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Timetable and Assignment Submission 

Timetable – Tutorials 

Tutorial Date Time Location 

1  5.12. tbc 
ThinkTank Science 

Museum, Birmingham 

2    

3    

4    

5    

6 (Feedback)    

7 (Feedback)    

 

Timetable – Homework Assignments 

Homework Assignment Description Due Date 

Tutorial 1 
What do you think are the main views of what it 

means to be human today? 

6.1. 

Tutorial 2 

According to Kant’s definition, how would 

eighteenth-century society have to change for 

Enlightenment to take place? 

13.1. 

Tutorial 3 

‘Rousseau’s and Condorcet’s ideas are, in many, 

ways, very different. They do, however, share 

some ideas about what it means to be human.’ 

Discuss. 

20.1. 

Tutorial 4 

Imagine you are either Descartes or La Mettrie. 

Discuss how and why your list you made in the 

starter activity would change. 

27.1. 

Tutorial 5 

With reference to the texts studied on this course, 

do you think it is possible to speak of ‘an 

Enlightenment view of human nature’ that differs 

significantly from the way that we, in the 21st 

century, think about what it means to be human? 

6.3. 

 

Assignment Submission – Lateness and Plagiarism 

Lateness 

Submission after midnight on due date 10 marks deducted 

Plagiarism 

Some plagiarism 10 marks deducted 

Moderate plagiarism 20 marks deducted 

Extreme plagiarism  Automatic fail 
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Course Rationale 
 

This course explores the radically new ideas about what it means to be human that came 

about in the period of the Enlightenment (c. 1690-1789), especially in France. It introduces 

students to the idea that ‘human nature’ is not a constant across all historical times and 

places, but that it is shaped by our political, cultural, and scientific context.  

The Enlightenment is the ideal period to explore this idea, as this was a time when 

philosophers, writers, scientists, artists and workers all came together to radically question 

their understanding of themselves, the world around them, and the societies that they lived 

in. 

With their help, we will be asking questions that continue to concern us today such as: What 

does it mean to be human? Are animals machines? Are humans animals? Can human 

beings influence their future? Do women and slaves deserve to be part of this future? 

Without the Enlightenment, we might say, we would not even be capable of asking these 

questions!  

The Enlightenment was a cross-European movement of thinkers who challenged old 

authorities such as kings and the powerful Church, but it was especially widespread in 

France. Even though there are huge differences in the opinions of different Enlightenment 

thinkers, they were all united in their quest for knowledge that was not just handed down 

to them from the Bible, the Latin and Greek sources that had served as textbooks for 

centuries or what university professors, priests and ministers told them to be true. They 

instead speculated about better ways of organising society, observed exotic animals, 

measured human skeletons and invented new technologies like the steam engine. They 

also changed the very way that people communicated, for example by publishing the 

Encyclopedia, which was like an eighteenth-century version of Wikipedia that collected all 

knowledge from physics to the best recipe for apricot jam. Throughout our six tutorials, we 

will be looking at texts and images by the men and women who participated in this radical  

quest for knowledge. 

 

  

Orangutan eating strawberries, by Tethart Haag, 1776 
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Uni Pathways Mark Scheme 2019 – Essay-based assignments 
 Skills 1st (70-100) 2:1 (60-69) 2:2 (50-59) 3rd (40-49) Mark 

/100 

S
u

b
je

c
t 

k
n

o
w

le
d

g
e

 

Knowledge and 

understanding 

o All content included and materials 

used are relevant to the general 

topic and to the specific 

question/title 

o Good understanding of all the 

relevant topics 

o Technical terms are defined and 

used accurately throughout 

o Clear justification of how the 

material and content included is 

related to the specific issues that 

are the focus of the assignment 

o Most of the materials used and 

content included are relevant to 

the general topic and to the 

specific question/title 

o Good understanding of most the 

relevant topics 

o Technical terms are mostly defined 

and used accurately  

o Adequate justification of how the 

material used and content included 

are related to the specific issues 

that are the focus of the essay 

o Some of the materials used and 

content included are relevant to 

the general topic and to the 

specific question/title 

o Good understanding on some of 

the relevant topics but occasional 

confusion on others 

o Technical terms are sometimes 

used and defined accurately 

o Some justification of how the 

material used and content 

included are related to the specific 

issues that are the focus of the 

essay 

o The content included 

and materials used are 

not applied to the 

question/title in a 

relevant manner 

o There is confusion in 

how understanding of 

the topics is expressed  

C
ri
ti
c

a
l t

h
in

k
in

g
 

Research and 

evidence 

o Includes rich sources of research 

findings, data, quotations or other 

sourced material as evidence for 

the claims/ideas 

o Uses evidence to support 

claims/assertions/ideas, 

consistently clearly and 

convincingly 

o Some evidence of further reading 

beyond materials provided which 

were used in an appropriate 

context 

 

o Includes adequate sources of 

research findings, data, quotations 

or other sourced material as 

evidence for the claims/ideas 

o Uses evidence to support 

claims/assertions/ideas, mostly 

clearly and convincingly 

 

o Includes some sources of research 

findings, data, quotations or other 

sourced material as evidence for 

the claims/ ideas 

o Uses evidence to support 

claims/assertions/ideas, at times 

clearly and convincingly 

 

o Inclusion sources and 

materials is very limited 

and mostly not 

attributed 

o Applicable sources are 

rarely used to support 

ideas. 

o Few appropriate 

conclusions are drawn 

from sources. 

