
P a g e  |   1 
 
 
 
 

 
 

 
  

 

Key Stage 3  
Arts & Humanities Programmes 

 2025 - 2026 Year 

Standardisation  
Booklet 
 



P a g e  |   2 
 
 
 
 

Contents 
 
Contents ......................................................................................................................................... 2 

Guidance for Tutors ....................................................................................................................... 3 

Task ................................................................................................................................................. 5 

Candidate A: .................................................................................................................................. 6 

Candidate A Marks ....................................................................................................................... 9 

Candidate B: ................................................................................................................................ 10 

Candidate B Marks ...................................................................................................................... 13 

Candidate C: ............................................................................................................................... 14 

Candidate C Marks ..................................................................................................................... 16 



P a g e  |   3 
 
 
 
 

Guidance for Tutors 

Dear Tutors, 

Please see the marked and annotated scripts below.  You can use these to compare to your 
judgements and to act as a guide for your ongoing marking. 

For each script, you will see comments linked to key areas of each submitted assignment, along with a 
summary of how and why marks have been awarded. 

If you need any further support using these materials, please do let us know. 

With best wishes, 

 

Angie Baker 
Head of Learning and Programme Design 
 
 
 

The Brilliant Club is a registered charity in England and Wales (no. 1147771) and Scotland (no. SC048774).  

The Brilliant Club is a registered company limited by guarantee in England and Wales (no. 7986971). 
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Mark Scheme Table   
  

  Subject Knowledge  Critical Thinking  Written Communication  

1st   

The essay shows a broad knowledge 
and understanding of key ideas, 
working with a wide range of 
relevant sources.    
  
Knowledge is used to build and 
support very strong arguments.    

Analyses key ideas, information, and 
arguments. Interprets meaning and 
makes connections.   
  
Recognises and uses arguments and 
statements and decides on their 
strengths and weaknesses and on 
how important they are.    
  
Brings information together to form 
conclusions.   

The essay flows clearly, taking the 
reader on a journey from the 
introduction to the conclusion.    
  
The writing style is appropriate; key 
terms are used well.    
There are no, or very few, errors in 
spelling or grammar.    
  
Referencing is used consistently and 
matches the style taught in the 
course.   

2:1  

The essay shows an understanding of 
key ideas, using a range of relevant 
sources.    
  
Knowledge is used to build and 
support strong arguments.    

Analyses key ideas and information.   
Recognises and uses arguments, 
deciding on their strengths and 
weaknesses.   
  
Shows some understanding that some 
arguments are more important than 
others.   

The essay has a clear structure and 
the arguments are easy to follow. The 
introduction outlines the essay and 
the conclusion summarises the 
arguments.   
  
The writing style is appropriate; key 
terms are used correctly.   
There are few errors in spelling or 
grammar.    
  
Referencing is mostly consistent and 
matches the style taught in the 
course.   

2:2  

The essay shows an understanding of 
key ideas, with no major errors.   
  
Beginning to apply this knowledge to 
build and support arguments.   

Begins to analyse ideas and 
information.   
  
Recognises and uses basic arguments 
and decides on their strengths and 
weaknesses.   
  
Not yet showing understanding that 
some arguments are more important 
than others.      

The structure of the writing could be 
improved to better guide the reader 
through the arguments.   
  
The writing style can sometimes be 
informal. Occasionally key terms are 
not used when it would be 
appropriate to do so.     
  
There are some errors in spelling or 
grammar, but they do not get in the 
way of communicating the content.   
There is some consistency to the 
referencing.   

3rd   

Starting to understand key ideas, with 
some errors. Not yet using this 
knowledge to build and support 
arguments.   

Begins to analyse ideas and 
information.    
  
Describes a point of view. Not yet 
able to evaluate arguments.   

The grammar, spelling, style and 
structure of the work need improving 
in order to communicate ideas to the 
reader.    
  
The essay has no or a limited 
introduction and conclusion.    
Key terms and references are not 
always used correctly.   
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Task 
Final assignment  
  
What does the history of the Windrush generation tell us about experiences of ‘belonging’ in Britain?  
  
Your essay should be 1500 words in length and you can use the outline below as a guide to help you 
decide what you might want to write.  Remember that as a historian, it is important to support your 
ideas with information from the sources we have read.    
  
Introduction: Give a brief historical summary of the topic and your answer to the question 
(approximately 250-300 words)  

 Who were the Windrush generation? Where did they travel from, when did they travel and why 
did they travel to the UK?  

 What does it mean ‘to belong’ in the context of the migration of the Windrush generation to 
Britain?  

