to you 

throughout the module and how you do independent research to gather new evidence.  
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Mark Scheme  

  Skills 1st (70-100) 2:1 (60-69) 2:2 (50-59) 

Subject 
knowledge 

Knowledge and 
Understanding 

 All materials used are 

relevant to the general 
topic and to the specific 
question/title 

 Good understanding of 

all the relevant topics 

 Clear justification on how 

the material used is 
related to the specific 
issues that are the focus 
of the essay 

 Most of the materials used 

are relevant to the general 
topic and to the specific 
question/title 

 Good understanding of 

most the relevant topics 

 Adequate justification on 

how the material used is 
related to the specific 
issues that are the focus 
of the essay 

 Some of the materials 

used are relevant to the 
general topic and to the 
specific question/title 

 Good understanding on 

some of the relevant 
topics but occasional 
confusion on others 

 Some justification on how 

the material used is 
related to the specific 
issues that are the focus 
of the essay 

Critical 
thinking 

  

Research and 
Evidence 

  

 Inclusion of rich sources 

of research findings, 
data, quotations or other 
sourced material as 
evidence for the claims/ 
ideas 

 Use evidence to support 

claims/assertions/ideas, 
consistently clearly and 
convincingly 

 Evidence of further 

reading beyond 
materials provided which 
were used in an 
appropriate context 

 Inclusion of adequate 

sources of research 
findings, data, quotations 
or other sourced material 
as evidence for the 
claims/ ideas 

 Use evidence to support 

claims/assertions/ideas, 
mostly clearly and 
convincingly 

 Evidence of further 

reading beyond materials 
provided but not 
necessarily used in the 
right context 

 Inclusion of some sources 

of research findings, data, 
quotations or other 
sourced material as 
evidence for the claims/ 
ideas 

 Use evidence to support 

claims/assertions/ideas, at 
times clearly and 
convincingly 

 Limited evidence of further 

reading beyond materials 
provided 

Developing an 
Argument 

 A point of view or 

position in relation to the 
title or question is 
consistently clear 

 Argument exceptionally 

well-developed and well-
justified 

 A position is clearly 

established in relation to 
the question, and is 
developed effectively 
and consistently 
throughout the essay 

 Makes links effectively 

between subjects that 
have not previously 
been associated. 

 Uses concepts from the 

tutorials in an unfamiliar 
context, and does so 
accurately and 
confidently 

 Material is analysed 

effectively to support the 
argument 

 A point of view or position 

in relation to the title or 
question is adequately 
clear 

 Argument clear and well-

developed and position 
justified 

 A position is established in 

relation to the question, 
and is well-developed in 
most of the essay 

 Some evidence of linking 

subjects that have not 
previously been 
associated 

 Use some concepts from 

the tutorials in an 
unfamiliar context, and but 
not always accurate 

 Analysis of material to 

support the argument 

 A point of view or position 

in relation to the title or 
question is somewhat 
clear 

 Argument clear but not 

well-developed 

 A position is established in 

relation to the question, 
and is well-developed in 
parts of the essay 

 Limited evidence of linking 

subjects that have not 
previously been 
associated 

 Limited use of concepts 

from the tutorials in other 
contexts 

 Some analysis of material 

to support the argument 
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Critical 
thinking 

Critical 
Evaluation 

 Moved beyond 

description to an 
assessment of the 
value or 
significance of 
what is described 

 Evaluative points 

are consistently 
explicit/systematic/
reasoned/justified 

 Effective critiques 

on the reliability of 
sources provided 

 Mostly description but 

some assessment of the 
value or significance of 
what is described 

 Evaluative points are 

mostly 
explicit/systematic/reaso
ned/justified 

 Some evidence of 

critiques on the reliability 
of sources provided 

 Only description with 

minimal assessment of 
the value or significance 
of what is described 

 Evaluative points are at 

times 
explicit/systematic/reaso
ned/justified 

 Limited evidence of 

critiques on the reliability 
of sources provided 

Writing 
skills 

Structure and 
Presentation 

 Ideas are 

presented in 
paragraphs and 
arranged as a 
logical sequence 
of ideas 

 The introduction 

clearly outlines 
how the essay will 
deal with the 
issues 

 The conclusion 

summarises all the 
main points clearly 
and concisely 

 All sources are 

referenced 
correctly in the 
agreed format 

 Ideas are presented in 

paragraphs with some 
structure 

 The introduction 

adequately describes 
how the essay will deal 
with the issues 

 The conclusion 

summarises most of the 
main points clearly 

 Most of the sources are 

referenced correctly in 
the agreed format 

   

 Ideas are presented in 

paragraphs and are 
loosely structured 

 The introduction 

mentions how the essay 
will deal with the issues 

 The conclusion 

summarises some of the 
main points clearly 

 Some sources are 

referenced correctly in 
the agreed format with 
occasional errors 

Language and 
Style 

 No spelling, 

grammar or 
punctuation errors 

 Writing style 

consistently clear, 
tone appropriate 
and easy to follow 

 Accurate and 

consistent use of 
technical language 
and vocabulary 

 Minimal spelling, 

grammar or punctuation 
errors 

 Writing style mostly 

clear, tone appropriate 
and easy to follow 

 Some attempts of using 

technical language and 
vocab alary, but not 
always accurate 

 Some spelling, grammar 

or punctuation errors 

 Writing style moderately 

clear, tone appropriate 
and easy to follow 

 Use of simple language 

and vocabulary 
effectively but struggles 
to use technical 
language 
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Subject Vocabulary 
 

Word Definition In a sentence 

Bias 

An inclination or prejudice towards a 
particular view, opinion, or belief. 