 

Developing an 

argument 

o A point of view or position in 

relation to the title or question is 

consistently clear.  The position is 

developed effectively and 

consistently throughout the essay 

o Argument is exceptionally well-

developed and well-justified  

o Makes links effectively between 

subjects that have not previously 

been associated  

o Uses concepts from the tutorials in 

an unfamiliar context and does so 

accurately and confidently. 

o Content is analysed effectively to 

support the argument 

o A point of view or position in relation 

to the title or question is adequately 

clear.  The position is well-developed 

in most of the essay 

o Argument is clear and well-

developed, and position is justified 

o Some evidence of linking subjects 

that have not previously been 

associated  

o Uses some concepts from the 

tutorials in an unfamiliar context, but 

not always accurately 

o Analyses content to support the 

argument 

o A point of view or position in relation 

to the title or question is somewhat 

clear.  The position is well-

developed in parts of the essay 

o Argument is clear but not well-

developed  

o Limited evidence of linking subjects 

that have not previously been 

associated  

o Limited use of concepts from the 

tutorials in other contexts 

o Uses some analysis of content to 

support the argument 

o There is not a clear 

point of view or position 

taken and sometimes 

the argument is not 

clearly established 
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Critical 

evaluation 

o Moves beyond description to an 

assessment of the value or 

significance of what is described 

o Evaluative points are consistently 

explicit/systematic/reasoned/justifi

ed 

o Effectively critiques the reliability of 

sources provided 

o Mostly description but some 

assessment of the value or 

significance of what is described 

o Evaluative points are mostly 

explicit/systematic/reasoned/justifi

ed 

o Some evidence of critiques on the 

reliability of sources provided 

o Describes with minimal assessment 

of the value or significance of 

what is described 

o Evaluative points are at times 

explicit/systematic/reasoned/justifi

ed 

o Limited evidence of critiques on 

the reliability of sources provided 

o The work is descriptive 

in nature and there is a 

lack of critical 

engagement in the 

value of sources  

W
ri
tt

e
n

 c
o

m
m

u
n

ic
a

ti
o

n
 

Structure and 

presentation 

o Ideas are presented in paragraphs 

and arranged in a logical structure 

that is appropriate for the 

assignment 

o The introduction clearly outlines 

how the essay will deal with the 

issues 

o The conclusion summarises all the 

main points clearly and concisely 

o All sources are referenced 

correctly in an agreed format 

o Ideas are presented in paragraphs 

and arranged in a structure that is 

mostly appropriate for the 

assignment 

o The introduction adequately 

describes how the essay/report will 

deal with the issues 

o The conclusion summarises most of 

the main points clearly 

o Most sources are referenced 

correctly in an agreed format 

 

o Ideas are presented in paragraphs 

and arranged in a structure  

o The introduction mentions how the 

essay/report will deal with the 

issues 

o The conclusion summarises some 

of the main points clearly 

o Some sources are referenced 

correctly in the agreed format 

with occasional errors 

o Ideas are presented in 

paragraphs but there is 

a lack of structure in 

how the work is 

presented 

o The work lacks an 

introduction that 

establishes the scope of 

the question 

o The work lacks a 

conclusion that 

summarise the main 

points raised  

o Work is not referenced 

accurately 

 

Language and 

style 

o No spelling, grammar or 

punctuation errors 

o Writing style consistently clear, tone 

appropriate and easy to follow 

o Accurate and consistent use of 

technical language and 

vocabulary 

o Minimal spelling, grammar or 

punctuation errors 

o Writing style mostly clear, tone 

appropriate and easy to follow 

o Some attempts of using technical 

language and vocab alary, but not 

always accurate 

o Some spelling, grammar or 

punctuation errors 

o Writing style moderately clear, 

tone appropriate and easy to 

follow 

o Use of simple language and 

vocabulary effectively but 

struggles to use technical 

language 

o There are a significant 

number of spelling, 

grammar and 

punctuation errors 

o Use of simple language 

and vocabulary 

effectively but a lack of 

technical language 

 

Overall Mark (average of the 6 marks from the criteria above)  
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Baseline Assignment (essay based): Pupil Feedback Report 
Name of Pupil  

Name of School Cardinal Wiseman Catholic School 

Name of RIS teacher Dr Wallmann 

Title of Assignment 

What do you think are the main views of what it means to be 

human today? Why might these be so important, and where 

(science, religion, poetry...) do they come from?   

How your assignment is graded: 

Grade Marks What this means 

1st 70+ Performing to an excellent standard at A-level 

2:1 60-69 Performing to a good standard at A-level 

2:2 50-59 Performing to an excellent standard at GCSE 

3rd 40-49 Performing to a good standard at GCSE 

Working towards a pass 0-39 Performing below a good standard at GCSE 

Did not submit DNS No assignment received by The Brilliant Club 

 

Lateness 

Any lateness 10 marks deducted 

Plagiarism 

Some plagiarism 10 marks deducted 

Moderate plagiarism 20 marks deducted 

Extreme plagiarism  Automatic fail 

Marks 

OVERALL MARK / 100  
FINAL MARK / 100 
(including any deductions) 

 

DEDUCTED MARKS  FINAL GRADE  

If marks have been deducted (e.g. late submission, plagiarism) the teacher should give an explanation in this section: 

 

Mark Breakdown and Feedback 

Knowledge and Understanding Research and Evidence 

 

mark 

 

mark 

  

Developing an Argument Critical Evaluation 

 

mark 

 

mark 

  

Structure and Presentation Language and Style 

 

mark 

 

mark 
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Final Assignment (essay based): Pupil Feedback Report 
Name of Pupil  

Name of School Cardinal Wiseman Catholic School 

Name of RIS teacher Dr Wallmann 

Title of Assignment 

With reference to the texts studied on this course, do you think it is 

possible to speak of ‘an Enlightenment view of human nature’ that 

differs significantly from the way that we, in the 21st century, think 

about what it means to be human? 

How your assignment is graded: 

Grade Marks What this means 

1st 70+ Performing to an excellent standard at A-level 

2:1 60-69 Performing to a good standard at A-level 

2:2 50-59 Performing to an excellent standard at GCSE 

3rd 40-49 Performing to a good standard at GCSE 

Working towards a pass 0-39 Performing below a good standard at GCSE 

Did not submit DNS No assignment received by The Brilliant Club 

 

Lateness 

Any lateness 10 marks deducted 

Plagiarism 

Some plagiarism 10 marks deducted 

Moderate plagiarism 20 marks deducted 

Extreme plagiarism  Automatic fail 

Marks 

OVERALL MARK / 100  
FINAL MARK / 100 
(including any deductions) 

 

DEDUCTED MARKS  FINAL GRADE  

If marks have been deducted (e.g. late submission, plagiarism) the teacher should give an explanation in this section: 

 

Mark Breakdown and Feedback 

Knowledge and Understanding Research and Evidence 

 

mark 

 

mark 

  

Developing an Argument Critical Evaluation 

 

mark 

 

mark 

  

Structure and Presentation Language and Style 

 

mark 

 

mark 
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Subject Vocabulary 
 

Word Definition 

In a sentence – where the box is 

empty, try to find your own 

examples as you go through the 

course!  