 What was the Windrush scandal and what effect did it have on the Windrush migrants and their 
descendants?  

 What is your answer to the question – this is your argument and everything you discuss in the 
right of your final assignment should support this argument.  

  
Body Paragraphs – You should have 2-3 of these. Remember each paragraph should discuss one main 
idea, you may want to think about the following to get you started (approximately 1000 words)  
  
  

 What was the Windrush generation’s relationship with Britain before their arrival? How important 
was it to their identity? What information can you use from the sources in Tutorials 1 and 2 to 
support your argument.  

  
 What was life like for the Windrush generation in Britain? Did they feel like they belonged? What 

information can you use from the sources in Tutorials 2, 3 and 4 to support your argument.  
  

 What does the Windrush scandal reveal about different understandings of “belonging” in 
Britain? What information can you use from the sources in Tutorial 4 to support your argument.  

  
  
Conclusion: Summarise your most important points and restate your argument (approximately 100-150 
words)  

 Remind someone reading your essay of your argument (your answer to the question)  
 Remind someone reading your essay of the two or three biggest points that you discussed to 

support your arguments.  
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Candidate A: 
Did they belong mean when speaking about Windrush? 

On 22 June 1948, HMT Empire Windrush docked in Tilbury, Essex, before continuing to London where it 
brought hundreds of passengers from the Caribbean to the UK. According to the ships’ passenger list, 
there were 1,027 people on board. More than 800 gave their last country of residence as somewhere 
in the Caribbean. This included several hundred from Jamaica, but others arrived from Trinidad, St 
Lucia, Grenada and Barbados. The HMT Empire Windrush ‘became a symbol of a wider mass-
migration movement’ after people from the Caribbean – many of which had served in the British 
armed forces during World War Two – were invited to the UK to help rebuild Britain following the war. 
These travellers, and those others who arrived between 1948 and 1971, became known as the 
Windrush generation. According to Hannah Wilson, the founder of Diverse Educators, belonging 
means ‘being seen, being heard, being valued, being safe. Belonging is not about fitting in but about 
being accepted, loved and respected for who we are. When we belong, we feel included, we feel 
connected and we can flourish as we can be ourselves without fear of judgment. We belong when no 
one makes us feel like an outsider.’ In my opinion, when talking about the Windrush generation, I think 
that they did not feel like they belonged in Britain. This is because whilst everybody deserves to be 
treated the same, the evidence suggests that they were not.  

(https://www.bbc.co.uk/news/uk-43782241) 

https://www.diverseeducators.co.uk/what-does-it-mean-to-belong/ 

However, some people thought that they did not belong. This was because the colour of their skin. For 
example, when a migrant wanted a home, the person selling it didn’t realise they were black and said 
they’d sell the house to them. When the migrant turned up, they said they couldn’t sell. Rick Blackman 
suggests that this is because of the colour of their skin. ‘Slum housing was often the only option 
available to the new arrivals. Countless testimonies of black people recount the tale of arriving at a 
property that they had been assured was available, only to be informed that it had been let when the 
colour of their skin became apparent.’ This suggests that this person did not think that they belong in 
England, and would certainly not make the individual feel welcomed or accepted. It is worth noting, 
however, that Blackman acknowledges that ‘the living conditions of white working-class families were 
little better… North Kensington – precisely the area that sits within the shadow of Grenfell Tower today – 
was notorious for some of the worst housing the capital. Portland Road – one of the main 
thoroughfares that runs through the district – was classified as unfit for human habitation as early as 
1886, when Charles Booth created his colour-coded poverty map of the capital.’ Yet there was a clear 
prejudice amongst landlords who had a preference for letting to wite occupants.  

Rick Blackman, ‘The Stars Campaign for Interracial Friendship and the Notting Hill riots of  

1958’, in Trevor Harris (ed.), Windrush (1948) and Rivers of Blood (1968): Legacy and Assessment  

(Routledge, 2019).  

This is further highlighted by Floella Benjamin, who remembers ‘at least a dozen police officers stood 
poised by the “For Sale” sign at the gate of the house my mother, accompanied by her six children 
were viewing. The neighbours had rung 999 saying black people were stealing the fixtures and fittings 
from the empty house in white middle class Beckenham. Thankfully the first policeman on the scene 
was sympathetic, he was married to a black woman and explained this kind of thing happened all the 
time. He waved his eager colleagues away, saying it was a false alarm.’ This shows the opinions of the 

Commented [AB1]: Subject knowledge used to 
contextualise argument - although taken from 
course handbook. 

Commented [AB2]: Uses source but no critical 
engagement. 