―This primary source is biased towards 
presenting working-class women in a 
negative light.‖ 

Culture 

The distinctive ideas, customs, social 
behaviour, products, or way of life of a 
particular nation, society, people, or 
period. Can also relate specifically to 
the expression of this in the arts and 
education. 

―In the Victorian era it was culturally 
acceptable for women to be referred to 
as ‗the weaker sex‘.‖ 
 
―Music hall is a form of popular culture.‖ 
 

Capitalism 

An economic and political system in 
which a country‘s trade and industry are 
controlled by private owners for profit, 
rather than by the state. 

―McDonalds is an example of a 
company that has profited from 
capitalism.‖  
 
―Sweatshops are a direct result of 
capitalism.‖ 
 

Containment 

The action of keeping something 
thought to be harmful under control or 
within limits. 
 
 

―Wash your hands before eating to help 
with the containment of infectious 
illnesses.‖ 

Cultural Studies 

Cultural studies is an interdisciplinary 
field of studies, which means that it 
draws from many different subject 
areas, including sociology, 
anthropology, political science, and 
history. Cultural studies is the study of 
the ways in which culture (including 
popular culture) is constructed and 
organized and the ways in which it 
evolves and changes over time. 
 

―At university, I am going to do a BA 
degree in Cultural Studies.‖ 
 
―Stuart Hall was one of the most 
important theorists in the field of 
cultural studies.‖ 

Gender 

The state of being male or female as 
expressed by social or cultural 
distinctions and differences, rather than 
biological ones; the collective attributes 
or traits associated with a particular 
sex, or determined as a result of one's 
sex. 
 

―Vesta Tilley challenged mainstream 
understandings of gender in the 
Victorian era through cross-dressing on 
stage.‖ 

Knowingness 

 
Revealing knowledge of secret or 
private information. 
 
 
 
 
 
 

 
―‗Do you have the secret password?‘ 
She nodded her head with 
knowingness.‖ 

Music Hall 

A form of stage entertainment 
developed in the nineteenth century 
featuring a series of separate acts, 
rather than a single narrative, and 
which often included interaction with 
the audience. 

―In the music hall, audiences might see 
singers and comedians.‖ 
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Primary source 

An artefact, document, or other source 
of information that was created at the 
time under study, providing a first-hand 
account. 

i.e. the prints and photograph included 
in this course book 

Politics 

The distribution of power between 
groups of people. 
 
Also, the activities associated with the 
governance of a country or area, 
especially the debate between parties 
having power. 

 
―The Houses of Parliament are where 
lots of political debates happen.‖ 
 
―I am interested in grassroots politics 
organised by ordinary people.‖ 

Popular 

Liked or admired by many people, or 
the general public. Can also mean to 
represent certain interests relating to 
ordinary people or the people as a 
whole; generated by the general public; 
democratic. 

―Susan Boyle was the most popular 
contestant on Britain’s Got Talent.‖ 
 
―It is a popularly held belief.‖ 

Representation 

The action of standing for, or in the 
place of, a person, group, or thing. In 
art this can mean that one thing 
symbolises another thing. The term can 
also imply that someone has the 
authority to speak on behalf of another 
person. 

―I think that EastEnders is an accurate 
representation of life in Walthamstow.‖ 
 
―I voted for him because I felt he 
represented my interests.‖ 

Resistance 

 
The refusal to accept or comply with 
something. 
 
 
 
 

 
―The plan to remove plastic bags from 
shops was met with some resistance 
by members of the public.‖ 

Secondary source 

A document produced after an event 
has occurred, providing second-hand 
accounts of that event, person, or topic. 
Secondary sources can offer different 
perspectives, analysis, and conclusions 
about an event. 

i.e. Peter Bailey‘s writing on music hall 
 
 

Voice of the People 

Comes from the Latin phrase vox 
populi, meaning to represent the 
opinion of the general public.  

―During elections Twitter is an 
interesting way to gage the voice of the 
people.‖ 

Working Class 

 
In the nineteenth century, this term 
grouped together people who were 
employed for wages, especially in 
unskilled or semi-skilled manual or 
industrial work. 
 
Often in this period working class 
people would earn little money and 
would be paid only for the hours or 
days that they worked. This was 
different to people who owned things 
like shops or factories – and who 
employed other people – because 
these people‘s properties and 
businesses could make money, even 
when they themselves weren‘t at work. 

 
―My grandparents were working-class, 
as they worked as servants for a 
wealthy family.‖ 
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Module Plan 
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Knowledge Organiser  
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Tutorial 1 – Inventing Weekends 
 

 

What is the Purpose of Tutorial 1?  

 To know the aims of the module. 

 To understand the term ―working class‖. 