Enlightenment 

This term is used by historians to 

describe either a historical 

period (roughly from 1690 to 

1800, mainly in Europe) or a 

philosophical movement that 

took place in the same period. 

 

Context 

the historical situation in which a 

person, an event, or a text exists. 

Shakespeare’s context was 

Elizabethan England.  

Progress 

the process of getting better, 

not just for an individual but also 

for societies, scientific disciplines 

etc. 

 

Revolution 

      A sudden and complete 

change in the political system of 

a country  

The French Revolution of 1789 

radically changed politics in 

Europe.   

Rationality/reason 

the capacity of the mind to 

form judgements and to think 

logically. Here, these two words 

mean the same thing. 

 

Feudalism 

a form of government where 

one group of people (the 

aristocracy) owns all the land 

and another group (the 

peasants) work it 

Until the French Revolution in 1789, 

the main form of government in 

Europe was feudalism. 

Economy 

the way in which a society 

organises the production and 

distribution of goods (foods, 

clothes etc) 

In the eighteenth century, the 

economy was based mainly on 

agriculture. 

Absolutism 

a form of government where 

the king or queen have the right 

to make all decisions by 

themselves 

Louis XV, who ruled France from 

1715 to 1774, is an example of an 

absolutist monarch. 

Automaton (plural: 

automata) 

a self-moving machine (like a 

robot) 

The philosopher René Descartes 

was fascinated by automata like 

the digesting duck. 

radically 

completely, utterly, in a 

revolutionary way 
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Tutorial 1 – What is a human being? 

 

 

What is the Purpose of Tutorial 1?  

By the end of this tutorial I will be able to… 

• Understand that there are different ways of thinking about being human 

• Identify some of my own views about what it means to be human 

• Analyse how my views are influenced by my context 

 

 

Starter:  

Look at the image below showing an evolutionary line of humans. 
Think about the following questions: 1) Which one of these is human? 2) Why?  

 

Notes 
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What have academics said about this? 
 

With your partner, you will be assigned one of the following extracts. First, 

highlight unknown words. Then, summarise the extract in your own words in 

about 1-2 sentences. (The square brackets stand for something I have 

changed, e.g. because it was too difficult or irrelevant). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Who we are, the way we live, 

is a function of what stories 

we tell about ourselves, just 

as what stories we tell is a 

representation of who we are 

and how we live.   

[Adapted from Roger Smith, 

‘Locating History in the 

Human Sciences,’ Insights 8.2 

(2009) 

2. How is it that we are 

conscious of the world 

around us, that we know 

what we know, and that we 

know that we know? In the 

perspective of [my] 

hypothesis, love and hate 

and anguish, the qualities of 

kindness and cruelty, the 

planned solution of a 

scientific problem or the 

creation of a new artefact 

are all based on neural 

events within a brain, 

provided that brain has been 

and now is interacting with its 

body. 

[Adapted from Antonio Demasio, 

Descartes’ Error: Emotion, 

Reason, and the Human Brain 

(Avon Books, 1994)] 

 

3. [The authors] take Christ 

to be the one whose cross 

and resurrection reveal 

the true form of humanity. 

[…] Human beings are 

only [vaguely] related to 

the rest of the biological 

world, and the difference 

between the human and 

the [animal] is due not to 

God’s creation but to the 

Word of God.  

 

[Anderson, R. S., & Vacek, E. 

(1983). On Being Human: 

Essays in Theological 

Anthropology. Theology 

Today, 40(3), 364–367.] 
 

4. Rather than social inequalities 

being generated and 

reproduced through divine 

[will] or a natural biological 

essence or set of thought 

patterns shared among 

members of particular 

groups, [our discipline] 

argue[s] that inequalities are 

largely determined through 

the structures and institutions 

of society and through the 

interactions of these 

structures, institutions, and 

members of society. 

 

[Kathryn Lively, ‘The Sociology 

of Emotion’, in K. Korgen 

(ed.), The Cambridge 

Handbook of Sociology: 

Specialty and Interdisciplinary 

Studies (Cambridge: 

Cambridge University Press, 

2017) pp. 218-228]. 
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 

Mix and match – who says what 
Work on the same extracts. Match each definition of human nature with one 

of the following professions: 

 
a. sociologist (someone who studies societies) 

 

b. brain scientist 

 

c. historian 

 

d. theologian (someone who studies religion) 
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Now think about: 

How did you know? How different are the definitions? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………….... 

 

Your turn! 
Create your own definition. You can pick one of the ones we have read; you 

can cut up several and mix them together; or you can write your own. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………….... 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………….... 

………………………………………………………………………………………………… 
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Homework 

 

 
 

What do you think are the main views of what it means to be human today? 

Why might these be so important, and where (science, religion, poetry...) do 

they come from? 

 

Instructions: 

Re-read the extracts we studied in class; make sure you refer to these 

extracts in your writing so that you have concrete examples to draw on. You 

may also draw on our own knowledge.  

 

Structure: 

Words 0-100: Introduction. Summarise your argument/answer to the question 

of ‘what it means to be human today’.  

101-420: Here you elaborate on your answer and provide evidence for it. 

Follow the PEEL structure. 

421-500: Conclusion. Here you provide a summary of what you have argued 

in your essay. 

N.B.: The word count is a suggestion only – 10% more or less is completely 

acceptable. 
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The Brilliant Club Mark Scheme Skills Success criteria 

Knowledge and understanding 
Include content that is relevant to the topic and the 

assignment title. 

Research and evidence 

Explain the sources you use in your essay and how they 

relate to the question.  

Include evidence (for example, a sentence or passage from 

a text or an image, or an example from your own life) for 

every point that you make. 

Developing an argument 

State your argument in the introduction and refer back to it 

throughout the essay.  

Give reasons and evidence to back up the points that you 

make. You might find the PEEL structure helpful: 

 

• Point – make the key point clear  

• Evidence – explain the evidence for the point 

• Explanation – explain why your point is relevant and 

import 

• Link – link your point back to the question. 

Critical evaluation Select relevant research evidence to back up your thinking. 

Structure and presentation 

Make sure that each of your paragraphs has a clear 

purpose. Use structuring phrases such as ‘First of all,..’; ‘In this 

text…’ 

Language and style 

Make sure your spelling, grammar and punctuation are 

accurate. 