Commented [AB3]: Makes a argument. 

Commented [AB4]: Attempts at referencing but 
unusual style. 

Commented [AB5]: Using source to form an 
argument. 

Commented [AB6]: Using a source to demonstrate 
nuance of situation - elements of criticality here. 
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general population as, similarly to landlords, there had been blatant prejudice about black people 
moving into their neighbourhoods, to the point that it was considered something that ‘happened all 
the time’. Fortunately, in this instance, the police had been sympathetic, however, this may not always 
be the case. 

Extract from ‘Floella Benjamin on Coming to England’ 

https://www.bl.uk/windrush/articles/floella-benjamin-on-coming-to-england 

Despite this, however, the HMT Windrush was received positively on its arrival in Britain. Many people 
came to welcome the migrants in Essex, and then later London. One of these arrivals, the calypso 
singer Lord Kitchener, performed his newly composed song for the gathered crowds and news 
reporters. Called ‘London is the Place for Me’, Kitchener makes the point that he has travelled all 
around the world, and yet knows that London is where he wants to live. This sentiment was echoed by 
many other new arrivals. Reflecting on his time in Britain, Clinton Edwards states that his ‘life in England 
has been very good, I enjoy my work, and my work mates and they treat me nice. I have been back 
home several times on holiday. I still call Jamaica home, although I lost my parents you know. The 
home is still there, my relatives live there, and I have to keep up with the repairs, but I prefer to live 
here.’ To further accommodate the new arrivals, the British Council of Churches and the Consultative 
Committee on Overseas Coloured Workers in Britain published a pamphlet ‘intended as a guide for 
White British people in their interactions with Caribbean migrants’ in which they stress the need to 
welcome the migrants whilst addressing and correcting common stereotypes about people from the 
Caribbean. All in all, this would suggest that – at least on arrival – many of the Windrush generation felt 
a great sense of belonging.  

London is the place for me by Lord Kitchener  

https://youtu.be/QDH4IBeZF-M?t=121 

Interview with Clinton Edwards, BBC  

http://www.bbc.co.uk/history/british/modern/arrival_01.shtml  

https://www.bl.uk/collection-items/your-neighbour-from-the-west-indies-pamphlet  

Despite this, however, I would argue that this quickly changed over the following years. Between 1962 
and 1981, several acts were passed that made it increasingly difficult for future generations to migrate 
from the Caribbean and be given leave to remain which would have inevitably made many feel 
unwelcome in Britain. This came to a head in 2018, when the Windrush scandal broke. Many were 
asked to provide legal documentation to prove they had bene part of the Windrush generation and 
deserved to remain in the UK. Despite this, however, the Home Office had destroyed thousands of 
records, making it almost impossible to prove their right to remain. By 2017 ‘hundreds of members of 
the Windrush generation had been wrongly detained, deported and denied legal rights. Coverage of 
these individuals’ stories began to break in several newspapers, and Caribbean leaders took the issue 
up with then-prime minister, Theresa May.’ 

In July 2018 the British Library interviewed Judy Griffith, who came to Britain as a child in 1963 from 
Barbados. She is one of many of the Windrush generation who have had their status as British citizens 
questioned, despite having indefinite leave to remain as a Commonwealth citizen. 

https://www.nationalarchives.gov.uk/cabinetpapers/themes/commonwealth-immigration-control-
legislation.htm  

Commented [AB7]: Demonstrates engagement with 
source but limited criticality. 

Commented [AB8]: Shows use of a range of sources 
to create argument - argument moves from one 
phase to the next. 

Commented [AB9]: Demonstrating engagement with 
range of sources. 
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https://www.legislation.gov.uk/ukpga/1981/61/contents 

How did the Hostile Environment cause the Windrush scandal? – The Joint Council for the Welfare of 
Immigrants https://www.jcwi.org.uk/the-hostile-environment-explained  

The Windrush went on for years all the way through from 1941 – 1971. When they were sailing there was 
an unexpected fire that tragically killed four people .  It all started with a sudden explosion and fire in 
the engine room, with the fire out of control the ship ended up having to be abandoned. Luckily the 
other 1944 passengers and crew were rescued .  

On the 22nd June it was the 75th anniversary of the ship arriving at Tilbury docks. In 2013 the Windrush 
generation started receiving letters claiming they didn’t have any right to be in the UK. Some of those 
people were treated like they were illegal immigrants, and some lost jobs homes benefits and access 
to the NHS, the same NHS that welcomed them all those years ago because they did all the jobs 
others were not willing to do. 