 To be able to identify the similarities and differences between weekends now, and weekends in the 
nineteenth century. 

 
 

Activity One – What was the nineteenth-century like? 

 

Draw or write down all the things that come into your mind when we talk about the ―nineteenth century‖.  
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Activity Two – Weekends in 1890 

 
Which of the activities below do you think you could have done if you were a schoolteacher living in Enfield 
in 1890? 
 

 

A) Get the train into the city to visit 
the V&A museum. 

 
  

 
 
 
 

B) Read a novel at home in the evening. 

 

 
 
  

C) Go to the cinema to watch a film. 

 
 

 

 
 

D) Play football in the park with friends. 
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Context – Urban Growth 

 

 
 
 
 
 

What is it like being in central London? Write down some of the sounds you might hear. 
 
 
 
 
 
 

 

 

Activity Three – Working-Class Londoners 

 

What does the term “working class” mean to you? 

 

                                             
                                            Working class 

 

 

 

  London in 1800  London in 1880 

This is what the Scottish writer Jane Carlyle heard on a trip to London in 1843:  
 
‗Is it not strange that I should have an everlasting sound in my ears, of men, women, children, 
omnibuses, carriages, glass coaches, street coaches, wagons, carts, dog-carts, steeple bells, door-
bells, gentlemen-raps, two-penny post-raps, footmen-showers-of-raps, of the whole devil to pay‘.  
 
[Quoted in Peter Ackroyd, London: A Biography ( London: Vintage, 2001) p. 77.] 
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What jobs do you think these Londoners are doing? 

 

1 

 
 

2 

 

3 

 

4 

 

 

[All images from 'Street Life in London', 1877, by John Thomson and Adolphe Smith, 
digital.library.lse.ac.uk] 
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Homework – Baseline Assignment 

 
 

 

 

 

 

 

 

Give them the different images by Doré & Gus Elen about what it was like to be working class in London.  
 
 
 

Fig. 1 - Illustration by Gustave Doré from London: A Pilgrimage (1897), by William 
Blanchard Jerrold. 
 

 
 
 
 
 
 
 
 
 

 
 

Essay: 500 words 

 

Look at the two pictures below. What impression do they give of what life was like for  working 

class people in East London in the nineteenth century?  

 

Your answer should include: 

- A description of each of the pictures. 

- A comparison of the similarities and differences between the two pictures.  

- A consideration of why the artists have presented London in this way. 

This image by artist Gustav Doré is an example of slumming, an activity where middle class 
people would visit working class slums, often as a form of tourism.  In 1869 the journalist 
Blanchard Jerrold joined forces with Doré to produce an illustrated record of the ―shadows 
and sunlight‖ of London. As Jerrold later recalled, they spent many days and nights exploring 
the capital, often protected by plain-clothes policemen. 
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Fig. 2 – Gus Elen, sheet music cover (1894), Victoria and Albert Museum, S.3463-2013. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

Gus Elen was an actor who grew up in the East End of London. He became famous playing 
cockney characters (i.e. characters who are from the East End).  
 
He was known for delivering his act in the style of a fruitseller on a market, who at the time 
were known as ‗costermongers‘ and so Elen became known as a „coster comedian‟. His 
songs often referenced the poverty experienced by people living in the East End of London.  
 
The verse of this song goes: 
―Oh it really is a werry pretty garden 
And Chingford to the Eastward could be seen 
Wiv a ladder and some glasses 
You could see the 'Ackney Marshes 
If it wasn't for the 'ouses in between.‖ 
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Tutorial 2 – Visiting the music hall 
 

What is the Purpose of Tutorial 2?  

 To know what it was like to visit a music hall in the nineteenth century. 

 To understand some debates about ―fun‖ in the Victorian period. 

 To be able to practice note-taking in a mini-lecture 
 

Activity One – What is ―popular culture‖? 

 
What makes these forms of entertainment popular? 
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Activity Two – Spot the difference 
 

Find five differences between the two pictures below. 
 

 
Fig. 1 – The Green Gate Tavern (1854), print, Victoria and Albert Museum. 
 

 

 

 

 

 

 

 

 

 

 

 
 

Fig. 2 – Adelphi Theatre (1859), newspaper cutting, Victoria and Albert Museum, S.6138-2009. 
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Activity Three – Mini-lecture: What were music halls?  

 

1. From pubs to music halls

 

 
 
 
 

 

 

2. ―Mixed-bills” in the music hall 
 
‗Music Halls—.... Ballet, gymnastics, and so-called comic singing, form the staple of the bill of fare, but 
nothing comes foreign to the music-hall proprietor. Performing animals, winners of walking. matches, 
successful scullers, shipwrecked sailors, swimmers of the Channel, conjurers, ventriloquists, tight-rope 
dancers, campanologists, clog-dancers, sword-swallowers, velocipedists, champion skaters, imitators, 
marionettes, […] kings of the wire, ―vital sparks,‖ Mexican boneless wonders,‖ white-eyed musical Kaffirs,‘ 
strong-jawed ladies, cannon-ball performers, […] all have had their turn on the music-hall stage. 
 
[Charles Dickens, Jr., Dickens's Dictionary of London (1879), p. 151.] 
 
