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Uni Pathways launch event  

   

Welcome to Uni Pathways! We are delighted to be able to launch the Uni Pathways 

programme with you. We hope that you are ready to embark on your Uni Pathways journey 

and that you enjoy the video.  

You will be asked to pause the video at times to complete some work in this workbook, so 

make sure you have a pen / pencil to hand when you start the video.  

   

By the end of the video, you will have  

• Learnt about what studying at university means  
• Learnt about some of the skills that you will develop during Uni Pathways  
• Heard from pupils who have participated in Uni Pathways or The Scholars 

Programme (which is the same programme!)  
• Heard from current university students talking about what life is like at 

university   
   

If you are in school your teacher will play the video. If you are at home and logged in to a 

session with your teacher, your teacher will play the video and show it to you. If you are 

participating independently your teacher will email you the link to the video or the video 

file. There are opportunities for you to answer some questions, and you will be told when to 

pause the video to answer them.  

   

 Introduction to Uni Pathways  

   

1. Write down what you think a supra-activity is  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

  

2. Independent learning is 

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

3. Write down in your own words what resilience means, and come up with a different 

example to the one mentioned in the PowerPoint.  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

4. Why do you think analysis and evaluation skills are useful in your academic 

career?  ________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________  

   

5. Why do you think analysis and evaluation skills are useful in life in 

general?  _______________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________
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_________________________________________________________________________________________

__________  

   

6. What are the different types of learning that university students do?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

Pupils’ experience of Uni Pathways  

You will now watch some pupils talk about their experience of learning a PhD topic and 

producing a final assignment. Some may refer to The Scholars Programme rather than Uni 

Pathways. As you heard in the introduction PowerPoint, The Scholars Programme is a very 

similar programme to Uni Pathways.  Listen carefully and then respond to the questions 

below. Be prepared to share some of your responses with your peers.  

  

1. How did the pupils describe talking about writing a long essay for their final assignment?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

2. Write down something that one of the pupils mentioned was particularly interesting in 

their course.  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

3. What were some challenges that the pupils met?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

Virtual campus tours  

You will now go on a virtual tour of some universities! Once you have seen some of the 

university campuses, respond to the questions below.  

Note down something that you liked out of any of the campus tours you saw. It may be a 

particular building, space, city etc.  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

1. Were there any similarities between the different university campuses? If so, what are the 

similarities?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________
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2. If you had to pick one of those universities to go and visit in person, which one would it be 

and why?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

   

  

  

  

3. Note down some of the societies that you could join at different universities   

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

   

Meet university students!  

You are about to virtually meet or hear from some current university students.  

If you are virtually meeting them, think about what questions you would like to ask the 

students, share your questions with a partner and note those questions down in the space 

below.  

  

If you are not meeting them but watching some videos that they have made, use the 

space below to note down what else you would like to find out about university. You can 

then ask your teacher during Uni Pathways tutorials!  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

   

   

   

Reflection  

Congratulations on completing the launch of the Uni Pathways programme. Before you go, 

take some time to reflect on what you have learnt by answering the following questions:  

  

1. Are there any aspects of university style learning that you would look forward to? If so, 

what are they?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

  

2. What challenges do you think students face when learning at university? How would you 

try to overcome these challenges?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________
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_________________________________________________________________________________________

  

  

3. What skills do you hope to develop during your Uni Pathways course?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

  

4. What part of Uni Pathways seems the most challenging for you?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

  

5. What are you most looking forward to about Uni Pathways?  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________
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Timetable and Assignment Submission 

 

Timetable – Tutorials 

Tutorial Date Time Location 

1     

2    

3    

4    

5    

6 (Feedback)    

7 (Feedback)    

 

Timetable – Homework Assignments 

Homework Assignment Description Due Date 

Tutorial 1 
Baseline Assignment: what was the ‘Agricultural 

Revolution’? 

 

Tutorial 2 Zooarchaeological Methods  

Tutorial 3 Launceston Castle Livestock  

Tutorial 4 Comparing Case Study Evidence  

Tutorial 5 Draft Assignment  

 

Assignment Submission – Lateness and Plagiarism 

Lateness 

Submission after midnight on the due date 10 marks deducted 

Plagiarism 

Some plagiarism 10 marks deducted 

Moderate plagiarism 20 marks deducted 

Extreme plagiarism  Automatic fail 
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Course Rationale 

 

‘Agricultural Revolution’ is a highly controversial idea, which historians and archaeologists 

have argued about for decades. Despite many studies, they cannot agree on precisely 

what changed, when, and where. By the nineteenth century in England, the countryside 

and livestock had completely transformed. However, academics are still searching for 

answers to questions like “Why did change happen?”, “Was it a ‘revolution’?”, and “How 

did this lead to modern farming?”. 

 

During this course, you will study this controversial idea of the ‘Agricultural Revolution’, and 

contribute to the continuing academic debate over when, where, how (and even if!) it 

happened. You will analyse data from real archaeological sites and combine skills from 

both science and history to identify key trends in the timing and extent of livestock change. 

 

You will mainly use the study of animal bones to address the question and will analyse data 

from across England to recognise changes in livestock like age-at-death, species frequency 

and size. You will then use this information, alongside historical evidence and sources, to 

evaluate arguments for and against the ‘Agricultural Revolution’ in the late Medieval 

period. 

 

 

 

 

 

 

 

 

 

 

 

 

 

‘Cows at the trough’ by Jacobus Vrijmoet is licensed under CC-BY-NC-SA 2.0 
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Uni Pathways Mark Scheme 2020 

 
   Subject Knowledge  Critical Thinking  Written Communication  

1st   

The work shows a depth of 

knowledge and understanding 

of key concepts and scientific 

methods, through engaging with 

relevant sources.  

Knowledge is used to build and 

support highly effective 

arguments and explanations.   

  

   

Analyses key scientific 

evidence, arguments, and 

reasoning. Interprets meaning 

and makes connections.  

Identifies and critically 

evaluates key scientific 

arguments and evidence, 

deciding on their 

credibility, strength, and 

relative significance, drawing 

convincing conclusions.  

  

The work has a coherent flow and is 

well structured.   

The writing style is appropriate; 

scientific language and key subject-

specific terms are used accurately 

and effectively to support the 

arguments and explanations made.  

There are no, or very few, errors in 

spelling or grammar.   

Consistent referencing, appropriate 

paragraphing and use of correctly 

labelled tables 

and graphs matching the style 

taught in the course.  

2:1  

The work shows an 

understanding of key concepts 

and scientific methods, drawing 

on relevant sources.  

Knowledge is used to build and 

support effective 

arguments and explanations.   