Arthur Curling was one of these people. He joined the British Airforce as a volunteer at just 16 straight 
from leaving school, passing the exams and enrolling immediately. Most of the people that came to 
the UK on the Windrush looking for an improved way of life, trying to escape violence and look for 
employment. Most people on the Windrush were men, the experiences of children were quite different 
depending on their ages when their parents chose to migrate. Some children migrated as young as 5 
years old and had spent most of their lives as British citizens before receiving the letters to tell them they 
had no right to be in this country. Out of the 1027 passengers aboard the Windrush only around 300 
were female. They worked in fields that included dressmaking, hairdressing nursing and banking. 

Lucinda Harris was a woman who married a tailor who saved enough money to send for her. There 
were many that travelled alone but were to meet family in Britain on arrival. 

 

Commented [AB10]: This section is mainly descriptive 
- it does show continued knowledge of key ideas 
and engagement with sources but doesn’t offer 
anything more critical or nuanced than above. 
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Candidate A Marks 
  Subject Knowledge  Critical Thinking  Written Communication  

2:1  

The essay shows an understanding of 
key ideas, using a range of relevant 
sources.    
  
Knowledge is used to build and 
support strong arguments.    

Analyses key ideas and information.   
Recognises and uses arguments, 
deciding on their strengths and 
weaknesses.   
  
Shows some understanding that some 
arguments are more important than 
others.   

The essay has a clear structure and 
the arguments are easy to follow. The 
introduction outlines the essay and 
the conclusion summarises the 
arguments.   
  
The writing style is appropriate; key 
terms are used correctly.   
There are few errors in spelling or 
grammar.    
  
Referencing is mostly consistent and 
matches the style taught in the 
course.   

2:2  

The essay shows an understanding of 
key ideas, with no major errors.   
  
Beginning to apply this knowledge to 
build and support arguments.   

Begins to analyse ideas and 
information.   
  
Recognises and uses basic arguments 
and decides on their strengths and 
weaknesses.   
  
Not yet showing understanding that 
some arguments are more important 
than others.      

The structure of the writing could be 
improved to better guide the reader 
through the arguments.   
  
The writing style can sometimes be 
informal. Occasionally key terms are 
not used when it would be 
appropriate to do so.     
  
There are some errors in spelling or 
grammar, but they do not get in the 
way of communicating the content.   
There is some consistency to the 
referencing.   

 
Subject Knowledge: 65 
 
Critical Thinking: 63 
 
Written Communication: 61 
 
Overall Mark: 63 
 
Final Grade: 2.1 
 
This candidate makes a strong start engaging with sources and conveying knowledge or a range of 
key ideas,  There is some evidence of criticality in the use of sources, mainly in the second paragraph.  
The piece has a good introduction and some level of argument development across the piece but it 
runs out of steam towards the end and there is no conclusion summarises key arguments. 



P a g e  |   10 
 
 
 
 

Candidate B: 
 
WHAT DOES THE HISTORY OF THE WINDRUSH GENERATION TELL US ABOUT EXPERIENCE OF ‘BELONGING’ IN 
BRITAIN?  

The Windrush generation refers to a group of individuals who migrated from the Caribbean to the 
United Kingdom following World War II, particularly between 1948 and 1971. This movement was 
symbolically linked to the arrival of the ship HMT Empire Windrush, which docked at Tilbury in June 1948, 
carrying around 1027 passengers who were primarily Jamaican and other Caribbean nationals. The 
British government encouraged this migration to help rebuild the nation and fill labour shortages 
resulting from the war’s devastation. The Windrush generation travelled to the UK to look for better 
living conditions, seeking new opportunities for a different life, some left to escape societal oppression 
also to evade familial restrictions or escape poverty. In the context of the Windrush generation’s 
migration to Britain, “to belong” means to be fully accepted and integrated into British society as a 
valued citizen with all the rights and privileges that entails. It implies a sense of security, acceptance, 
and a feeling of home, rather than just residency. For the Windrush generation, this was tragically 
undermined by the Windrush scandal, highlighting the precariousness of belonging even after 
decades of contributing to British life. But some people felt belong and others detained.  