Use a formal style of writing that is appropriate for an 

academic essay. 
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Tutorial 2 – The Enlightenment  

 

Portrait of M. and Mme Lavoisier, by Jacques-Louis David, 1788 (Metropolitan Museum) 

 

What is the Purpose of Tutorial 2?  

By the end of this tutorial I will be able to… 

• Compare different definitions of the Enlightenment 

• Interpret figurative (=non-literal) images 

• Understand the basic structure of French society in the eighteenth century 

 

 

Starter: 
French Society in the Eighteenth Century 

 
Below you have an 18th-century drawing representing a figurative interpretation of the hierarchies in 

society in France at that time.  

What do you see on this image? Think in particular about the three human figures: what do they 

represent?  

 

Once you have found possible answers to these questions, you might also think about:  

 

❖ Why is there a bee hive in this image? What does it represent? 

 

❖ Why does the figure in the middle carry the round globe (representing the monarchy) on his 

shoulders? 
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Ideas 

 
❖  

❖  

❖  

❖  

❖  

❖  
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TASK: The three estates 
After a short class discussion, get together with another student and fill out 

the blanks in the following text. Looking at the image above might help you! 

 
 

Until 1789, the year that the French Revolution broke out and completely changed the face of French 

society, French people were classed into three ‘orders’ or ‘estates’. Each order had its own duties, 

rights, and privileges. The order you were part of depended, above all else, on your birth, that is, on 

who your family was.  

 

The first order was the __________ and its members were responsible for the spiritual well-being of the 

French people. Members of the first order had jobs such as ________ or, as in the image, ______. The first 

order is represented by the figure on the ______-hand side of the image. In addition to being 

responsible for the management of the Catholic churches (for example, holding mass), the _________ 

was responsible for collecting information about French subjects, such as _________, ________ and 

_______ registers. They were often very rich because they had the right to ask for a _____ % tax from the 

people living in their parishes. 

 

The second order was the ________ and its members were responsible for defending and fighting for 

France. This is represented by the figure on the ______-hand side of the image. In the eighteenth 

century, most _________ did not have to fight much. They mainly made money by 

_______________________. They did not have to pay taxes and so were among the richest people in 

France.  

 

The third estate was everybody else. This included, for example, _________ who worked the land, 

___________ who made things such as tools, clothes, or bread, _______ who bought and sold goods or 

professionals such as ________ . The third estate did most of the work in the kingdom, but they had to 

pay all the _________. They made up _______ % of the population. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10% 

priest 

bishop 

right 

clergy 
birth death 

marriage 

clergy 

nobility 

left 

nobles 
Renting out their lands 

Peasants/farmers 
artisans 

merchants 

lawyers 
taxes 

96% 
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Now that you know the structure of French 

eighteenth-century society, arrange the estates in 

this pyramid. 
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 

Notes 

 

 

 

 

 

 

 

 

 

 

 
 

KING First Estate Second 

Estate 
Third Estate 
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Immanuel Kant – ‘What is Enlightenment?’ (1784) 
 

Before we start reading, write your answer to the following question: Where in 

your life do you rely on someone else to think for you?  
 

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………………………………………………………………………………………………………………… 

 

Extract from Kant: This was Kant’s winning contribution to an essay competition on the question ‘What 

is Enlightenment’. He was a philosopher and teacher who worked in what was then Prussia (look at the 

map at the end of your workbook). By looking at this essay, we can learn a lot about what people who 

were part of what we call the ‘Enlightenment’ actually thought they were doing. 

 

We will read this difficult text together in class. 

 

 

What is Enlightenment? 
 

  
 

Enlightenment is man’s emergence from his self-imposed immaturity. Immaturity is the inability to use 

one’s own understanding without another’s guidance. This immaturity is self-imposed if its cause lies not 

in lack of understanding but in indecision and lack of courage to use one’s own mind without another’s 

guidance. Dare to know! (Sapere aude.) “Have the courage to use your own understanding,” is 

therefore the motto of the enlightenment. 

 

Laziness and cowardice are the reasons why such a large part of mankind gladly remain minors all their 

lives, long after nature has freed them from external guidance. They are the reasons why it is so easy for 

others to set themselves up as guardians. It is so comfortable to be a minor. If I have a book that thinks 

for me, a pastor who acts as my conscience, a physician who prescribes my diet, and so on—then I 

have no need to exert myself. I have no need to think, if only I can pay; others will take care of that 

disagreeable business for me. 
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…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………………………………………………………………………………………………………………… 

Think-Pair-Share 
 

Q. How does Kant define ‘Enlightenment’? 

  

Q. Take the example you gave in the starter question. How 

would you act in an enlightened way according to Kant? Would 

this cause you any problems in your life? 
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Homework 
 
 

 
 

 

Write a response to the following question: Many scholars claim that it is due to Enlightenment ideas 

such as those put forward by Kant that people began the French Revolution that ended feudal 

society. According to Kant’s definition, how would eighteenth-century society have to change for 

Enlightenment to take place? 

 

Homework instructions: You should write about 180 words.  

Before you begin writing, look at the pyramid of feudalism and think about what you have learnt 

about eighteenth-century society.  

 

How to do this: You might want to highlight sentences where Kant suggests that his society is not 

enlightened. Then think about the following questions: What characteristics does an enlightened 

person have according to Kant? How does he or she behave? How does he or she interact with 

others? Once you have thought about this, take the next step and think about what in eighteenth-

century society prevented these people from becoming enlightened.  

 

Remember: even for a short essay, you need an introduction, a main body and a conclusion. 
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The Brilliant Club Mark Scheme Skills Success criteria 

Knowledge and understanding 

Include content that is relevant to the topic and the 

assignment title. 

Summarise the most important ideas presented in the text 

and demonstrate how they link to your argument. 

Link the ideas of the text to what you have learnt about the 

context of eighteenth-century society. 

Research and evidence 

This is a text-based question; this means that you need to 

focus closely on the text you are asked about. 

Include evidence (for example, a sentence or passage from 

a text or an image, or an example from your own life) for 

every point that you make. 

Developing an argument 

State your argument in the introduction and refer back to it 

throughout the essay.  