  

Analyses relevant scientific 

evidence, arguments, and 

reasoning.  

Identifies and critically 

evaluates relevant scientific 

arguments and evidence, 

deciding on their credibility 

and strength, drawing 

reasonable conclusions.  

Shows some understanding 

of the relative value of 

evidence and arguments.   

The work is well-structured.  

The writing style is 

appropriate; subject-specific 

language and key terms are used 

correctly.   

There are few errors in spelling or 

grammar.   

Mostly consistent referencing and 

use of tables and figures; matching 

the style taught in the course.  

2:2  

The work shows an 

understanding of key concepts 

and scientific methods, with no 

major misconceptions.  

Beginning to apply this 

knowledge to build and support 

effective 

arguments and explanations.  

  

Identifies and uses basic 

scientific evidence, 

arguments, and reasoning.  

Showing some understanding 

of the quality of scientific 

arguments and evidence.  

Not yet showing 

understanding of 

the relative value of evidence 

and arguments.   

  

The work has some structure.   

The writing style can sometimes be 

informal; occasionally subject-

specific language and key 

terms are not used when it would be 

appropriate to do so.    

There are some errors in grammar 

and spelling do not get in the way 

of communicating the content.   

Referencing has some consistency; 

matching the style taught in the 

course   

Limited use of tables and graphs.  

3rd   

Shows a developing 

understanding of key concepts 

and scientific methods, with 

some misconceptions.  

Does not yet apply this 

knowledge to build and support 

arguments and explanations.    

Beginning to analyse scientific 

evidence, arguments, and 

reasoning.  

Describes evidence and 

arguments, while not 

yet evaluating them.   

  

The grammar, spelling, style, and 

structure of the work need 

improving in order to communicate 

ideas to the reader.   

Subject-specific language, key 

terms and references are not always 

used correctly.  

Limited, or no use of tables 

and graphs.  
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Baseline Assignment: Pupil Feedback Report 

Name of Pupil  

Name of School  

Name of RIS teacher Dr T Springer 

Title of Assignment 
Was there a late Medieval ‘Agricultural Revolution’ in livestock 

husbandry? 

How your assignment is graded: 

Grade Marks What this means 

1st 70+ Performing to an excellent standard at A-level 

2:1 60-69 Performing to a good standard at A-level 

2:2 50-59 Performing to an excellent standard at GCSE 

3rd 40-49 Performing to a good standard at GCSE 

Working towards a pass 0-39 Performing below a good standard at GCSE 

Did not submit DNS No assignment received by The Brilliant Club 

 

Lateness 

Any lateness 10 marks deducted 

Plagiarism 

Some plagiarism 10 marks deducted 

Moderate plagiarism 20 marks deducted 

Extreme plagiarism  Automatic fail 

Marks 

OVERALL MARK / 100  
FINAL MARK / 100 
(including any deductions) 

 

DEDUCTED MARKS  FINAL GRADE  

If marks have been deducted (e.g. late submission, plagiarism) the teacher should give an explanation in this section: 

 

Mark Breakdown and Feedback 

Subject knowledge 

 
mark 

 

 

Critical thinking  

 
mark 

 

 

Written communication 

 
mark 
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Final Assignment: Pupil Feedback Report 

Name of Pupil  

Name of School  

Name of RIS teacher Dr T Springer 

Title of Assignment 
Was there a late Medieval ‘Agricultural Revolution’ in livestock 

husbandry? 

How your assignment is graded: 

Grade Marks What this means 

1st 70+ Performing to an excellent standard at A-level 

2:1 60-69 Performing to a good standard at A-level 

2:2 50-59 Performing to an excellent standard at GCSE 

3rd 40-49 Performing to a good standard at GCSE 

Working towards a pass 0-39 Performing below a good standard at GCSE 

Did not submit DNS No assignment received by The Brilliant Club 

 

Lateness 

Any lateness 10 marks deducted 

Plagiarism 

Some plagiarism 10 marks deducted 

Moderate plagiarism 20 marks deducted 

Extreme plagiarism  Automatic fail 

Marks 

OVERALL MARK / 100  
FINAL MARK / 100 
(including any deductions) 

 

DEDUCTED MARKS  FINAL GRADE  

If marks have been deducted (e.g. late submission, plagiarism) the teacher should give an explanation in this section: 

 

Mark Breakdown and Feedback 

Subject knowledge 

 
mark 

 

 

Critical thinking  

 
mark 

 

 

Written communication 

 
mark 
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Subject Vocabulary 

 

Word Definition In a sentence 

Medieval 

The time period in Europe between 

about 1100 and 1550AD. 

Many castles were built in the 

Medieval period to defend towns. 

Selective Breeding 

The process of choosing animals 

with desired characteristics to 

reproduce. 

Selective breeding by humans led 

to bigger and better animals. 

Traction 

The process of hauling heavy loads 

in farm work. For example, this can 

include ploughing fields or pulling 

carts. 

Large horses are used for traction 

because they are very strong. 

Veal 

Meat taken from very young cattle, 

typically under about eight months 

old. 

I went to the butcher and bought 

some veal for dinner. 

Post-cranial 

Any part of the skeleton which is not 

the skull or teeth. 

The leg bones are examples of post-

cranial bones. 

Quantification 

The process of counting identified 

animal bones. This provides us with 

meaningful data. 

Quantification results suggested 

that cattle were more common in 

the past than horses. 

Number of Identified 

Specimens (NISP) 

The straightforward count of how 

many bones and teeth can be 

identified. 

The NISP showed that lots of cattle 

and horse bones were identified on 

the site. 

Minimum Number of 

Individuals (MNI) 

An estimate of the number of 

animals on an archaeological site in 

the past. 

The MNI results showed that there 

were five pigs on the site. 

Age-at-Death 

The age at which an animal died in 

the past. 

There is a low age-at-death 

because the pig was killed for meat 

as soon as it was big enough. 

Metrics 

The method of measuring animal 

bones and teeth to investigate size 

and shape. 

Metrics showed that cattle got 

bigger due to improved farming 

techniques. 

Arable 

The branch of farming concerned 

with growing crops. 

Arable farming includes growing 

barley and wheat. 

Pastoral 

The branch of farming concerned 

with raising livestock. 

Pastoral farming includes rearing 

animals like cattle and sheep. 

 



Page |   14 

 

Tutorial 1 – What is the ‘Agricultural Revolution’? 

 

 

 

 

 

 

 

 

 

 

 

 

 

‘Medieval Farming’ by Gilles de Rome is licensed under CC-BY-NC 4.0 

 

 

What is the Purpose of Tutorial 1?  