 
 
 
  
 
 
 
 

3. The 1843 Theatre Act 
 
 
 
 
 
  
 
 
 
 
 
 
 
 

1825 – The Eagle Tavern pub in Shoreditch is 
rebuilt as a music hall. Famous music hall 
singer Marie Lloyd had her debut performance 
here in 1885. 
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3. From the East End to the West End 
 

 
 
 
 
 
 
 

4. Fear of the unkown 
 

The new idea of leisure created an ‗endemic status of anxiety […] for leisure represented a new and 

relatively unstructured area in the life-space where social distinctions were particularly vulnerable‘  

 

[Peter Bailey, Popular Culture and Performance in the Victorian City (1998), p. 17.] 

 

 
 
 
 
 
 

5. “Rational recreation” v. music halls 
 
Middle class reformers believed that "leisure activities should be controlled, ordered, and improving"  
[Hugh Cunningham, Leisure and the Industrial Revolution (1980), p. 90] 
 
 
‗The basic conflict surrounding the halls can thus be described as being between a hedonistic and 
somewhat unbridled working-class culture and middle-class social reformers organised in temperance and 
purity movements: industrialists, executives, the clergy, academics and Sunday School teachers. […] Their 
idea of leisure had nothing to do with rest and relaxation. ―Rational recreation‖ was the very opposite of the 
leisure propagated in the halls: the enjoyment of […] food and drink, the right to idleness and pure 
entertainment.‘  
[Dagmar Kift, The Victorian Music Hall: Culture, Class and conflict (1996), p. 182] 
 
 
 
 
  
 
  
 
 

 
 
 

1854 – The Alhambra music hall 
built in Leicester Square, in the 
West End. 
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6. A new kind of music hall 
 

  
 
 

Activity Four – Quiz: Music Halls v. Theatres 

 

1. Music Hall  2. Theatre 

a) In the early years 
may have been 
attached to a pub 

b) eating is banned c) go to see a play d) can drink alcohol 

e) auditorium is in 
the dark 

f) variety of acts g) interaction with 
the audience 

h) from the 1890s 
was considered 
suitable for a 
family audience 

i) material to be 
performed must 
be sent to Lord 
Chamberlain for 
censorship 

j) eating is banned i) lost popularity in 
1950s 

k) people might talk 
during the 
performances 

l) in the early years 
eggs were 
thrown at 
unentertaining 
performers 

m) considered to 
predominantly 
attract middle-
class audiences 

n) considered to 
predominantly 
attract working- 
class audiences 

o) numbers of these 
increased after 
1843, when there 
was a change in 
the licensing law 

 
 

1880s – Music Hall stars begin to 
feature in family-friendly 
pantomimes, and so the music hall 
begins to appeal to a more middle-
class audience. 
 
This is a programme for a 
pantomime version of “Jack and the 
Beanstalk” in 1899. 
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Home Challenge! – Debating the idea of ―rational recreation‖ 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Think of three arguments about popular culture that you might 
pose to the Victorian reformer, to challenge their claims. Be 

prepared to share these at the start of our next tutorial. 
 
 
1.  
 
 
 
 
  
 
  
 
 
  
 
  
2. 
 
 
 
 
 
  
  
 
 
 
  
 
  
3. 

 
 
 
 
  
  
 
 
 
  
 
  
 

Leisure activities 
should be controlled, 

ordered, and 
improving! 
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Tutorial 3 – Did women get to have fun in the music hall? 
 

 

What is the Purpose of Tutorial 3?  

 To know what role women had in the music hall in the nineteenth century. 

 To understand how performers used ―knowingness‖ in their songs. 

 To be able to write our own music hall songs. 
 

Activity One – True or false? 

Tick which of these statements about women‘s lives in the nineteenth century you think are true. 
 
 
 
  

Women could vote in 

general elections. 

Women could run 
businesses. 

 

Women could play 
football. 

 

Women could own 
property. 

 

Women could ride 
bicycles. 

 

Women could watch 
music hall shows. 

 

Women could live 
alone. 

 

Women could get a 
university degree. 

 

Women could work as 
scientists. 

 

Vesta Tilley (c. 1890), 
photograph, Victoria and Albert 
Museum, S.146:593-2007. 
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Marie Lloyd, c. 1900, photograph, 
New York Public Library. 
 

Marie Lloyd (1870-1922) had a career spanning 40 years. 
She first appeared at the Eagle Tavern in London aged 15.  
 
Later, she was a huge success in the large West End music 
halls.  
 
She lived for much of her life at 55 Graham Road, in 
Hackney. 
 
Her songs were full of jokes and double meaning. She also 
helped develop some popular catchphrases in the period, 
such as ‗Twiggy-Voo‘ from her 1892 song of the same 
name, which meant ―do you understand‖, or ―do you twig 
on‖. 
 
Her last performance was in Enfield, at Edmonton‘s Empire 
Music Hall. She fell over on stage and the audience 
laughed, thinking it was part of her comic routine, but she 
was actually seriously ill and died three days later. 
 