Give reasons and evidence to back up the points that you 

make. You might find the PEEL structure helpful: 

• Point – make the key point clear  

• Evidence – explain the evidence for the point 

• Explanation – explain why your point is relevant and 

import 

• Link – link your point back to the question 
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Tutorial 3 – The Origins and the Future of Humans 
 

 

 

What is the Purpose of Tutorial 3?  

By the end of this tutorial I will be able to… 

• Explain why Enlightenment thinkers placed so much importance on society in their ideas about 

human nature 

• Understand the basic outlines of the Enlightenment debate about the origins as well as the 

future of human beings 

• Contrast the views about human nature outlined by Enlightenment thinkers with my own 

 

 

 

Starter. 
Think-Pair-Share. 

 
Imagine a child abandoned by their parents in the woods. The child grows up without human contact, 

does not speak, walks on all four and does not wear clothes. 

Is this child still human, even if they never learn to speak a human language or to behave according to 

human rules of behaviour (for example: eating with cutlery rather than lapping up food)? Justify your 

answer. 

 

I think this child  would (not) be human because 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………  
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Jean-Jacques Rousseau on how we only become 

fully human in society. 
 

 
 

Rousseau dressed up as an Armenian (he thought that was cool). 

 

Jean-Jacques Rousseau (1712-1778) was one of the most important, and most colourful, figures of the 

French Enlightenment. Born in what was then the Republic of Geneva (in what is now Switzerland), he 

ran away from his watchmaker apprenticeship to France to write opera libretti, novels, two 

autobiographies, political treatises, and philosophical texts on a whole range of issues. Rousseau is 

credited with having written the first ‘best-seller novel’: people loved it so much that they sent letters to 

the (completely fictional!) characters. He is also thought to have laid the groundwork for such crucial 

ideas as communism, environmentalism and Romanticism; and with having invented the modern 

autobiography. Rousseau is a complex thinker: he was both at the centre of the French Enlightenment 

and one of the biggest critics of most other Enlightenment thinkers. 

 

Below are some extracts from a ground-breaking essay that Rousseau wrote to argue that the 

inequalities that we see in society are not at all dictated by nature. You can imagine that this did not 

please everybody at the time, and still does not today!  

 

 

What is the Origin of the Inequality Among Mankind; and is it justified by 

Natural Law?’ (1754)  

 
First of all, we will go through the words that you might not know, highlighted here in bold.  

Note that Rousseau usually says ‘men’ (‘hommes’ in the original French) when he means all human 

beings – feminism had not yet been invented!  

 

Split into two groups. Each pair works on one of the two extracts, providing a 1-2 sentence summary of 

the extract and answering the question. In addition, both groups should try to think about the following 

question: 
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A. Q. Name examples of two people (for example, celebrities, politicians…) who are unequal in 

both the first and the second senses. 

I conceive [=imagine] two species [=kinds] of inequality among men; one which I call natural, or 

physical inequality, because it is established by nature, and consists in the difference of age, 

health, bodily strength, and the qualities of the mind, or of the soul; the other which may be termed 

moral, or political inequality, because it depends on a kind of convention, and is established, or at 

least authorised, by the common consent of mankind. This species of inequality consists in the 

different privileges, which some men enjoy, to the prejudice of others, such as that of being richer, 

more honoured, more powerful, and even that of exacting [=asking for] obedience from them. 

 

❖  

 

❖  

 
 

B. Q. Why is the first man who enclosed a piece of land responsible for wars, murders, etc.?  

The first man, who, after enclosing [=putting a fence around] a piece of ground, took it into his 

head to say, "This is mine," and found people simple enough to believe him, was the true founder of 

civil society. How many crimes, how many wars, how many murders, how many misfortunes and 

horrors, would that man have saved the human species, who […] should have cried to his fellows: 

Be sure not to listen to this imposter [=a fraud, a liar]; you are lost, if you forget that the fruits of the 

earth belong equally to us all, and the earth itself to nobody!  

 

❖ He is responsible for these horrors because 

……………………………………………………………….

………………………………………………….……………

……………………………………………………………….

………………………………………………………………. 

 
 

Rousseau collecting plants, one of his 
favourite hobbies. 
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Write one or two sentences in response to the following question. How do you 

think Rousseau would answer our starter question? Think about how he thinks 

about human nature, and how his view differs, for example, from the Bible. 
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Nicolas de Condorcet on the progress of humanity  
 

Marie Jean Antoine Nicolas Caritat, marquis (=an aristocratic title) de Condorcet (1743-1794) was an 

aristocrat, mathematician and philosopher. In sum, a perfect example of an Enlightenment figure. 

 

 
 

The central idea of Condorcet's book is that humankind progresses continuously towards perfection. 

Humankind starts in savagery and advances towards enlightenment (for him, this meant the use of 

reason), virtue, and happiness. He believed that there were no limits to the human mind's capacity for 

knowledge and virtue, or even to making life itself longer. As a result, he placed enormous importance 

on education.  

[from https://www.bl.uk/learning/histcitizen/21cc/utopia/revolution1/condorcet1/condorcet.html]  

 

 

In your pair, pick one of the areas below. Then, first answer the guiding question (Q) and then discuss 

whether or not Condorcet’s predictions have already come true, more than 200 years after he wrote 

them, or whether you think they will ever come true in the future. 

 

 

The Future Progress of the Human Mind (written in 1794) 

 
TECHNOLOGY: If we now turn to the mechanical arts, we shall see that their progress can have no 

other limit than the reach of the scientific theories on which they depend […]. Instruments, machines, 

looms [=machine used to weave clothes] will increasingly supplement the strength and skill of men; will 

augment at the same time the perfection and the precision of manufactures by lessening both the 

time and the labour needed to produce them. 

Q: How will machines get better at producing things? 

 

 
 

 

 

 

Image of a factory, 1751-2 

https://www.bl.uk/learning/histcitizen/21cc/utopia/revolution1/condorcet1/condorcet.html


P a g e  |   32 
 

A:…………………………………………………………………

……………………………………………………………………

…………………………………………………………………… 

……………………………………………………………………

…………………………………………………………………… 

……………………………………………………………………

…………………………………………………………………… 

 
AGRICULTURE: Thus not only will the same amount of land be able to feed more people; but each of 

them, with less labour, will be employed more productively and will be able to satisfy his needs better. 