• I can define ‘revolution’, and explain how this relates to agricultural change 

• I can describe key farming changes associated with the ‘Agricultural Revolution’ 

• I can compare opposing views on the timing of the ‘Agricultural Revolution’ 
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Activity 1: What is a ‘revolution’? 

Discuss the definitions with your partner, and place the numbered definitions of ‘revolution’ 

in order from least to most appropriate in relation to Medieval livestock change: 

 

 

 

 

 

 

 

 

 

 

 

Write down the most appropriate definition for ‘revolution’: 

 

 

 

 

 

 

 

 

 

 

 

  

Least appropriate         Most appropriate 
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Activity 2: What was the ‘Agricultural Revolution’? 

 
After discussing with your partner, sort the farming changes associated with ‘Agricultural 

Revolution’ into whether they affected arable or pastoral farming, or both. If you are unsure 

of the definitions of either arable or pastoral, check your subject vocabulary page (pg. 8). 

 

Arable Both Pastoral 
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Activity 3: When was the ‘Agricultural Revolution’? 

Read the extract below: 

1) Highlight key information about the timing of the ‘Agricultural Revolution’. 

 

Adapted from Fraser, T 2020: ‘Livestock and Landscape: Livestock Improvement and Landscape Enclosure in Late and 

Post-Medieval England’, PhD thesis, University of Sheffield  

 
  

Dating the ‘Agricultural Revolution’ has become more uncertain since the initial debate in the 

first half of the 20th century. Beckett (1990) suggests that it is no longer commonly associated with 

the Industrial Revolution, and probably occurred before 1750. Clark (1991, 212) agrees, arguing 

that output per agricultural worker became “unusually high” in sixteenth-century England and 

thus the substantial development of the agricultural sector occurred before the 18th-19th century 

period associated with industrial progress. Kerridge (1967) argued that agricultural improvement 

took place between 1560 and 1767, with the core achievements occurring before 1673. Pressures 

like land hunger and population on sixteenth-century resources form the basis of Kerridge’s 

argument – he states that these factors encouraged a reorganisation and improvement of 

agriculture which previous historians had overlooked (Beckett 1990, 6). He was also the first to 

question the impact of pioneering 18th century “innovators” such as Jethro Tull, Lord Townshend 

and Thomas Coke. He asserted that the reputation of those pioneers and the importance of 

agricultural change in the eighteenth century were overemphasised (Overton 1984, 121). 

Chambers and Mingay (1966, 12) also suggest that the supposed pioneers operated largely by 

trial and error, not necessarily appreciating the underlying motivation behind their actions. Finally, 

Overton (1996a, 4) asserts that not only was Townshend too young to have introduced the first 

turnips, but Jethro Tull was not the first to invent a seed drill, and Coke’s practices may have 

caused harm to the land’s productivity. 
 

Despite these arguments placing the ‘Agricultural Revolution’ before the seventeenth century, 

the argument for a later revolution persists. For example, Campbell and Overton (1991) still argue 

for a later transformation, stating that “most rapid and profound transformation of technology 

and productivity” occurred after 1750. Their assertion that 1790 to 1820 was “an almost complete 

break with the past...over the working lives of one generation of farmers” is enough to convince 

them, and others, of revolutionary change in this period. Overton (1996a, 197) also asserts that 

there is insufficient evidence for an ‘Agricultural Revolution’ before the eighteenth century, as 

sixteenth-century yield increases were moderate and not suggestive of “agricultural triumph” 

(Overton 1996b, 17). This is mirrored by Mingay’s (1977) assertion that, despite some farming 

development from the sixteenth century, improvement only gathered pace in the later 

eighteenth century. Hopcraft (1994) also maintains that revolutionary change did not occur until 

the seventeenth to eighteenth centuries, but states that rural changes in the fourteenth to 

sixteenth centuries, for example new technology, enclosure and emergence of small farmers, 

were crucial to that later development. This is supported by Chambers and Mingay (1966, 5), who 

admit that the foundations of agricultural change lie in the later Medieval period. 
 

Overall, during modern studies, the ‘Agricultural Revolution’ was placed in the period between 

1560 and 1880, occurring in up to five stages varying in timing throughout the country. While 

several historians argue for a later change, the fact that significant agricultural transformation 

occurred much earlier cannot be ignored. Recent consensus points to this ‘revolution’ being a 

more gradual process of improvement in multiple stages varying in timing and nature (Allen 1991; 

Beckett 1990). For example, Thirsk (1987, 57-61) suggests that changes were slower to appear in 

the North of the country, so transformation which occurred in the mid-sixteenth century in East 

Anglia may have taken over a century to reach Northern England. This may contribute to why 

historians have differed so greatly in their assessment of the timing of the ‘Agricultural Revolution’. 
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2) Using the information from the extract, try to place the ‘Agricultural Revolution’ on 

the timeline below, and write a sentence explaining why you have placed it at that 

time. Be prepared to share your answer with the group. You may wish to consider: 

 

• Which time periods do researchers identify as key periods of change? 

• Do you think the ‘Agricultural Revolution’ should be placed in a specific century or 

across several? 

• Which historians agree with where you have placed the ‘Agricultural Revolution’? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

14th century 

(1300-1400) 

19th century 

(1800-1900) 

15th century 

(1400-1500) 

16th century 

(1500-1600) 

17th century 

(1600-1700) 

18th century 

(1700-1800) 
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Baseline Assignment 

 

Carefully read the extracts provided below about the ‘Agricultural Revolution’, and answer 

the following questions (300 words): 

a) Write a definition for the ‘Agricultural Revolution’ in your own words’ and describe 

some of the key changes associated with it during the Medieval period. 

b) Do you agree that farming change in the late Medieval period was a ‘revolution’? 

(think about the definition of revolution, and the evidence presented in the reading). 

 

I particularly want to see your thoughts and opinions for part b – the PEE structure can help 

you with this: 

 

Point Make the point clearly 

Evidence Provide and explain evidence for the point (use evidence from the 

tutorial 1 reading and below) 

Explanation Explain why your point is relevant and important (relate it back to the 

question) 

 

Baseline Assignment Success Criteria: 

 

The table below explains what you should try to include in the baseline assignment to fulfill 

the mark scheme criteria: 

 

Mark Scheme Skills Examples of success criteria to include 

Subject Knowledge  Include the key subject-specific terms 

from your glossary. 

 Use your subject-knowledge to 

support your argument. This includes 

referring to the reading extracts) 

 Try to carry out some independent 

research (outside what we cover in 

tutorials). Explain how the sources you 

have used relate to your argument. 