 

Mini-lecture – Women on stage   

 
 
 
 

 
 

Now and then: Empire Music Hall in Enfield 
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Activity Two – Knowingness 

 

 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

Peter Bailey on the „knowingness‟ of the music hall (Appendix 6, p. 19):  

 

‗It was through knowingness that the skilled performer mobilized the latent collective 

identity of an audience. The basic appeal of music hall is said to lie in its affirmation of a 

newly urbanized people settling into a common way of life, yet awareness of this shared 

experience had to be activated anew at every performance among the so many and 

various aggregations that were the specific audiences within this extensive public.‘ 

 

Marie Lloyd, „Oh Mr Porter‟ (1892) 

 

Oh! Mr Porter, what shall I do? 

I want to go to Birmingham 

And they're taking me on to Crewe, 

Take me back to London, as quickly as you can, 

Oh! Mr Porter, what a silly girl I am. 

What makes memes funny? 

Does this song 
work like a 

meme? 
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Activity Three – Writing a modern-day music hall song 

Imagine that you are going to perform a song in assembly at St Ignatius. Write one verse of a song about school 
which uses ―knowingness‖ as a device to engage your audience. 
 

- What experiences of school might other people in the audience share? 
- Do have a point to make about your school? Something that you want to argue for or against? 

 
 
  
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 

 

 
 

 

 

 

 

 

Extra! Extra! 
 
Find an example of ―knowingness‖ in popular culture today. For instance, you might find an image, a 
video, an advertisement, or a GIF. 
 

- Who is the intended audience for your example?  
- Is there person who created this example trying to communicate a message to that audience?  
- Do they want to challenge something, or make an argument for or against an important issue? 

 



 
 

P a g e  |   28 
 

Tutorial 4 – Containment or resistance? 
 To know the difference between a primary and a secondary source. 

 To understand Stuart Hall‘s arguments about popular culture. 

 To be able to debate our ideas as a group. 

 

Activity One – Worries about women 

Look at the two sources below. Source 1 is a primary source. Source 2 is a secondary source.  
 
Using these sources, what concerns do you think some people had about women attending or performing in 
music halls? Why do you think they had these concerns? 
 
Source 1 

 
Source 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

‗Lament of the Virgins‘, 1878, London: E. Smith, newspaper clipping, Michael Sadleir Collection, John 

Hopkins University.  The Argyll Rooms lost their license in 1878 because of reports that prostitutes were 
attending the music hall in the audience. 

Historian Tracey C. Davis describes how actresses were seen as similar to prostitutes in 
Victorian society: 
 
‗the actress could not supersede the fact that she lived a public life and consented to be ―hired‖ for 
amusement by all who could command the price. For a large section of society, the similarities 
between the actress‘s life and the prostitute‘s […] were unforgettable and overruled all other 
evidence about respectability‘ 
 
[From Actresses as Working Women: Their Social Identity in Victorian Culture (1991), p. 69.] 
 
Even a performer as successful as Marie Lloyd faced such prejudice. For example in 1912, 
Marie Lloyd was left out of the Royal Variety Performance over fears that her use of rude 

jokes would offend the royal family. 



 
 

P a g e  |   29 
 

Activity Two – Should leisure be controlled? 

 
 
 

 

 
 
 
 

Debate: 
 
Think about the age ratings on films that we have today. Do you think that access to forms of 
popular culture like this should be controlled by the government?  
 
 
            FOR  AGAINST 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In 1866 the government formed a Parliamentary Select Committee to look into concerns 
about morality in theatres and music halls. They questioned a variety of experts in the field to 
decide whether more regulation should be brought in. 
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Activity Three – Stuart Hall‘s theory of popular culture 

 
 
 

 

 
 

What is Hall saying? How does it connect to what we have looked at so far? 

 

 

 

 

 

 

 

 

 
 
 
 
 
 

‗In the study of popular culture, we should always start here: with the double stake in 

popular culture, the double movement of containment and resistance, which is 

always inevitably inside it.‘ 

 



 
 

P a g e  |   31 
 

Home Challenge! – Testing Hall‘s theory 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

You can use this space below to make a plan for your paragraph: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Stuart Hall claims that popular culture always has a ―double movement of containment and 

resistance‖. To what extent do you believe that Hall‘s statement applies to nineteenth-

century music hall?  

 

Write one PEEL paragraph answering this question.  

 

Success Criteria:  

1. Explain what Hall means by a ―double movement of containment and resistance‖. 

2. Use the information we covered in Tutorials 2 – 4 to find evidence for your argument. 

3. Check your spelling and grammar. 

4. Type your answer as a Word Document and upload it to Show My Homework. 
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Tutorial 5 – Doing independent research 
 

What is the Purpose of Tutorial 5?  

 To know how to write the final assignment. 

 To understand how to present ideas to our peers. 

 To be able to do independent research on Victorian popular culture. 
 

 

Activity One – Understanding the Final Assignment 

 

 
 
 
 
 
 
  

Final Assignment 

 

Stuart Hall claims that popular culture always has a ―double movement of containment and 

resistance‖. To what extent do you believe that Hall‘s statement applies to nineteenth-century 

popular culture in east London?  

 

Write a 2000 word essay answering this question. 

 

Success criteria: 

1. In your answer, explain what Hall means by the ―double movement of containment and 

resistance‖. 