The Windrush scandal was a British political scandal that began in 2018 and the concerning people 
who were wrongly detained, denied legal rights, threatened with deportation, and in at least 83 cases 
wrongly deported from the UK by the Home Office. Many of those affected had been born British 
subjects and had arrived in the UK before 1973, particularly from Caribbean countries, as members of 
the “Windrush generation” (so named after the Empire Windrush, the ship that brought one of the first 
groups of West Indian migrants to the UK in 1948. Many of the Windrush generation in their 60s and 70s 
lack documentation to prove their rights to remain. This all happened because the Home Office (a 
ministerial department, supported by 29 agencies and public bodies) got destroyed.[1] 

The arrival of the Windrush generation was met with mixed reactions in Britain. On one hand, they were 
welcomed as essential contributors to the labour market; on the other hand, they faced significant 
prejudice and systemic racism. Many members of this generation were met with hostility and 
xenophobia, reflecting a society that, while on the other hand the rest of the citizen treated 
Caribbean open and inclusive, was rife with underlying racial tensions. The physical presence of the 
Windrush generation challenged prevailing notions of British identity, as members of this group were 
often viewed through the lens of their racial and ethnic background rather than their contributions to 
society. For instance, reports from the time wrote down that newly arrived Caribbean migrants faced 
discrimination in housing, employment, and public services, which sparked a sense of alienation and 
questioned their rightful claim to belong in a nation that they were helping to build (Hall, 1992). 

Beyond their economic roles, the Windrush generation brought a wealth of cultural diversity that has 
since become deeply interwoven into the tapestry of British society. The music, art, cuisine, and 
traditions they introduced enriched the cultural landscape of the UK. Reggae music, for instance, not 
only gained popularity but also gave rise to subcultures that influenced British youth across racial and 
ethnic boundaries (Reynolds, 2015). Caribbean festivals and acculturation, such as the Notting Hill 
Carnival, became emblematic of cultural expression and solidarity among Black Britons, challenging 
societal norms and fostering a sense of community. These cultural contributions paved the way for a 
broader appreciation of diversity within British society, despite the persistent challenges they faced in 
gaining acceptance.[2] 

Commented [AB11]: Subject knowledge to 
contextualise argument. 

Commented [AB12]: Engagement with terms of 
question 

Commented [AB13]: Clear argument introduced 

Commented [AB14]: Summarises source material and 
offers wider context 

Commented [AB15]: Offers nuanced argument 
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However, the Windrush generation’s experience of belonging was marred by systemic racism and 
social isolation. Despite their recognition as invaluable contributors to the UK, many faced severe 
discrimination and hostility from segments of the British public and state mechanisms. The cultural 
moment of the 1960s, marked by social upheaval and rising racial tensions, illustrated this discord. 
Race riots in areas such as Notting Hill and Brixton underscored the palpable societal friction, revealing 
a bitter divide that often cast the Windrush generation as outsiders within their own country (Aldridge, 
2016). The frequency of derogatory stereotypes and negative portrayals in the media worsened these 
sentiments, solidifying an atmosphere where belonging was predicated not solely on residency but on 
racial acceptance—and for many, this was a barrier too high to overcome. 

The importance of this relationship to their identity cannot be overstated. For many in the Windrush 
generation, their British identity was intertwined with their Caribbean heritage. They arrived with the 
hope of contributing to British society and were often met with a mix of acceptance and 
discrimination. This duality shaped their experiences and identities in the UK, leading to a rich cultural 
fusion that influenced British society. The Windrush had a lot of aspirations and wanted to make it big in 
the UK but met with difficulties. This is shown through the extract from Back to My Own Country, by 
Andrea levy. This source talks about how she moved to o have a better life but did not get in well 
because in Jamaica her dad was a phenomenally successful accountant, and her mum was a 
teacher. In Jamaica they were middle class they even had housekeepers to do their work. But moving 
to the UK they were homeless for a period they had a to live half ways and sometimes they cannot 
even afford food to eat. There was sometimes that her mum felt embarrassed if a black person drew 
attention to themselves. She would stop using her Jamaican accent and stop using no man, chat in 
her sentence. This shows the idea on how some people had to made sure they fit in and not to stand 
out. The idea of idea of belonging in that case was that they did not want to share their culture which 
is not right.[3]  

The struggles faced by the Windrush generation have echoed through time, manifesting in 
contemporary debates surrounding race, identity, and nationality in the UK. The 2012 “Hostile 
Environment” policy introduced by the British government epitomized the institutional prejudice that 
has characterized the treatment of the Windrush generation and their descendants. Individuals who 
had lived in Britain for decades found themselves suddenly vulnerable to deportation due to the lack 
of formal documentation, despite their long-standing contribution to the society. This controversy, 
which became known around 2018, illuminated the harsh realities faced by many members of the 
Windrush generation who were wrongfully detained, denied access to healthcare, and threatened 
with deportation (Hastings & Millington, 2019). The repercussions of these policies highlighted the 
fragility of belonging in a nation that often framed its identity around notions of citizenship that could 
easily exclude long-established minorities. 