 

Critical Thinking  Give reasons to back up your 

interpretation. You might find the PEE 

structure helpful. 

 

Written Communication  Check your writing to ensure that 

spelling, punctuation and grammar 

are correct throughout 

 Remember to reference your sources 

correctly 
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Extract from Thomas, R. 2005: Zooarchaeology, Improvement and the British Agricultural Revolution, 

International Journal of Historical Archaeology, 9(2), 72-3 
 

The Agricultural Revolution has long been described as a widespread technological change in British 

farming practice that led to a sustainable increase in agricultural productivity. From the early 

twentieth century until the 1960s there was little doubt in the minds of historians that this occurred 

between about 1760 and 1840 in a movement intimately associated with the Industrial Revolution 

(e.g. Beckett, 1990, p. 1; Ernle, 1912). This was a phenomenon that enabled the farming community 

to feed a population that had grown by ca. 20 million in this period (Kerridge, 1967; Mingay, 1969; 

Turner et al., 2001, p. 211). Some of the traditional features perceived to have led to this increase in 

productivity included: 

• parliamentary enclosure of land; 

• introduction of new farming technology (e.g. the seed drill); 

• new crops and crop rotations; 

• improvement in livestock breeding (Beckett, 1990, p. ix; Overton, 1984, 

p. 119). 
 

These developments were viewed by historians as being largely facilitated by a small number of key 

innovators. Robert Bakewell, for example, became famed for selectively breeding and improving 

domestic animals in Leicestershire; his “New Leicester” breed of sheep fattened quicker and had a 

greater proportion of saleable meat, and his “New Longhorn” cattle carried a larger amount of fat 

(Beckett, 1990, pp. 24–25). 

 

Extract from Fraser, T. 2020: ‘Livestock and Landscape: Livestock Improvement and Landscape 

Enclosure in Late and Post-Medieval England’, PhD thesis, University of Sheffield  

 

Despite a seemingly comprehensive list of factors pointing towards significant agricultural change 

during the Medieval period, many writers are reluctant to label it revolutionary. This may be due to 

the more recent suggestion that changes in productivity were gradual and complex, varying in 

nature across regions and terrain (Kerridge 1967). Thirsk (1987, 57-61) supports this, stating that the 

term ‘Agricultural Revolution’ should be abandoned due to an array of agricultural changes 

occurring slowly, with innovations adapted to meet the needs of each farming region. This 

recognition of agricultural change as slow and variable has led Mingay (1969, 481) to describe the 

phrase as little more than a “convenient label”, masking a multitude of developments during a very 

broad time period. He goes on to state that to talk of the period as revolutionary is “to risk being 

considered a dangerous reactionary” (Mingay 1963, 123). Perhaps then, Overton (1984, 123) is 

correct in stating that the expression is “best dispensed with” as it is “beyond redemption”. 
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Tutorial 2 – What can zooarchaeology tell us about past farming? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

‘Archeozoölogie-Referentiecollectie-Tibia-RCE’ by unknown author is licensed 

under CC BY-NC 4.0 

 

 

 

 

What is the Purpose of Tutorial 2?  

• I can define zooarchaeology, and explain key methods like quantification, age-at-

death and metrics 

• I can discuss how zooarchaeology can help us to identify changes in the past 

• I can analyse and interpret examples of zooarchaeological data 
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Zooarchaeological Methods: 

 

Quantification: 

 

Quantification helps zooarchaeologists to count the number of animals remains from 

archaeological sites. We do this using two methods: 

 

• Number of Identifiable Specimens (NISP): the straightforward count of how many 

specimens can be identified to a species or element (e.g. 4 cattle mandibles, 3 pig 

femurs). 

• Minimum number of Individuals (MNI): the estimate of the number of whole animals 

that lived on an archaeological site. This is estimated using the most common 

element, though it can sometimes be unreliable. 

 

 

Below is an example of a quantification graph: 
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The quantification method used here 

is MNI, which gives an estimate of 

how many whole animals were on 

the site. 

The number of each species is 

indicated by the height of the bar 

(e.g. there were 50 cattle on the site) 

To interpret this graph, you should 

consider: 

• Which species is the most 

common? (sheep) 

• Which species is the least 

common? (horse) 

• Why might this be? (e.g. 

sheep are used for many 

purposes, like meat, milk and 

wool, whereas horses are not 

intensively bred for meat) 
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Age-at-death: 

 

Working out age-at-death tells zooarchaeologists how old an animal was when it died. We 

use the eruption and wear of teeth to estimate the age of an animal. This is useful because 

it can help us to interpret what species were used for (for example, if many cattle from a 

site were around 2-3 years old when they died, they were likely used for meat). 

 

Below is an example of an age-at-death graph: 
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The age is grouped into categories, 

from neonatal (just after birth) to 

elderly. 

We can either study the percentage 

(%) survival (the proportion of animals 

surviving to each age stage), or the 

% kill-off (the proportion of animals 

killed at each age stage) 

To interpret this graph, you should 

consider: 

• We are looking at the age-at-death 

of the whole herd, NOT one animal 

• Which animal are we looking at? 

(for example, animals like cattle or 

pig are more likely to be killed early 

for meat than horse) (cattle) 

• At which age stage was kill-off the 

most? (most killed as adults) 

• What product(s) does this pattern 

suggest that the animals were used 

for? (cattle surviving into adulthood 

suggests use for products like 

traction, where the animal is not 

killed young) 
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Size (metrics): 

 

Zooarchaeologists use measurements to identify any changes in size in animals through 

time. We measure the size and shape of bones and teeth, as they can give us different 

information: 

• The size of bones is affected by genetic AND environmental factors, which means that it 

is hard to be sure what a change is bone size is caused by. 

• The size of teeth is mainly affected by genetic factors, which means that a change in 

tooth size likely indicates a genetic change in the herd. 

 

Examples of genetic factors which affect animal size: 

 

• Climate 

• Geographic origin 

• Nutrition 

• Disease 

 

 

Examples of environmental factors which affect animal size: 

 

• Breed 

• Sex 

• Selective breeding 

• Introduction of new population 

 

Below is an example of a metric graph: 

 

  

0

1

2

3

4

5

6

7

11 11.5 12 12.5 13 13.5 14 14.5 15 15.5 16 16.5 17

F
re

q
u

e
n

c
y

Width (mm)

Width of cattle teeth

Late

Medieval

Post

Medieval

The graph compares the width of 

cattle teeth from different time 

periods, shown in different colours 

To interpret this graph, you should 

consider: 

• Are the measurements similar 

or different for both time 

periods? Here the post-

Medieval measurements 

(blue) are bigger 

• Why might post-Medieval 

cattle be bigger? (they 

produced more meat and 

traction power) 

The bars show the frequency of each 

measurement (e.g. 6 late Medieval 

teeth were 13mm wide) 
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Activity 1: Interpreting zooarchaeological data 

 

Look at the graphs provided and use the questions to interpret them. You should be 

prepared to discuss your answer with your pair and with the whole group. 