2. Compare two examples of popular culture from the period. One of these should be music 

hall. 

3. Include independent research on popular culture in London in the nineteenth century.  

4. Have an introduction and conclusion in which you make a clear argument. 

5. Write using PEEL paragraphs, subject specific vocabulary, and correct spelling and 

grammar. 

6. Give references for your sources in footnotes. 
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Activity Two – Doing independent research 

 
Part of what you will be assessed on in your final essay is your ability to do independent 
research. This is a skill that is important at university, as well as in school. 
 
Using the internet, we are going to research articles written by academics who study literature 
and history in order to explore three other forms of popular culture from the Victorian period.  
 
You will then present five key points from your findings to the rest of the tutorial group. 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. Reading penny dreadfuls  
 

https://www.bl.uk/romantics-and-victorians/ 
 
Keywords: ―penny dreadfuls‖, ―victorian readers‖ 
 
Starter questions: 
 

- What were penny dreadfuls? 
- Who read them? 
- Were there concerns about reading in Victorian Britain? 

 

2. Going to museums 
 
Keywords: ―Great Exhibition‖,, ―V&A‖ 
 
https://www.bl.uk/victorian-britain/ 
 
https://www.vam.ac.uk/articles/ 
 
Starter questions: 

- What was the Great Exhibition? 
- Why was it held? 
- How did it influence the museums we have today? 

 

3. Playing football 
 
Keywords: ―Industrial Revolution‖, ―Football Association‖ 
 
http://www.bbc.co.uk/history/british/victorians/ 
 

Starter questions: 
- How did football emerge as a game? 
- How did it change during the nineteenth century? 
- How did working class Victorians get involved in football? 

 

https://www.bl.uk/romantics-and-victorians/
https://www.vam.ac.uk/articles/
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Research Notes 
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Activity Three: Presenting your Research  

Note below your three key findings you want to share with the class, 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

1.  

 

 

 

 

 

 

2.  

 

 

 

 

 

3.  
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Home challenge!  

 

Write a 1000-word draft of your final assignment, and submit it via Show My Homework. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Final Assignment Draft – 1000 words 

 

Stuart Hall claims that popular culture always has a ―double movement of containment and 

resistance‖. To what extent do you believe that Hall‘s statement applies to nineteenth-century 

popular culture in east London?  

 

Success criteria: 

1. In your answer, explain what Hall means by the ―double movement of containment and 

resistance‖. 

2. Compare two examples of popular culture from the period. One of these should be music 

hall. 

3. Include independent research on popular culture in London in the nineteenth century.  

4. Have an introduction and conclusion in which you make a clear argument. 

5. Write using PEEL paragraphs, subject specific vocabulary, and correct spelling and 

grammar. 

6. Give references for your sources and quotations. See Appendix One for advice on how to 

do this. 
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Tutorial 6 – Planning your Final Draft 

 
 

What is the Purpose of Tutorial 6?  

 To know what we need to do for the final assignment. 

 To understand how to respond to feedback from our first drafts. 

 To be able to practice essay planning techniques. 
 
 

Activity One – Responding to Feedback 

Read the mark scheme on pages 6 and 7. Looking back at your first draft, note where you have met the mark 
scheme, and what changes you need to make in your final draft. 
 

 
WWW 

 
EBI 
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Activity Two – The ―8 paragraph‖ rule 

 

Paragraph 1 
(Introduction) 

200 words 

Main overall claim of essay:  

Paragraph 2 

250 words 
Main point (this will also be your first sentence): Evidence: 

Paragraph 3  

250 words 
Main point (this will also be your first sentence): Evidence: 

Paragraph 4 

250 words 
Main point (this will also be your first sentence): Evidence: 

Paragraph 5 

250 words 
Main point (this will also be your first sentence): Evidence: 

Paragraph 6  

250 words 
Main point (this will also be your first sentence): Evidence: 

Paragraph 7 

250 words 
Main point (this will also be your first sentence): Evidence: 

Paragraph 8 
(Conclusion) 

200 words 

Return to or revise main overall claim: 
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Homework – Complete the final assignment 

 
  
Final Assignment 

 

Stuart Hall claims that popular culture always has a ―double movement of containment and 

resistance‖. To what extent do you believe that Hall‘s statement applies to nineteenth-century 

popular culture in east London?  

 

Write a 2000 word essay answering this question. 

 

Success criteria: 

1. In your answer, explain what Hall means by the ―double movement of containment and 

resistance‖. 

2. Compare two examples of popular culture from the period. One of these should be music 

hall. 

3. Include independent research on popular culture in London in the nineteenth century.  

4. Have an introduction and conclusion in which you make a clear argument. 

5. Write using PEEL paragraphs, subject specific vocabulary, and correct spelling and 

grammar. 

6. Give references for your sources and quotations. See Appendix One for advice on how to 

do this. 
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Tutorial 7 – Feedback tutorial  
 

 

 

What is the Purpose of Tutorial 7?  

 To receive feedback on final assignments. 

 To share examples of best practice with the other pupils in your group. 

 To write targets for improvement in school lessons.  

 To reflect on the programme including what was enjoyed and what was challenging.  
 