Furthermore, the narrative surrounding the Windrush generation emphasizes the importance of 
memory, historical recognition, and collective understanding in shaping contemporary belonging. 
Local communities, scholars, and activists have looked to reclaim the stories of the Windrush 
generation, advocating for recognition and inclusion within the broader British history. By amplifying 
their narrative, a stronger framework for understanding the contributions and sacrifices of these 
individuals appears, helping societal healing and reconciliation. Current movements advocating for 
the rights of those affected often emphasize the need for systemic changes to address the wrongs of 
the past and foster a more inclusive narrative of British identity.  

The Windrush scandal serves as a pivotal moment in understanding the complexities of belonging in 
Britain. It exposed the fragility of the migrants’ status and the harsh realities of a system that did not 
recognize their contributions and rights. The scandal revealed a stark contrast between the ideal of 
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belonging and the lived experiences of the Windrush generation, emphasizing the need for a more 
inclusive understanding of citizenship and belonging in contemporary Britain. 

In conclusion, the history of the Windrush generation offers a powerful lens through which to examine 
the complex and often fraught experiences of belonging in Britain. Their stories revealed the tension 
between colonial histories and racial identities. The legacy of the Windrush generation serves as a 
piercing reminder of the ongoing challenges surrounding belonging in Britain. It reveals the critical 
need for a reevaluate understanding of national identity—one that recognizes and honours the 
contributions and struggles of all communities while seeking to rectify the historical injustices that have 
long persisted. The narrative of the Windrush generation not only teaches society about resilience and 
the fight for recognition but also calls for a radical re-evaluation of the frameworks through which 
membership and belonging are constructed in contemporary Britain. These lessons are vital in moving 
toward a more inclusive society that recognizes the richness brought by diverse experiences and 
perspectives, advocating for a vision of belonging that transcends racial and ethnic boundaries.[4] 

 

REFEERENCE: 

[1] SOURCE 2 HOW DID THE HOSTILE ENVIROMENT CAUSE THE WINDRUSH SCANDAL. 

[3] SOURCE 5 EXTRAT FROM BACK TO MY OWN COUNTRY, BY ANDREA LEVY. 

[2] How has the Windrush Generation Shaped British Culture and Society? – JacarHow has the 
Windrush Generation Shaped British Culture and Society? – Jacaranda Books . 

[4]Gauth AI 2024  
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Candidate B Marks 
  Subject Knowledge  Critical Thinking  Written Communication  

1st   

The essay shows a broad knowledge 
and understanding of key ideas, 
working with a wide range of 
relevant sources.    
  
Knowledge is used to build and 
support very strong arguments.    

Analyses key ideas, information, and 
arguments. Interprets meaning and 
makes connections.   
  
Recognises and uses arguments and 
statements and decides on their 
strengths and weaknesses and on 
how important they are.    
  
Brings information together to form 
conclusions.   

The essay flows clearly, taking the 
reader on a journey from the 
introduction to the conclusion.    
  
The writing style is appropriate; key 
terms are used well.    
There are no, or very few, errors in 
spelling or grammar.    
  
Referencing is used consistently and 
matches the style taught in the 
course.   

2:1  

The essay shows an understanding of 
key ideas, using a range of relevant 
sources.    
  
Knowledge is used to build and 
support strong arguments.    

Analyses key ideas and information.   
Recognises and uses arguments, 
deciding on their strengths and 
weaknesses.   
  
Shows some understanding that some 
arguments are more important than 
others.   

The essay has a clear structure and 
the arguments are easy to follow. The 
introduction outlines the essay and 
the conclusion summarises the 
arguments.   
  
The writing style is appropriate; key 
terms are used correctly.   
There are few errors in spelling or 
grammar.    
  
Referencing is mostly consistent and 
matches the style taught in the 
course.   

2:2  

The essay shows an understanding of 
key ideas, with no major errors.   
  
Beginning to apply this knowledge to 
build and support arguments.   

Begins to analyse ideas and 
information.   
  
Recognises and uses basic arguments 
and decides on their strengths and 
weaknesses.   
  
Not yet showing understanding that 
some arguments are more important 
than others.      

The structure of the writing could be 
improved to better guide the reader 
through the arguments.   
  
The writing style can sometimes be 
informal. Occasionally key terms are 
not used when it would be 
appropriate to do so.     
  
There are some errors in spelling or 
grammar, but they do not get in the 
way of communicating the content.   
There is some consistency to the 
referencing.   