 

  
 

Which species are the most and least common? 

 

 

 

What do you think these species might have been used for? 
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Which species does this graph show? 

 

 

 

 

 

Which body part do archaeologists use to work out age-at-death? 

 

 

 

 

At which age were the most animals killed? (use the key to give the age in years) 

 

 

 

 

 

What does this suggest the animals were used for? 
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Graph showing width measurements of cattle leg bones: 

 

   

5,500 years ago 

 

 

 

 

 

          6,000 years ago 

 

 

 

 

 

          6,500 years ago 

 

 

 

 

          7,000 years ago 

 

 

 

 

 

 

 

 

          10,000 years ago 

 

 

 

 

Which species does this graph show? 

 

 

 

 

In which time period are the measurements the largest? 

 

 

 

 

When did the cattle measurements get smaller? 

 

 

 

 

Why might this be? 
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Activity 2: How does zooarchaeology help us to study the ‘Agricultural 

Revolution’? 

 

Discuss in pairs: Read the livestock changes linked to the ‘Agricultural Revolution’ and tick 

which zooarchaeological method(s) you think would help to identify it: (some might need 

more than one!) 

 

           Quantification         Age-at-Death          Metrics 

 

 

1. Breeding or importing larger livestock 
 

 

 

 

2. More sheep used for wool trade 

 

 

 

3. Switch to horses for traction (from cattle) 

 

 

 

4. Increased veal specialisation 
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Homework 2: Zooarchaeological Methods 

 
A zooarchaeologist has excavated a site and wants to understand more about the animal 

bones they have found. Read the scenarios below and write down which method(s) would 

help, and why. 

 

Remember, the zooarchaeological methods you can use are: 

• Quantification (counting the amounts of species/ body parts) 

• Age-at-death (finding out how old animals were when they died) 

• Metrics (measuring the size of body parts to estimate the size of animals) 

 

For example: 

The zooarchaeologist could use quantification to estimate the number of sheep on the site, 

because that method tells us the amount of species present in the past. 

 

 

1. Which method(s) could the zooarchaeologist use to work out whether cattle were killed 

for meat, or kept for milk? Why? 

 

 

 

 

2. Which method(s) could the zooarchaeologist use to find out when cattle were replaced 

by horses for traction? Why? 

 

 

 

 

3. Which method(s) could the zooarchaeologist use to find out if larger pigs were producing 

more meat in the Medieval period? 
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Tutorial 3 – Case Study: Launceston Castle 

 

‘Launceston Castle Gatehouse’ by Nilfanion is licensed under CC BY-NC 3.0 

 

 

 

 

What is the Purpose of Tutorial 3?  

• I can interpret real zooarchaeological data 

• I can construct an argument and support it using zooarchaeological evidence 

 

 

Background to case study: 

 

• Launceston Castle is a high-status castle site in Cornwall 

• It was occupied from the 11th to the 17th century (1000 to 1800) 
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Activity 1: Livestock evidence from Launceston Castle 

 

Look at the graphs below and interpret them by answering the questions. Be prepared to 

discuss and support your interpretation with the group. 

 

Quantification: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Which species were the most and least common? 

 

 

 

 

 

2. Describe how the numbers of different species change over time. 

 

 

 

 

 

 

3. When do these changes happen for each species? 
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Graph showing NISP from Launceston Castle: 
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Age-at-Death: 

 

Graph showing sheep age-at-death from Launceston Castle: 

 

1. Which species do these graphs show? 

 

 

 

2. In the 15th century, at what age(s) were the most sheep killed at Launceston Castle? 

(use the key to give the age in years) 

 

 

 

 

 

 

17th century 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

16th century 

 

 

 

 

 

 

 

 

 

 

 

 

 

15th century 
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3. What do you think this suggests sheep were used for on the site? 

 

 

 

 

4. Does this pattern significantly change in the 16th and 17th century? Explain why. 

 

 

 

 

 

 

Metrics: 

 

Graph showing width of cattle teeth through time: 

 

17th century 

 

 

 

 

16th century 

 

 

 

 

 

 

 

 

15th century 

 

 

 

 

 

 

 

 

 

13th century 
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1. Which species and body part do these graphs show? 

 

 

 

2. Does the size of cattle teeth change through time? If so: 

a. How does the size change? 

b. When does the size change happen? 

 

 

 

 

 

3. Why do you think this size change might have happened? 

 

 

 

 

 

Activity 2: Did livestock change at Launceston Castle? 

1. Based on the zooarchaeological evidence above, complete the table: 

 

What changed at Launceston Castle? When? What stayed the same at Launceston Castle? 

  

 

2. Do you think this evidence suggests that a livestock ‘revolution’ happened at 

Launceston Castle? Why? (consider whether you think a sudden or large change 

happened in livestock numbers, age or size) 
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17th century 

 

 

 

 

16th century 

 

 

 

 

 

 

 

 

15th century 

 

 

 

 

13th century 

Homework 3: Launceston Castle Livestock 

Interpret the following metric graph by answering the questions below: Guidance on 

interpreting a metric graph can be found on page 19. 

 

Graph showing the size of sheep at Launceston Castle: 

 
 

How does the size of sheep change through time? 

 

 

 

 

When does this change happen? 

 

 

 

 

Does the evidence from this graph support your answer to question 2 (page 29)? Why/ why 

not? (In your answer you should consider whether you think a sudden or large change 

happened in sheep size). 

 

 

 

 

 



Page |   36 

 

Tutorial 4 – Case study: Wharram Percy 

 

 

‘Wharram Percy Geograph’ by Nyh is licensed under CC BY-NC 2.0 

 

 

 

What is the Purpose of Tutorial 4?  

• I can practice interpreting data from an archaeological site 

• I can compare the evidence from different case studies 

• I can assess the evidence for or against livestock ‘revolution’ 

 

 

 

Background to case study: 

 

• Wharram Percy is a rural village. 

• The site was occupied from the 10th to the 17th century, before being totally 

deserted. 
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Activity 1: Livestock evidence from Wharram Percy 

Discuss in pairs then write an interpretation for the graphs below using the prompts 

provided: 

 

 

Graph showing the quantification (NISP) of species from Wharram Percy: 

 

 
 

• Which species are the most/ least common? 