Q: Why will we need less land to produce more food? 

 

A:…………………………………………………………………

……………………………………………………………………

…………………………………………………………………… 

……………………………………………………………………

…………………………………………………………………… 

……………………………………………………………………

…………………………………………………………………… 
 

 

GENDER EQUALITY: Among the progress of the human mind that is most important for human 

happiness, we must count the entire destruction of the prejudices that have established inequality 

between the sexes, fatal even to the sex it favours. One would look in vain for reasons to justify it, by 

differences in physical constitution [=the body], intelligence, moral sensibility. This inequality has no 

other source but the abuse of power, and men have tried in vain to excuse it by sophisms 

[=meaningless arguments]. 

Q: What does the phrase in bold mean? Why is there inequality between the sexes? 

 

A:…………………………………………………………………

……………………………………………………………………

…………………………………………………………………… 

……………………………………………………………………

…………………………………………………………………… 

……………………………………………………………………

…………………………………………………………………… 

 

 



P a g e  |   33 
 

Homework. 
Write a short response in essay form to the following question (200 words): 

‘Rousseau’s and Condorcet’s ideas are, in many, ways, very different. They do, however, share some 

ideas about what it means to be human.’ Discuss. 

 

Success Criteria 

 

 

 

 

 

 

 

 

Developing an argument 

State your argument in the introduction and refer back to it 

throughout the essay.  

Give reasons and evidence to back up the points that you 

make. You might find the PEEL structure helpful: 

• Point – make the key point clear  

• Evidence – explain the evidence for the point 

• Explanation – explain why your point is relevant and 

import 

• Link – link your point back to the question 

Critical evaluation 

Select relevant research evidence to back up your thinking. 

Evaluate the similarities and differences between the two 

texts. 

Structure and presentation 

Make sure that each of your paragraphs has a clear 

purpose. Use structuring phrases such as ‘First of all,..’; ‘In this 

text…’ 

Since this question ask about two texts, make sure that your 

answer is balanced and you do not spend too much time 

on one text. 
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Tutorial 4 – Animals, Machines, or Humans? 
 

 

François Boucher - A young lady holding a pug dog (ca 1745) 

 

What is the Purpose of Tutorial 4?  

By the end of this tutorial I will be able to… 

• Compare the definitions of ‘human’ and ‘animal’ by different thinkers from this period 

• Understand the importance of the distinction between humans and animals for definitions of 

human nature, especially in the 17th and 18th centuries 

• Draw out some of the consequences for their broader view of human individuals and 

collectives 

 

Starter.  
 

We will watch a short video of an eighteenth-century automaton playing the piano (Jaquet-Droz, La 

Musicienne; https://www.youtube.com/watch?v=ro5bU1WkrkY ).  

 

In Pairs: list the characteristics that are human about her and those that are not human. 

❖  ❖  

❖  ❖  

❖  ❖  

https://www.youtube.com/watch?v=ro5bU1WkrkY
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René Descartes’ Description of the Animal-Machine 
 

René Descartes (1596-1650) is one of the most famous French philosophers ever to have lived. He lived 

slightly earlier than the other thinkers we have been studying, but his influence on the Enlightenment – 

and probably still on us – was huge. In his most famous work, the Discourse on Method (1637), he 

argued that apart from humans, all other animals are just machines. Only humans have a separate 

faculty called reason, which Descartes (much like scientists today) located in the brain. In the following 

extract, he makes the argument that there are two ways in which we can tell that animals are 

machines or, as he says, ‘automata’ (today we would say robots).  

 

 

 
 

We will read each part of the extract together and answer the guiding questions. Afterwards, explain, 

in your own words, what the two signs are. 

 

(1) The first is that they could never use words or other constructed signs, as we do to declare [=tell] our 

thoughts to others. We can easily conceive of a machine so constructed that it utters words, and even 

utters words that correspond to bodily actions that will cause a change in its organs (touch it in one 

spot and it asks ‘What do you mean?’, touch it in another and it cries out ‘That hurts!’, and so on); but 

not that such a machine should produce different sequences of words so as to give an appropriately 

meaningful answer to whatever is said in its presence—which is something that the dullest [=stupidest] 

of men can do. 

 

Q: Draw a little picture of the machine that Descartes describes here.  
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(2) Secondly, even though such machines might do some things as well as we do them, or perhaps 

even better, they would be bound to fail in others; and that would show us that they weren’t acting 

through understanding but only from the disposition of their organs. For whereas reason is a universal 

instrument that can be used in all kinds of situations, these organs need some particular disposition for 

each particular action; hence it is practically impossible for a machine to have enough different 

organs to make it act in all the contingencies [=everything that might happen] of life in the way our 

reason makes us act. These two factors also tell us how men differ from beasts [= ‘non-human 

animals’].  

 

 Q. What does Descartes mean when he says: ‘these organs need some particular disposition for each 

particular action’? Can you explain this with reference to a modern computer? 

 

…………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 

The Man-Machine – Julien de la Mettrie 
Descartes’ idea that there was something special about human beings – their reason – continued to 

be influential during the Enlightenment. Nevertheless, some very daring thinkers (at the time, they risked 

prison or worse!) disagreed with Descartes and constructed a very new idea of what it means to be 

human. Here is one example. 

 

 

 

In 1747, Julien Offray de La Mettrie, or just La Mettrie as scholars call him, published a little book called 

‘Man-Machine’. As the title tells us, La Mettrie took Descartes’ argument that animals are machines to 

its extreme, arguing that humans too are nothing but machines. Read the following extract and 

answer the questions: 
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Q. Who are the ‘fanatics’ and what do they believe a) about the soul b) about animals and humans? 

…………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 

Q. In his own work, Descartes uses oysters to prove his argument. Which animals does La Mettrie use to 

prove his? Why do you think they picked these animals? 

 

…………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 

 

 

Observe the behaviour of the ape, the beaver, the elephant, 

etc. If it’s clear that they couldn’t act as they do without 

intelligence, why should we deny that they have it?  And if you 

agree that they have a soul—I’m talking to you fanatics!—you 

have lost the argument. You may want to protest: We haven’t 

conceded much.  We have said nothing about the nature of 

the animal soul, but now we do say something, namely that it 

is mortal, unlike the human soul. But anyone can see that 

that’s an arbitrary statement [=something you make up as you 

go along]. It is obvious anyone that the animal soul must be 

mortal if ours is, and immortal if ours is; the two kinds of soul 

must suffer the same fate, whatever that may be.  So you have 

escaped out of frying pan into the fire!’ 