 
Subject Knowledge: 73 
 
Critical Thinking: 68 
 
Written Communication: 70 
 
Overall Mark: 71 
 
Final Grade: 1st 
 
This candidate has written a well structured essay and has engaged with some success with a range of 
key ideas from the course.  There is a strong contextual understanding spanning both the early arrival 
of the Windrush generation as well as the later Windrush scandal and a clear attempt to engage 
critically with source material and to unpick the ideas that can be understood from considering them 
together.  Terminology and phrasing has been used well and their argument can be followed 
throughout the piece.  Overall, this candidate deserves to sit just within the first class bracket. 
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Candidate C: 
 
What does the history of the Windrush Generation tell us about experiences of ‘belonging’ in Britain? 
 
On 22nd June 1948, HMT Empire Windrush docked in Tilbury, Essex before continuing to London where it 
brought hundreds of passengers from the Caribbean to the UK. According to the ships’ passenger list, 
there were 1,027 people on board. More than 800 gave their last country of residence as somewhere 
in the Caribbean. This included several hundred from Jamaica, but others arrived from Trinidad, St 
Lucia, Grenada and Barbados. The HMT Empire Windrush ‘became a symbol of wider mass-migration 
movement’ after people from the Caribbean- many of which had served in the British armed forces 
during World War Two- were invited to the UK to help rebuild Britain following the war. These travellers, 
and those others who arrived between 1948 and 1971, became known as the Windrush Generation. 
[https://www.bbc.co.uk/news/uk-4382241] They came to Britain in hopes for jobs, good living quality, 
and a family. The Windrush Generation was followed by the Windrush Scandal. Some of the innocent 
people were wrongly detained and discriminated. They arrived in a hostile environment which did not 
care about their contribution to rebuilding Britain, but cared about their skin colour. There was equality 
but more on that later. People suffered or were fine just being careful not to draw attention to 
themselves so they would not get discriminated like may others. Many were refused jobs, equal pay, 
equality and more just for being a different race. The migrants, however, helped rebuild Britain and 
filled critical labour shortages all over Britain. 
 
What ‘belonging’ means to me. 
 
Belonging, to me, means more than just to be welcomed it is to be respected, treated equally. Not 
being judged on how you look, speak, your religion or any other things that make you, you. You can 
be identified with your ID, but it can not explain everything about you. So, to belong I feel that people 
need to be willing to talk, and to socialise with anyone, not just their friend group or colleagues. 
Personally, belonging means to be respected for who you are, and what you look like to feel like you 
belong. I feel bad for the poor people who just wanted jobs or housing and came to Britain in search 
for that, but only got disrespected and unfairly treated like they were nothing. Belonging is a big thing, 
but to the Windrush Generation the sense of Belonging might have never shown through. Living in 
Britain my whole life [all 11 years] has made me feel like I belong very quickly, but the thought of even 
fitting in barely came into the heads of Windrush Generation. 
 
Problems the Windrush Generation Encountered 
 
The Windrush Generation was a harsh time for most of the migrants, but some used the hard time to 
their advantage. ‘I am very much part of the Windrush Generation because I came to Britain from 
Trinidad as a 10-year-old in 1960. Many of my childhood experiences in that new culture and 
unbelievably hostile environment, were character building. They gave me the tools and fortitude to 
become who I am today.’ [extract from ‘Foella Benjamin on coming to England’] Another thing Foella 
remembered was that ‘At least a dozen police officers stood poised by the ‘For Sale’ sign at the gate 
of the house my mother, accompanied by her six children were viewing. The neighbours had rung 999 
saying black people were stealing the fixtures and fittings from the empty house in the white middle-
class Beckenham. Thankfully the first police man on the scene was sympathetic, he was married to a 
black woman and explained this kind of thing happened all the time. He waved his eager colleagues 
away, saying it was a false alarm.’ This experience just shows that there were good people and bad 
people in the Windrush Generation. This type of behaviour was common in this generation. Any black 
migrants were denied rights, treated like they were gum on a shoe, and people were just flat out racist. 
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They got no promotions and terrible pay even if they were better than all the other employees. They 
got this treatment after helping rebuild Britain. The worst part is that the Government even approved of 
this behaviour, they wrote newspapers encouraging this behaviour calling them ‘lazy’ or ‘thieves. This 
links to belonging very well. The poor mother was just viewing a house that was on sale, and got the 
police called on her and her children. At the time she must have felt like she would never be treated 
like white people who (in the minds of the government) are superior to black people. 
 