• Do the numbers of livestock change through time? 

• When do these changes happen? 
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Graph showing sheep age-at-death from Wharram Percy: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• At which age(s) are the most sheep killed? 

• Does this change through time? 

• What does this suggest sheep were used for? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

16th-18th century 

 

 

 

 

 

 

 

 

15th-16th century 

 

 

 

 

 

 

 

 

13th-14th century 
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Graph showing cattle measurements from Wharram Percy: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Does the size of sheep change through time? 
• If so, when and how? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

17th-18th century 

 

 

 

 

 

 

 

 

 

15th-16th century 

 

 

 

 

 

 

 

 

 

13th-14th century 
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Activity 2: Case Study Comparison 

Fill in the table below comparing the zooarchaeological data from Launceston Castle and 

Wharram Percy. Summarise the information by writing: 

• If there was a change through time 

• When that change happened. 

 

Site 

 

Method Launceston Castle Wharram Percy 

Quantification 

  

Age-at-Death 

  

Metrics 

  

Activity 3: Livestock ‘Revolution’? 

Using the information in the table above, do you think the zooarchaeological evidence 

from the case studies shows a ‘revolution’? Be prepared to share you reasoning with the 

group. 

 

Place a tick (✓) in the box if you think the method shows that there was a ‘revolution’, and 

a cross () if you think it does not. For example, if you think that the quantification evidence 

from Launceston Castle shows a sudden or large change, put a tick in the first box. 

 

Site 

 

Method 

Launceston 

Castle Wharram Percy 

Quantification 
  

Age-at-Death 
  

Metrics 
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Homework 4: Comparing Case Study Evidence 

Using the evidence from the tutorial, write a paragraph to evaluate whether you think the 

evidence from Launceston Castle and Wharram Percy shows a Medieval livestock 

‘revolution’. You should: 

 

• Choose one of the zooarchaeological methods to discuss 

• State whether you think it shows a ‘revolution’, and why. You may wish to refer to the 

definition of revolution from tutorial 1. 

• Use zooarchaeological evidence to support your argument. 
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Tutorial 5 – Was there an ‘Agricultural Revolution’? 

 

 

‘A woman milking a cow, woodcut, 1547’ by anonymous is 

 licensed under CC BY-NC 4.0 

 

 

 

What is the Purpose of Tutorial 5?  

• I can integrate historical and zooarchaeological evidence to develop an argument 

• I can explain how to summarise and reference academic sources 

• I can plan a piece of academic work, including an introduction, logical paragraph 

structure and appropriate conclusion 
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Activity 1: Other evidence for ‘Agricultural Revolution’? 

 

Below are some extracts from academic sources about the ‘Agricultural Revolution’: 

 

 

Fraser, T. 2020: ‘Livestock and Landscape: Livestock Improvement and Landscape 

Enclosure in Late and Post-Medieval England’, PhD thesis, University of Sheffield  

 

Albarella, U. 1997: ‘Size, power, wool and veal: zooarchaeological evidence for late 

Medieval innovations’, Environment and subsistence in Medieval Europe, 9, 19-30 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“The most remarkable evidence of a change in the type of animals — and consequently 

in their use – between medieval and early modern times comes 

from bone measurements. Cattle, sheep and to some extent pig, domestic fowl and 

possibly horse all increased in size, and recent archaeological evidence 

suggests that the beginning of this trend is to be found already in the 16th century, and 

possibly earlier. 
 

We have known this from archaeological and historical evidence for a long 

time, but recent archaeological work has thrown further light on the problem. The main 

findings of this more recent research can be summarised as follows: 
 

a. In medieval times different sizes of cattle and sheep could be found in different regions 

of England. It seems that animals from peripheral areas, such as the west country and the 

far North, were smaller. The small size of Welsh 

and Cornish livestock is also mentioned in historical sources (Thirsk 1967) 
 

b. The increase in size started, at least in some areas and for some species, earlier than 

was thought in the past. At Launceston Castle we have evidence of a substantial size 

increase already in the 16th century, and, although much smaller, in the 15th century. 

Very large 16th century animals have also been found at Lincoln (Dobney et al. 1996) 

and Camber Castle, Sussex (Connell & Davis in prep.). The presence of “improved” sheep 

in 16th century Cornwall is also mentioned by Carew (1602). 
 

c. The size increase did not occur at the same pace and at the same time for all species. 

In cattle it was rather sudden, whereas in sheep much more gradual. In pig and domestic 

fowl, it occurred at a later stage, perhaps no earlier than the 17th century.” 

Despite a seemingly comprehensive list of factors pointing towards significant 

agricultural change during the Medieval period, many writers are reluctant to label it 

revolutionary. This may be due to the more recent suggestion that changes in 

productivity were gradual and complex, varying in nature across regions and terrain 

(Kerridge 1967). Thirsk (1987, 57-61) supports this, stating that the term ‘Agricultural 

Revolution’ should be abandoned due to an array of agricultural changes occurring 

slowly, with innovations adapted to meet the needs of each farming region. This 

recognition of agricultural change as slow and variable has led Mingay (1969, 481) to 

describe the phrase as little more than a “convenient label”, masking a multitude of 

developments during a very broad time period. He goes on to state that to talk of the 

period as revolutionary is “to risk being considered a dangerous reactionary” (Mingay 

1963, 123). Perhaps then, Overton (1984, 123) is correct in stating that the expression is 

“best dispensed with” as it is “beyond redemption”. 



Page |   44 

 

Davis, S.J.M. and Beckett, J.V. 1999: ‘Animal Husbandry and Agricultural Improvement: The 

Archaeological Evidence from Animal Bones and Teeth’, Rural History, 10, 1-17 

 

 

 

 

 

 

 

 

 

 

Overton, M. 1996: ‘Re-Establishing the English Agricultural Revolution’, The Agricultural History 

Review, 44(1), 1-20 

 

 

 

 

 

 

 

 

 

  

“These zoo-archaeological indications of an early-onset of agricultural improvement in 

England support the findings of agricultural historians working from a more traditional 

viewpoint. In the medieval period animal were slaughtered relatively old and relatively 

small, while in later centuries they were relatively young, but larger animals. Greater care 

and selective breeding of cattle and sheep in the sixteenth and seventeenth centuries was 

made possible by general improvements to livestock nutrition…. Moreover, this size 

increase reflects increased sophistication of animal husbandry. 

 

It follows from the argument presented in this paper that agricultural improvement in 

England was already under way in the fifteenth and sixteenth centuries, and that 

improvement in animal husbandry should be viewed more as a long-term and gradual 

development originating in the fifteenth century, rather than a revolutionary one which 

commenced sometime after 1760. Nor is such a conclusion out of line with current thinking. 