 

An image of the famous eighteenth-

century automaton called ‘the 

defecating duck’. It could eat and 

(supposedly) digest food. 
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Homework. 
Look at the list of human and inhuman characteristics you made for the starter activity. Now imagine 

you are either Descartes or La Mettrie. Discuss how and why your list would change (160 words). 

 

Instructions: Name at least three characteristics and make sure you explain how the writer you have 

chosen understands them. You might want to structure your assignment in the following way: 

 

Introduction (20 words) 

Point 1 (40 words) 

Point 2 (40 words) 

Point 3 (40 words) 

Conclusion (20 words) 
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Tutorial 5 – Humanity in Revolution 
 

 
 

 

 

What is the Purpose of Tutorial 5?  

By the end of this tutorial I will be able to… 
 

• Explain what the French Revolution was 

• Discuss how it picked up some of the Enlightenment ideas about human nature 

• Understand and ask questions about the final assignment  

 

 

The French Revolution 

 
On July 14, 1789 a group of people from the third estate stormed the Bastille, a prison in the centre of 

Paris to steal the weapons and liberate the prisoners held there. They did so out of protest against their 

miserable living conditions (think back to what you know about the inequalities and the tax system). 

The storming of the Bastille set off a whole range of events that would forever change not only France, 

but the rest of the world. Revolutionaries got rid of the monarchy and set up a republic.  Their motto 

was ‘Liberté, égalité, fraternité’.  

The revolution ended in 1799. This is when Napoleon, a young general, overthrew the revolutionary 

government and established himself as leader (he would later become emperor and undo many of 

the changes of the revolutionary years). 

 

While historians have endlessly debated – without coming to a conclusion – whether or not the French 

Revolution is the effect of the Enlightenment, it is almost certain that it could not have happened 

without it. It is also certain that many ideas about human nature that we have studied on this course 

came to head in the Revolution, radically changing the way that people thought of themselves and 

their relations with others in society. 
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The Declaration of the Rights of Man 
 

 

 
Jean-Jacques François Le Barbier, Déclaration des droits de l’homme et du citoyen  (1789) Copyright: 

© Musée Carnavalet / Roger-Viollet 

 

In August 1789, the newly formed French Assembly changed their government from a monarchy to a 

constitutional monarchy (a little like we have in the UK now). In 1791, they would then take the next 

step and execute the King, turning France into a Republic. 

 

Here are the first two articles from the Declaration of the Rights of Man of 1789. 

We will read the first three articles. Then, we will pick one of two possible documents to work on: the 

Constitution of Haiti [a French colony, and the first successful slave revolt in history; see map!], and the 

Declaration of the Rights of Women by a woman who called herself Olympe de Gouges. 

 

Answer the following questions: 

 

Q1. What are the main differences between the Declaration and the document you have worked on? 

 

Q2. Why do you think these changes were made? 
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Declaration of the Rights of Man, 

1789 

 

1. Men are born and remain free 

and equal in rights. Social 

distinctions may be founded only 

upon the general good. 

 

2. The aim of all political association 

is the preservation of the natural and 

imprescriptible rights of man. These 

rights are liberty, property, security, 

and resistance to oppression. 
 

The Constitution of Haiti, 1804. 

 

Art. 1. The people inhabiting the 

island formerly called St. Domingo, 

hereby agree to form themselves 

into a free state sovereign and 

independent of any other power in 

the universe, under the name of 

empire of Hayti. 

 

2. Slavery is forever abolished. 
 

Olympe de Gouges [Image], The 

Declaration of the Rights of Woman 

(September 1791 

 

1. Woman is born free and remains 

equal to man in rights. Social 

distinctions may be based only on 

common utility. 

 

2. The purpose of all political 

association is the preservation of the 

natural and imprescriptible rights of 

woman and man. These rights are 

liberty, property, security, and 

especially resistance to oppression. 
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Final Assignment. 
 

With reference to the texts studied on this course, do you think it is possible to 

speak of ‘an Enlightenment view of human nature’ that differs significantly 

from the way that we, in the 21st century, think about what it means to be 

human? 
 
Final assignment instructions:   

 

The first step in answering this question will be to think about the texts that we have studied on this 

course. Can you identify similarities and differences between them? Are there enough similarities for us 

to be able to speak of ‘an Enlightenment view of human nature?  

 

Once you have decided on whether or not you think there was ‘an Enlightenment view of human 

nature’, you need to think of how we, in the 21st century, think of human beings (think back to our first 

tutorial). Again, there are of course a wide range of opinions in the world, but is there anything that 

links them, and that makes them different to what someone in the Enlightenment would have 

thought? 

 

There are many possible ways of structuring your answer, as long as you have an introduction 

summarising your argument and the structure of your essay and a conclusion at the end that gives a 

summary of what you have argued. 

 

You might, for example, structure your essay in the following way: 

1. Introduction 

2. Enlightenment text 1 

3. Enlightenment text 2 

4. Comparison between these texts 

5. Our view today 

6. Comparison  

7. Conclusion 

 

Alternatively, you could structure it in the following way: 

1. Introduction 

2. Enlightenment theme 1 (for example: animals) 

3. Enlightenment theme 2 

4. Comparison between these themes  

5. Our view today 

6. Comparison  

7. Conclusion 

 

Remember: there are no right or wrong answers, as long as you can defend you viewpoint. For a high 

mark, make sure to make links or draw comparisons between your texts rather than just listing your view 

of each text. 

 

 

 

 

 
 

Checkbox. Have you included: 

 

☐ An introduction that includes 

 ☐A clear argument 

☐A restatement of the question in your own words  

☐An overview of your essay 

 

☐ A PEEL structure for each paragraph 

 

☐ A conclusion that restates your main argument 

 

☐References for all sources?  
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The Brilliant Club Mark Scheme Skills Success Criteria 

Knowledge and understanding 

First and foremost: make sure you understand the question.  

Reformulate the question in your own words in the 

introduction to show how you have interpreted the question. 

Include only content that is relevant to the topic and the 

specific assignment question. 