 

Final assignment feedback  

What I did well… What I could have improved on… 

   
  
 
 

  
 
 
 

  
 
 
 

  
  
 
 

  
 
 
 

  
 
 

 
 
My target for future work is… 
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Reflecting on Uni Pathways  

 

What did you most enjoy about Uni Pathways?  

   
  

  
  
 

   
   
  
 
 

   
 

 
 

What did you find challenging about the programme? How did you overcome these challenges?  

   
  
  
 
 

   
   
  
 
  

    
 
 
 
 

   

  
  
  
 
  

   
   
 
 

 

   
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Appendix 1 – Referencing correctly  
When you get to university, you will need to include references in the assignments that you write, so we would 
like you to start getting into the habit of referencing in your Brilliant Club assignment. This is really important, 
because it will help you to avoid plagiarism. Plagiarism is when you take someone else‘s work or ideas and pass 
them off as your own. Whether plagiarism is deliberate or accidental, the consequences can be severe. In order 
to avoid losing marks in your final assignment, or even failing, you must be careful to reference your sources 
correctly.  

 

What is a reference? 

A reference is just a note in your assignment which says if you have referred to or been influenced by another 
source such as book, website or article. For example, if you use the internet to research a particular subject, and 
you want to include a specific piece of information from this website, you will need to reference it. 

 

Why should I reference? 

Referencing is important in your work for the following reasons: 

 It gives credit to the authors of any sources you have referred to or been influenced by. 

 It supports the arguments you make in your assignments. 

 It demonstrates the variety of sources you have used. 

 It helps to prevent you losing marks, or failing, due to plagiarism. 

 

When should I use a reference? 

You should use a reference when you: 

 Quote directly from another source. 

 Summarise or rephrase another piece of work. 

 Include a specific statistic or fact from a source. 

 

How do I reference?  

There are a number of different ways of referencing, and these often vary depending on what subject you are 
studying. The most important to thing is to be consistent. This means that you need to stick to the same system 
throughout your whole assignment. Here is a basic system of referencing that you can use, which consists of the 
following two parts: 

1. A marker in your assignment: After you have used a reference in your assignment (you have read 
something and included it in your work as a quote, or re-written it your own words) you should mark this 
is in your text with a number, e.g. [1]. The next time you use a reference you should use the next 
number, e.g. [2]. 

2. Bibliography: This is just a list of the references you have used in your assignment. In the bibliography, 
you list your references by the numbers you have used, and include as much information as you have 
about the reference. The list below gives what should be included for different sources.  

a. Websites – Author (if possible), title of the web page, website address, [date you accessed it, in 
square brackets].  

E.g. Dan Snow, ‗How did so many soldiers survive the trenches?‘, 
http://www.bbc.co.uk/guides/z3kgjxs#zg2dtfr [11 July 2014]. 

b. Books – Author, date published, title of book (in italics), pages where the information came from. 

E.g. S. Dubner and S. Levitt, (2006) Freakonomics, 7-9.  

c. Articles – Author, ‗title of the article‘ (with quotation marks), where the article comes from 
(newspaper, journal etc.), date of the article. 

E.g.  Maev Kennedy, ‗The lights to go out across the UK to mark First World War‘s centenary‘, 
Guardian, 10 July 2014. 
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Appendix 2 – Wider Reading: Peter Bailey  
 

Keywords: music hall; knowingness. 
 
 

Peter Bailey, „Conspiracies of meaning: music-hall and the knowingness of 
popular culture‟, in Popular Music: Music and Society, ed. by Simon Frith 
(London: Routledge, 2004), pp. 15-42. 
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            […] 
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[…] 
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Appendix 3 – Wider Reading: Stuart Hall  
 

Keywords: popular culture; containment; resistance. 
 
 
 
Stuart Hall, „Notes on Deconstructing “the Popular”‟, in Cultural Theory and Popular Culture: A Reader, 
ed. by John Storey (New York: Pearson, 1998), pp. 442-453. 
 
 
 

 In this article, extracts from which are below, Hall outlines how he sees an opposition 

between ‘containment’ and ‘resistance’ as being crucial to understandings of popular 

culture: whether that culture is there to contain ‘the people’, by whom Hall means working-

class people, or whether it can offer these people a form of resistance to such control. Hall 

implies that he thinks popular culture often ends up doing both, and can never purely be one 

or the other. 

 

‗Throughout the long transition into agrarian capitalism and then in the formation and development of 

industrial capitalism, there is a more or less continuous struggle over the culture of working people, the 

labouring classes and the poor. This fact must be the starting point for any study, both of the basis for, and 

of the transformations of, popular culture. The changing balance and relations of social forces throughout 

that history reveal themselves, time and again, in struggles over the forms of culture, traditions and ways of 

life of the popular classes.‘ (p. 442) 

 

‗In the study of popular culture, we should always start here: with the double stake in popular culture, the 

double movement of containment and resistance, which is always inevitably inside it.‘ (p. 443) 

 

 Hall explains how representations in popular culture can affect the way people think about 

themselves: 

 