Overton, one of the few historians in recent years to quote zoo-archaeological evidence, 

has commented that ‘the absence of improvement in the size of cattle is confirmed by 

archaeo-zoological evidence which suggests that the increase in the size of cattle took 

place between the middle ages and the sixteenth century, rather than later. 

If the criteria for an 'agricultural revolution’ are taken to be unprecedented changes in 

output and in the productivities of land and labour, then it is the period after the mid-

eighteenth century that emerges as having experienced such a revolution. It was during 

the eighteenth century that population was able to break through the ceiling of 5.5 

million, that crop yields made a sustained improvement on medieval levels, and land and 

labour productivity were rising together. There were some productivity improvements in 

the seventeenth century, especially with livestock, but they cannot compare with the 

magnitude of changes in the eighteenth century. There were also some important 

changes in agricultural practice before the eighteenth century. Production was intensified 

from the sixteenth century, and was becoming more regionally specialized in the 

seventeenth, but it was not until after1750 that high yielding fodder crops were grown on a 

substantial scale. The arguments for an 'agricultural revolution' commencing in the 

sixteenth century therefore fail to carry conviction. There is some justification in the claim 

that breaking the distinction between pasture and arable is revolutionary, or at least is a 

change of potentially revolutionary significance, although the evidence on which the 

claim is based is open to varying interpretation. 

In fact, the changes of most significance were concerned with livestock husbandry: the 

striking evidence from national prices suggests improvement in the yield of both wool and 

mutton during the first half of the eighteenth century, although cattle appear to be 

producing no more meat. 

The verdict of this paper, that the agricultural revolution did not get underway until the 

eighteenth century, echoes the views of an earlier generation of historians although it is 

based on such new evidence. That evidence overwhelmingly favours the century 

after1750 as the period of most rapid and fundamental change in output and 

productivity, which were associated with equally unprecedented and fundamental 

changes in husbandry.  
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Using the information from the sources above, fill in the table with evidence for and against 

the ‘Agricultural Revolution’: 

 

An example has been done for you using the first source. 

 

Academic Source 

Evidence for revolution: Evidence against revolution: 

Example: Fraser (2020) • Many factors pointing towards 

agricultural change. 

• Changes were gradual and 

complex, and varied across 

the country 

 

Albarella (1997)   

Davis and Becket (1999)   

Overton (1996)   
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Activity 2: Final Assignment Planning 

 

Use the table below to plan the structure and content of your assignment: 

 

The following information will help you to plan and structure your paragraphs: 

 

Point Make the point clearly 

Evidence Provide and explain evidence for the point (use graphs and sources 

from tutorials 1 and 5) 

Explanation Explain why your point is relevant and important (relate it back to the 

question) 

 

 

 

 

Point Evidence Explain 

Introduction Introduce the topic of the essay, define a ‘revolution’, and outline your argument 

Example Historical sources: 

significant increase in 

farming productivity 

BUT changes were 

gradual and complex, 

and varied across the 

country. 

• Thomas (2005) 

 

 

 

• Fraser (2020) 

Some historical sources suggest that new 

farming developments led to a 

significant increase in farming 

productivity (list developments). This 

could suggest that a ‘revolution’ in 

farming occurred in the Medieval period. 

However, the changes appear to have 

taken place over the wide time period 

between the 14th and 18th century (give 

examples). The changes were also likely 

complex and varied across the country, 

which suggests overall that livestock 

changes in the Medieval period were 

not a ‘revolution’ because, while the 

change was large, it was not sudden. 

Paragraph 

1: 
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Paragraph 

2: 

   

Paragraph 

3: 

   

Conclusion Summarise your essay and restate your argument 
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Activity 3: Referencing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Highlight where references should be included in this paragraph:  

Plagiarism has been identified by experts as an area of concern for first year students adjusting 

to the expectations of writing at a university. However, plagiarism is not always committed 

intentionally. Some academics state that plagiarism in student writing is more often due to 

uncertainty about when and how to reference than a deliberate intention to cheat. Plagiarism 

issues are an area of confusion for many students beginning university. This results in “many 

misunderstandings, which coincide with high levels of unintentional plagiarism, bogus 

referencing and collusion”. 

 

WHY reference? 
 

• Gives credit to authors of sources 

you have used 

• Supports your argument 

• Demonstrates the variety of sources 

you have used 

• Prevents you losing marks due to 

plagiarism. (copying) 

WHEN should you reference? 
 

• When you quote directly from a 

source 

• When you summarise or rephrase 

information from a source (even if it is 

in your own words) 

• When you include a specific statistic 

or fact from a source. 

work 

• Two parts... 
✓ Marker in the text – the easiest way is to 

use a number which links to that number 
in the bibliography 

✓ Bibliography – numbered list of sources 
you have used in your assignment (see 
examples in handbook). 

HOW to reference? 

• Make sure you are consistent throughout your work 

• Two parts... 

✓ Marker in the text – the easiest way is to use a number 

which links to that number in the bibliography 

✓ Bibliography – numbered list of sources you have used in 

your assignment (see examples in handbook). 
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Homework 5: Draft Assignment 

 

Final Assignment Title: Based on zooarchaeological and historical evidence, was 

there a late Medieval ‘Agricultural Revolution’ in livestock husbandry? 

 
(2000 words +/- 10%). 

 

When writing your assignment, you should consider the following: 

- Explain the definition of a ‘revolution’ 

- Assess the key changes and timing of the ‘Agricultural Revolution’ 

- Describe the zooarchaeological methods that can help us to identify changes in the 

past 

- Conclude whether the zooarchaeological case studies support the idea of 

‘Agricultural Revolution’ 

- Try to refer to other sources of historical or zooarchaeological information to support 

your argument. 

- Include an introduction to outline your essay, and a conclusion to summarise and 

testate your argument. 

Your assignment should include data from case studies, as well as diagrams and 

independent research to support your argument. 

 

Make sure that all graphs or diagrams included in your work are discussed in your writing. 

When carrying out independent research, make sure that you comment on the reliability of 

your sources, and reference them in the format discussed in tutorials. You can use the 

references provided, and/or search for more information on the agricultural revolution and 

changing size of livestock. 
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Success Criteria: 

 

The table below explains what you should try to include in the final assignment to fulfill the 

mark scheme criteria: 

 

Mark Scheme Skills Examples of success criteria to include in 

the final assignment 

Subject Knowledge  Include the key subject-specific terms 

from your glossary. Demonstrate that 

you understand them by explaining 

their meaning and why they relate to 

the topic. 