Include key words from the glossary and demonstrate that 

you understand them by explaining what they mean and 

how they relate to the topic. 

Research and evidence 

Include research findings from at least two primary sources 

(texts from the Enlightenment),  

As well as using the sources provided, you might  be 

discovering some sources yourself from the independent 

work that you do outside tutorials – however, this is not 

necessary! 

Developing an argument 

Give reasons and evidence to back up the points that you 

make. You might find the PEEL structure helpful: 

Point – make the key point clear 

Evidence – explain the evidence for the point 

Explanation – explain why your point is relevant and 

important 

Link 

Make links to topics you have covered during tutorials as 

well as – if you wish –  some topics that you have not 

discussed during tutorials. 

Critical evaluation 

Include evaluation of what is being described and provide 

clear justification and reasoning. 

Make an argument that is relevant to the question. 

Select relevant research evidence to back up your thinking. 

Structure and presentation 

Organise your ideas in paragraphs with a logical structure 

Include an introduction that clearly outlines what the 

assignment will contain. 
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P a g e  |   48 
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Tutorial 6 – Feedback tutorial  
 

 

 

What is the Purpose of Tutorial 6?  

• To receive feedback on your final assignment 

• To respond to the feedback from your Uni Pathways teacher 

• To write targets for improvement on your final assignment  

 

Final assignment feedback from your Uni Pathways Teacher 

(Remember to look at the mark scheme to help you understand what you have done well so far, and 

how you can do even better in your final assignment) 

 

 

Here are three things that my Uni Pathways Teacher thought I did well in my draft assignment 

•   

  

 

•  

 

 

•  

 

 

 

 

Here are three things that my Uni Pathways Teacher thinks that I could do to get a higher mark in my 

final assignment 

 

•  

•  

•  
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Tasks from my Uni Pathways Teacher to do during the feedback tutorial to help me improve 

•  

•  

•  

 

My response: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Actions I will take to improve my final assignment after this tutorial… 

 

•  

 

•   

 

•  

 

 

 

Hand in date for my final assignment: 
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Tutorial 7 – Final tutorial  
 

 

 

What is the Purpose of Tutorial 7?  

• To receive feedback and a grade on your final assignment. 

• To reflect on the programme including what you enjoyed and what was challenging.  

• To ask any questions you may have about university. 

 

 

Final assignment feedback from my Uni Pathways Teacher 

Final mark: University style grade: 

Feedback: Here are three things that my Uni Pathways teacher thought I did well in my final 

assignment 

 

•  

 

•  

 

•  

 

 

 

Here are three things that my Uni Pathways teacher thinks I should remember for when I am doing this 

kind of study in the future 

 

•  

•  

•  
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University  

 

What questions do you still have about University after taking part in Uni Pathways?  

•   

  

•   

  

•   
 

 

Reflecting on Uni Pathways  

 

What did you most enjoy about Uni Pathways?  

•   

  

•   

  

•   
 

 

 

What did you find challenging about the 

programme? 
How did you overcome these challenges?  

•   

 

•   

  

•   
   

•  

 

•   

  

•   
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Appendix 1 – Referencing correctly  
When you get to university, you will need to include references in the assignments that you write, so we 

would like you to start getting into the habit of referencing in your Brilliant Club assignment. This is really 

important, because it will help you to avoid plagiarism. Plagiarism is when you take someone else’s work 

or ideas and pass them off as your own. Whether plagiarism is deliberate or accidental, the 

consequences can be severe. In order to avoid losing marks in your final assignment, or even failing, you 

must be careful to reference your sources correctly.  

 

What is a reference? 

A reference is just a note in your assignment which says if you have referred to or been influenced by 

another source such as book, website or article. For example, if you use the internet to research a 

particular subject, and you want to include a specific piece of information from this website, you will 

need to reference it. 

 

Why should I reference? 

Referencing is important in your work for the following reasons: 

• It gives credit to the authors of any sources you have referred to or been influenced by. 

• It supports the arguments you make in your assignments. 

• It demonstrates the variety of sources you have used. 

• It helps to prevent you losing marks, or failing, due to plagiarism. 

 

When should I use a reference? 

You should use a reference when you: 

• Quote directly from another source. 

• Summarise or rephrase another piece of work. 

• Include a specific statistic or fact from a source. 
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How do I reference?  

There are a number of different ways of referencing, and these often vary depending on what subject 

you are studying. The most important to thing is to be consistent. This means that you need to stick to the 

same system throughout your whole assignment. Here is a basic system of referencing that you can use, 

which consists of the following two parts: 

1. A marker in your assignment: After you have used a reference in your assignment (you have read 

something and included it in your work as a quote, or re-written it your own words) you should 

mark this is in your text with a number, e.g. [1]. The next time you use a reference you should use 

the next number, e.g. [2]. 

2. Bibliography: This is just a list of the references you have used in your assignment. In the 

bibliography, you list your references by the numbers you have used, and include as much 

information as you have about the reference. The list below gives what should be included for 

different sources.  

a. Websites – Author (if possible), title of the web page, website address, [date you accessed 

it, in square brackets].  

E.g. Dan Snow, ‘How did so many soldiers survive the trenches?’, 

http://www.bbc.co.uk/guides/z3kgjxs#zg2dtfr [11 July 2014]. 

b. Books – Author, date published, title of book (in italics), pages where the information came 

from. 

E.g. S. Dubner and S. Levitt, (2006) Freakonomics, 7-9.  

c. Articles – Author, ‘title of the article’ (with quotation marks), where the article comes from 

(newspaper, journal etc.), date of the article. 

E.g.  Maev Kennedy, ‘The lights to go out across the UK to mark First World War’s centenary’, 

Guardian, 10 July 2014. 

  



P a g e  |   55 
 

MAPS 

A. Map of Europe ca 1789 

 
 From https://www.timemaps.com/history/europe-1789ad/ 
 

A. Haiti before the Revolution. Note that the French name for Haiti before 

its liberation was Saint-Domingue. Santo Domingo (what today is the 

Dominican Republic) was a Spanish colony. 

 

 
 

https://www.timemaps.com/history/europe-1789ad/
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Revolutionary Toussaint Louverture who helped achieve independence for Haiti 

 

B. Map of the World showing Haiti in the red circle 
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Notes 
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