The Windrush Scandal   
 
The Windrush Scandal was outrageous. This is because the Government did not want the migrants 
coming into the country so they asked for all their legal documents and got rid of them, so they had to 
go back to their own country. Here is Judy Griffith’s experience of the Windrush Scandal ‘It was 2014 
and I had been made redundant. I wasn’t really that bothered about it because I've never had a 
problem becoming employed. I started applying for work, as anyone else would. I was interviewed 
successfully for three jobs but then found I could not take up any of them. Basically, I was told that I 
was an illegal immigrant, which was horror, shock, horror, shock, more horror, you know. Having lived 
and worked here all my life, I was like, well, something is obviously wrong. Initially I did not really take it 
to heart because to me it seemed like an impossibility. I just could not get my head around it.’ [extract 
from ‘An interview with Judy Griffith’] This event occurred in April 2018 [7 years ago] Judy Griffith has 
more to say on this topic ‘The thing that was so hard for me to get my head around is the sense of loss 
that came with it, which I’m still feeling today. I have just received a certificate that tells me I am a 
British citizen. But it tells me I am a British citizen from the 12th of July 2018. What has happened to all 
the other years? Where have they gone? I phoned the hotline, and they said, no, it can’t be changed, 
that's it. I felt that at least somebody should have discussed it with me. If, as they claim, they would 
have no idea of the dates when people came in because of these landing papers having been 
destroyed, then having stipulated that we have to prove we were in the country before 1973, then put 
the date from 1973. I did not drop out of the sky into this country, you know. I just did not. I’m not 
happy about that aspect of it at all.’ This links very well to belonging as she knows she has been a 
British citizen for years, yet they say that she has not been a British citizen for that long.  
 
Personally, I think the whole of the Windrush Generation had big hearts that were open to everyone. 
However, the racist white people are just entitled due to the fact that their ‘‘White and superior’’. The 
Windrush Scandal was a recent example of extreme racism. This event occurred in 2018. The 
government had set a terrible impression to the Windrush Generation. Not only that, but they had set a 
horrible example aswell. They encouraged racism in things like newspapers, news, extra… In 
conclusion, the racist government and people did everything they possibly could to make the 
migrants feel as unwelcome as possible. This was only due to their skin colour. On the other hand, there 
are some good white people in this harsh generation, like the police officer in the paragraph labelled 
‘problems the Windrush Generation encountered.’  
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Candidate C Marks  
 

  Subject Knowledge  Critical Thinking  Written Communication  

2:1  

The essay shows an understanding of 
key ideas, using a range of relevant 
sources.    
  
Knowledge is used to build and 
support strong arguments.    

Analyses key ideas and information.   
Recognises and uses arguments, 
deciding on their strengths and 
weaknesses.   
  
Shows some understanding that some 
arguments are more important than 
others.   

The essay has a clear structure and 
the arguments are easy to follow. The 
introduction outlines the essay and 
the conclusion summarises the 
arguments.   
  
The writing style is appropriate; key 
terms are used correctly.   
There are few errors in spelling or 
grammar.    
  
Referencing is mostly consistent and 
matches the style taught in the 
course.   

2:2  

The essay shows an understanding of 
key ideas, with no major errors.   
  
Beginning to apply this knowledge to 
build and support arguments.   

Begins to analyse ideas and 
information.   
  
Recognises and uses basic arguments 
and decides on their strengths and 
weaknesses.   
  
Not yet showing understanding that 
some arguments are more important 
than others.      

The structure of the writing could be 
improved to better guide the reader 
through the arguments.   
  
The writing style can sometimes be 
informal. Occasionally key terms are 
not used when it would be 
appropriate to do so.     
  
There are some errors in spelling or 
grammar, but they do not get in the 
way of communicating the content.   
There is some consistency to the 
referencing.   

3rd   

Starting to understand key ideas, with 
some errors. Not yet using this 
knowledge to build and support 
arguments.   

Begins to analyse ideas and 
information.    
  
Describes a point of view. Not yet 
able to evaluate arguments.   

The grammar, spelling, style and 
structure of the work need improving 
in order to communicate ideas to the 
reader.    
  
The essay has no or a limited 
introduction and conclusion.    
Key terms and references are not 
always used correctly.   

 
 
Subject Knowledge: 60 
 
Critical Thinking: 55 
 
Written Communication: 55 
 
Overall Mark: 57 
 
Final Grade: 2.2 
 
This candidate has demonstrated a clear personal engagement with the ideas studied in the course 
and with the idea of what it might mean to belong.  They have used source material and engaged 
with it when drawing their own conclusions based on their learning.  There is evidence of this 
candidate thinking about the issues here which is great to see and that they have thought about the 
best way to lay out their argument.
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