‗Since ordinary people are not cultural dopes, they are perfectly capable of recognising the way the realities 

of working-class life are reorganised, reconstructed and reshaped by the way they are represented (i.e. re-

presented) in, say, Coronation Street. The cultural industries do have the power constantly to rework and 

reshape what they represent; and, by repetition and selection, to impose and implant such definitions of 

ourselves as fit more easily the descriptions of the dominant or preferred culture. That is what the 

concentration of cultural power […] actually means. These definitions don‘t have the power to occupy our 

minds, they don‘t function on us as if we are blank screens. But they do occupy and rework the interior 

contradictions of feeling and perception in the dominated classes; they do find or clear a space of 

recognition in those who respond to them. Cultural domination has real effects – even if these are neither 

all-powerful nor all-inclusive.‘ (p. 447) 

 

 Hall then goes on to outline two possible definitions of the term ‘popular’ and two problems 

he has with each definition: 

 

Definition One: ‘The most common-sense meaning: the things which are said to be ―popular‖ because 

masses of people listen to them, buy them, read the, consume them, and seem to enjoy them to the full. 

This the ―market‖ or commercial definition of the term: the one which brings socialists out in spots.‘ (p. 446) 

 

Problem: ‗if the forms and relationships on which participation in this sort of commercially provided 

―culture‖ depend are purely manipulative and debased, then the people who consume and enjoy them must 

either be themselves debased by these activities or else living in a permanent state of ―false 
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consciousness‖. […] Ultimately, the notion of the people as a purely passive, outline force is a deeply 

unsocialist perspective.‘ (p. 446) 

Problem: ‗there is no whole, authentic, autonomous ―popular culture‖ which lies outside the field of force of 

the relations of cultural power and domination. […] The cultural industries do have the power constantly to 

rework and reshape what they represent; and, by repetition and selection, to impose and implant such 

definitions of ourselves as fit more easily the descriptions of the dominant or preferred culture.‘ (p. 447) 

 

Definition Two: ‗Popular culture is all those things that ―the people‖ do or have done. This is close to an 

―anthropological‖ definition of the term: the culture, mores, customs and folkways of ―the people‖.‘ (p. 448) 

 

Problem: ‗Virtually anything which ―the people‖ have ever done can fall into the list. Pigeon-fancying and 

stamp-collecting, flying ducks on the wall and garden gnomes. The problem is how to distinguish this 

infinite list, in any but a descriptive way, from what popular culture is not.‘ (p. 448) 

Problem: ‗We can‘t simply collect into one category all the things which ―the people‖ do, without observing 

that the real analytic distinction arises, not from the list itself – an inert category of things and activities – but 

from the key opposition: the people/ not of the people. That is to say, the structuring principle of ―the 

popular‖ in this sense is the tensions and oppositions between what belongs to the central domain of elite 

or dominant culture, and the culture of the ―periphery‖. It is this opposition which constantly structures the 

domain of culture into the ―popular‖ and the ―non-popular‖.‘ (p. 448) 
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Appendix 4 – Fact Sheet: Football   
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Appendix 5 – Wider Reading: Football   
 

Charles P. Korr, „West Ham United Football Club and the Beginnings of 
Professional Football in East London, 1895-1914‟, Journal of 
Contemporary History, 13, 2 (1978), pp. 211-232. 
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William J. Baker, „The Making of a Working-Class Football Culture in 
Victorian England‟, Journal of Social History, 13, 2 (1979), pp. 241-251. 
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Appendix 6 – Primary Sources: Penny dreadfuls  
 

1. Front page of The Illustrated Police News, 22 September 1888. It features a story 
about the “Whitechapel murders”, a series of killings by an unidentified murder, who 
became known as “Jack the Ripper”.  
 

] 
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2. The Boy Detective; or, the crimes of London (1866).  
 
This is an example of the short novels that were sold for a penny, featuring working-
class heroes and heroines. Published as a 72-part serial, The Boy Detective was part 
of a trend for cheaply produced mystery novels set in the kinds of urban 
environments with which its readers themselves were likely to be familiar. However, 
where previous mystery serials had tended to focus on criminals, The Boy Detective 
focussed on the people who solved them – in this case a young runaway called 
Ernest Keen, who happens to work for a police inspector.  
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Appendix 7 – Wider Reading: Penny dreadfuls 

 

Lewis C. Roberts, „Disciplining and Disinfecting Working-Class Readers 
in the Victorian Public Library‟, Victorian Literature and Culture, 26, 1 
(1998), pp. 105-132. 
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John Speinghall, „"A Life Story for the People"? Edwin J. Brett and the 
London "Low-Life" Penny Dreadfuls of the 1860s‟, Victorian Studies, 33, 2 
(1990), pp. 223-246. 
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Appendix 8 – Fact sheet: The Great Exhibition 

 



 
 

P a g e  |   72 
 

 

Appendix 9 – Wider Reading: The Great Exhibition 
 

Jeffrey A. Auerbach, The Great Exhibition of 1851: A Nation on Display 
(London: Yale University Press, 1999), Chapter 5, pp. 128-151 
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P a g e  |   74 
 

 
[… The Royal Commission, however, ultimately refuse to collaborate with the CWCC…] 
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P a g e  |   83 
 

Notes 
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