 Use your subject-knowledge to 

support your argument. This may 

include referring to diagrams. 

 Try to carry out some independent 

research (outside what we cover in 

tutorials). Explain how the sources you 

have used relate to your argument. 

 

Critical Thinking  Give reasons to back up your 

interpretation. You might find the PEE 

structure helpful: 

o Point: clearly make a point 

o Evidence: explain the 

evidence for the point 

o Explanation: explain why the 

point is relevant and important 

(relate it back to the question). 

 Consider whether your data is reliable, 

and how that might affect your 

interpretation. 

 Try to make links to other topic areas 

that you have not discussed in 

tutorials. 

 Comment on how reliable your 

sources are, and if they have any 

limitations. 

 

Written Communication  Organise your work in paragraphs with 

a logical order (planning really 

carefully will help here). 

 Include a concise introduction to 

introduce the topic, and summarise 

what the essay will contain. 

 Include a conclusion to summarise 

your key points and re-state your 

argument. 

 Check your writing to ensure that 

spelling, punctuation and grammar 

are correct throughout 

 Remember to reference your sources 

correctly 
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Tutorial 6 – Feedback tutorial  

 

 

 

What is the Purpose of Tutorial 6?  

● To receive feedback on your final assignment 

● To respond to the feedback from your Uni Pathways teacher 

● To write targets for improvement on your final assignment  

 

Final assignment feedback from your Uni Pathways Teacher 

(Remember to look at the mark scheme to help you understand what you have done well 

so far, and how you can do even better in your final assignment) 

 

 

Here are three things that my Uni Pathways Teacher thought I did well in my draft assignment 

●   

  

 

●  

 

 

●  

 

 

 

 

Here are three things that my Uni Pathways Teacher thinks that I could do to get a higher mark in my 

final assignment 

 

●  

●  

●  
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Tasks from my Uni Pathways Teacher to do during the feedback tutorial to help me improve 

●  

●  

●  

 

My response: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Actions I will take to improve my final assignment after this tutorial… 

 

●  

 

●   

 

●  

 

 

 

Hand in date for my final assignment: 
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Tutorial 7 – Final tutorial  

 

 

 

What is the Purpose of Tutorial 7?  

● To receive feedback and a grade on your final assignment. 

● To reflect on the programme including what you enjoyed and what was 

challenging.  

● To ask any questions you may have about university. 

 

 

Final assignment feedback from my Uni Pathways Teacher 

Final mark: University style grade: 

Feedback: Here are three things that my Uni Pathways teacher thought I did well in my final 

assignment 

 

●  

 

●  

 

●  

 

 

 

Here are three things that my Uni Pathways teacher thinks I should remember for when I am doing this 

kind of study in the future 

 

●  

●  

●  
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University  

 

What questions do you still have about University after taking part in Uni Pathways?  

●   

  

●   

  

●   
 

 

Reflecting on Uni Pathways  

 

What did you most enjoy about Uni Pathways?  

●   

  

●   

  

●   
 

 

 

What did you find challenging about the 

programme? 
How did you overcome these challenges?  

●   

 

●   

  

●   
   

●  

 

●   

  

●   
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Appendix 1 – Referencing correctly  

When you get to university, you will need to include references in the assignments that you 

write, so we would like you to start getting into the habit of referencing in your Brilliant Club 

assignment. This is really important, because it will help you to avoid plagiarism. Plagiarism is 

when you take someone else’s work or ideas and pass them off as your own. Whether 

plagiarism is deliberate or accidental, the consequences can be severe. In order to avoid 

losing marks in your final assignment, or even failing, you must be careful to reference your 

sources correctly.  

What is a reference? 

A reference is just a note in your assignment which says if you have referred to or been 

influenced by another source such as book, website or article. For example, if you use the 

internet to research a particular subject, and you want to include a specific piece of 

information from this website, you will need to reference it. 
 

Why should I reference? 

Referencing is important in your work for the following reasons: 

● It gives credit to the authors of any sources you have referred to or been influenced 

by. 

● It supports the arguments you make in your assignments. 

● It demonstrates the variety of sources you have used. 

● It helps to prevent you losing marks, or failing, due to plagiarism. 
 

When should you use a reference? 

You should use a reference when you: 

● Quote directly from another source. 

● Summarise or rephrase another piece of work. 

● Include a specific statistic or fact from a source. 
 

How do I reference? 
 

There are a number of different ways of referencing, and these often vary depending on 

what subject you are studying. The most important to thing is to be consistent. This means that 

you need to stick to the same system throughout your whole assignment. Here is a basic 

system of referencing that you can use, which consists of the following two parts: 

 

A marker in your assignment: After you have used a reference in your assignment (you have 

read something and included it in your work as a quote, or re-written it your own words) you 

should mark this is in your text with a number, e.g. [1]. The next time you use a reference you 

should use the next number, e.g. [2]. 

 

Bibliography: This is just a list of the references you have used in your assignment. In the 

bibliography, you list your references by the numbers you have used, and include as much 

information as you have about the reference. The list below gives what should be included 

for different sources. 

• Websites – Author (if possible), title of the web page, website address, [date you 

accessed it, in square brackets]. 

o E.g. Dan Snow, ‘How did so many soldiers survive the trenches?’, 

http://www.bbc.co.uk/guides/z3kgjxs#zg2dtfr [11 July 2014]. 

• Books – Author, date published, title of book (in italics), pages where the 

information came from. 

o E.g. S. Dubner and S. Levitt, (2006) Freakonomics, 7-9.  

• Articles – Author, ‘title of the article’ (with quotation marks), where the article 

comes from (newspaper, journal etc.), date of the article. 

o E.g.  Maev Kennedy, ‘The lights to go out across the UK to mark First World War’s 

centenary’, Guardian, 10 July 2014. 
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Appendix 1: Albarella 1997: 

 

Albarella, U. 1997: Size, Power, Wool and Veal, Environment and Subsistence in Medieval 

Europe – Papers of the ‘Medieval Europe Brugge 1997’ Conference - Volume 09 
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Appendix 2: Thomas 2005: 

Thomas, R. 2005: Zooarchaeology, Improvement and the British Agricultural Revolution, 

International Journal of Historical Archaeology, 9 (2), 71-75 
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Appendix 3: Davis and Beckett 1999: 

Davis, S.J.M. and Beckett, J.V. 1999: ‘Animal Husbandry and Agricultural Improvement: The 

Archaeological Evidence from Animal Bones and Teeth’, Rural History, 10, 1-17 
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Notes 
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